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U.S. DEPARTMENT OF HOMELAND SECURITY 
 

PREPAREDNESS DIRECTORATE 
 

UNITED STATES FIRE ADMINISTRATION 
 

NATIONAL FIRE ACADEMY 
 
 

FOREWORD 
 
 
The U.S. Fire Administration (USFA), an important component of the Department of Homeland Security 
(DHS) Preparedness Directorate, serves the leadership of this Nation as the DHS's fire protection and 
emergency response expert.  The USFA is located at the National Emergency Training Center (NETC) in 
Emmitsburg, Maryland, and includes the National Fire Academy (NFA), National Fire Data Center 
(NFDC), National Fire Programs (NFP), and the National Preparedness Network (PREPnet).  The USFA 
also provides oversight and management of the Noble Training Center in Anniston, Alabama.  The mission 
of the USFA is to save lives and reduce economic losses due to fire and related emergencies through 
training, research, data collection and analysis, public education, and coordination with other Federal 
agencies and fire protection and emergency service personnel.  
 
The USFA's National Fire Academy offers a diverse course delivery system, combining resident courses, 
off-campus deliveries in cooperation with State training organizations, weekend instruction, and online 
courses.  The USFA maintains a blended learning approach to its course selections and course 
development.  Resident courses are delivered at both the Emmitsburg campus and its Noble facility.  Off-
campus courses are delivered in cooperation with State and local fire training organizations to ensure this 
Nation's firefighters are prepared for the hazards they face. 
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OBJECTIVES 
 
The students will: 
 
1. Become familiar with the course and each other. 

 
2. Recognize the need for primary intervention strategies. 
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OBJECTIVESOBJECTIVES

The students will:The students will:
•• BecomeBecome familiar with the course and familiar with the course and 

each other.each other.
•• Recognize the need for primary Recognize the need for primary 

intervention strategies.intervention strategies.
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OVERVIEWOVERVIEW

•• Age.Age.
•• Motivation for Motivation for firesettingfiresetting behavior.behavior.
•• Type of fires set.Type of fires set.
•• Ignition materials used to set the fire.Ignition materials used to set the fire.
•• Child's understanding and limitations.Child's understanding and limitations.

The issue of juvenile The issue of juvenile firesettingfiresetting has many has many 
variables:variables:
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OVERVIEW (cont'd)OVERVIEW (cont'd)

•• FiresettingFiresetting behavior is often a symptom behavior is often a symptom 
of the problem.of the problem.

•• The end result is costly to:The end result is costly to:
–– The family.The family.
–– The community.The community.

•• FiresettingFiresetting behavior may be manifested behavior may be manifested 
through stress and crisis in their lives.through stress and crisis in their lives.
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NAME GAMENAME GAME----SEMANTIC ANTICSSEMANTIC ANTICS

•• Juvenile Juvenile firesettingfiresetting
•• Juvenile arsonJuvenile arson
•• Child arsonChild arson
•• Youth Youth firesettingfiresetting
•• Fire lightingFire lighting
•• FireplayFireplay
•• Match playMatch play
•• Misuse of fireMisuse of fire
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Fire in the Fire in the 
hands of hands of 
children children 
destroysdestroys----
regardless of a regardless of a 
child's age or child's age or 
motivationmotivation
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ROLE OF THE JUVENILE ROLE OF THE JUVENILE 
FIRESETTER INTERVENTION FIRESETTER INTERVENTION 

SPECIALIST ISPECIALIST I

Use the interview process Use the interview process 
•• Determine motivation for Determine motivation for firesettingfiresetting
•• Assess the childAssess the child
•• Determine type of Determine type of firesetterfiresetter and risk leveland risk level
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ROLE OF THE JUVENILE ROLE OF THE JUVENILE 
FIRESETTER INTERVENTION FIRESETTER INTERVENTION 

SPECIALIST I (cont'd)SPECIALIST I (cont'd)
•• Use an approved interview/assessment Use an approved interview/assessment 

screening toolscreening tool
•• Collect and document the intake informationCollect and document the intake information
•• Distinguish simple from complex Distinguish simple from complex firesettingfiresetting

situationssituations
•• Determine most appropriate intervention Determine most appropriate intervention 

strategystrategy
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ROLE OF THE JUVENILE ROLE OF THE JUVENILE 
FIRESETTER INTERVENTION FIRESETTER INTERVENTION 

SPECIALIST I (cont'd)SPECIALIST I (cont'd)

•• Determine the intervention strategyDetermine the intervention strategy
•• Educational interventionEducational intervention
•• Mental healthMental health
•• Social servicesSocial services
•• Child welfareChild welfare
•• Juvenile justiceJuvenile justice
•• Other services as need dictatesOther services as need dictates
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NFPA 1035

Juvenile Firesetter Intervention Specialist I
The individual who has demonstrated the ability 
to conduct an interview with a firesetter and their 
family using prepared forms and guidelines and 
who, based on recommended practice, may 
determine the need for referral for counseling 
and or implements educational intervention 
strategies to mitigate effects of firesetting
behavior.
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NFPA 1035 (cont'd)

Juvenile Firesetter Intervention Specialist II
The individual who has demonstrated the 
ability to coordinate child firesetting
intervention program activities and the 
activities of Juvenile Firesetter Intervention 
Specialist.
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COURSE OUTLINECOURSE OUTLINE

•• Student Manual (SM)Student Manual (SM)
•• Course unitsCourse units
•• Student evaluationStudent evaluation
•• NFPA 1035NFPA 1035----JFIS IJFIS I
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Activity 1.1
Introductions
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DISCUSSIONDISCUSSION

Successful EducationSuccessful Education, Don , Don PorthPorth, , 
Public Education Officer, Portland Public Education Officer, Portland 

Fire and Rescue  Fire and Rescue  
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Activity 1.1 
 

Introductions 
 
Purpose 
 
To become familiar with the course and each other. 
 
 
Directions 
 
1. You will introduce yourself individually by giving: 
 

a. Your name. 
 

b. Where you are from. 
 

c. The organization you work for. 
 

d. What you expect to get from this course. 
 
2. The instructor will rearrange table seating according to experience level. 
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COURSE OUTLINE 
 

Figure 1-1 
Juvenile Firesetter Intervention Specialist 1  

Course Graphic 
 
 

OVERVIEW 
 

The issue of juvenile firesetting and juvenile arson has many variables, 
such as age, motivation for firesetting behavior, type of fires set, ignition 
materials used to set the fire, etc.  The behavior of firesetting children is a 
symptom of the problem, communicating need in a very powerful and 
destructive manner. The end results of child firesetting and juvenile arson 
are costly to the child, his or her family, and the entire community in lives 
lost, injury, loss of environmental resources, and property damage, 
regardless of age or motivation for firesetting.   
 
Fire in the hands of children destroys!    
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ROLE OF THE JUVENILE FIRESETTER SPECIALIST I 
 
The use of an interview process to determine motivation for firesetting 
behavior, and profiling a child to determine the risk level for future 
firesetting behavior are the next steps when dealing with the juvenile 
firesetter.  The interview for child firesetters and their families is key in 
determining risk levels for future firesetting behavior.   
 
The JFIS I is responsible for using an approved assessment instrument or 
tool, organizing information, and being able to distinguish a simple 
firesetting situation from a complex one. 
 
The next step is to develop a program strategy. The JFIS I will determine 
intervention strategies, which may include 
 
• education programs; 
• counseling referral; and/or 
• law enforcement/juvenile justice. 

 
The development and implementation of a multiagency, community-based  
intervention program to address child firesetting and juvenile arson could 
affect the overall number of fires set by children and youth.  Most 
importantly, it reduces repeat firesetting and identifies troubled children 
and youth by addressing the problems that cause the behavior. 
 
 

REVIEW OF THE NATIONAL FIRE PROTECTION ASSOCIATION 
STANDARD1

 
The Juvenile Firesetter Intervention Specialist (JFIS) I and the JFIS II 
Professional Standards are part of National Fire Protection Association 
(NFPA) 1035, Standard for Professional Qualifications for Public Fire 
and Life Safety Educator, 2004 edition. 

 
Chapter 9:  Juvenile Firesetter Intervention Specialist I. 

 
• 9.1  General Requirements. 
 
• 9.1.1 General Requisite.  Fire safety education, Interviewing 

techniques. 
 
• 9.1.2 General Requisite Skills.  The ability to Communicate orally, 

communicate in writing. 
 
• 9.2  Administration. 

 

________________ 
1Used with permission of NFPA. 
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• 9.2.1  Assemble forms and materials. 
 
• 9.2.2  Assemble interview tools and material resources. 
 
• 9.2.3  Utilize personal work schedule. 
 
• 9.2.4  Report case information to supervisor. 
 
• 9.2.5  Record and secure data, given case information. 
 
• 9.3  Planning and Development. 
 
• 9.4  Education and Implementation. 
 
• 9.4.1  Review a case file, given intake information. 
 
• 9.4.2  Initiate contact with the family, given the case file. 
 
• 9.4.3 Conduct an intake/interview, given program forms and 

guidelines. 
 
• 9.4.4 Determine intervention and referral options: educational, 

mental health and possible legal consequences. 
 
• 9.4.5 Implement educational, mental health and legal interventions, 

given the case file. 
 
• 9.4.6 Implement referral process, given current interagency 

network list. 
 
• 9.5  Evaluation. 
 
• 9.5.1  Collect and record feedback from the firesetter and family. 
 
• 9.5.2  Measure changes in firesetter and family behavior. 

 
Chapter 10:  Juvenile Firesetter Intervention Specialist II. 

 
• 10.1  General Requirements. 
 
• 10.1.1  General Requisite Knowledge. 
 
• 10.1.2  General Requisite Skills. 
 
• 10.2  Administration. 
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• 10.2.1  Formulate program policies and procedures. 
 
• 10.2.2  Develop a program budget. 
 
• 10.2.3  Identify and assign a JFIS I. 
 
• 10.2.4  Supervise the Juvenile Firesetter Intervention Specialist I. 
 
• 10.2.5  Maintain records and case files of each juvenile firesetter. 
 
• 10.3  Planning and Development. 
 
• 10.3.1  Develop an interagency network. 
 
• 10.3.2  Develop or select program forms. 
 
• 10.3.3  Design a training program for program personnel. 
 
• 10.3.4  Develop a community awareness program. 
 
• 10.3.5  Create a data collection system. 
 
• 10.4  Education and Implementation. 
 
• 10.4.1  Deliver a training program for program personnel. 
 
• 10.4.2  Maintain a current interagency network. 
 
• 10.4.3 Deliver community awareness training to current 

interagency network members. 
 
• 10.5  Evaluation. 
 
• 10.5.1  Evaluate program, given program goals, case records and 

feedback. 
 
• 10.5.2  Analyze the effectiveness of the program. 
 
• 10.5.3  Prepare a report on program outcome. 
 

 
 

SM 1-20 



INTRODUCTION 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

APPENDIX  
 

SUCCESSFUL EDUCATION, DON 
PORTH, PUBLIC EDUCATION 

OFFICER, PORTLAND FIRE AND 
RESCUE 
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SUCCESSFUL EDUCATION2

 
Since the implementation of various youth related education programs, the Portland Fire 
Bureau has experienced some significant success that we would like to share. Probably 
most noteworthy is the use of the Bic "Play Safe! Be Safe!" kits (from the Bic 
Corporation) and the Learn-Not-To-Burn (LNTB) Curriculums (from the National Fire 
Protection Association). 
 
Our first experience with the LNTB Curriculum came in late 1992. We introduced the 
Preschool Curriculum to our Headstart Preschool population. We feel that early education 
is the key to reducing the fire and injury risk recognized by children. The Preschool 
Curriculum was well received in the 29 Headstart programs we serve. 
 
In 1994-95, the distribution of over 175 Bic "Play Safe! Be Safe!" fire safety education 
kits began. The registered group day care facilities (l2 or more children in a 
nonresidential setting) were targeted. These helped fill a void in these numerous sites that 
we were unable to visit regularly. 
 
While we realized the educational quality of the two programs, we did not necessarily 
expect it to have the impact that we found in our child-set fire problem. Now, looking 
back at the referrals to our Juvenile Firesetter Program, we are beginning to recognize a 
very positive trend. 
 
The 3-5 year old population of curious firesetters (those we can expect to benefit from 
increased knowledge about fire and fire safety) represent a certain percentage of referrals 
to our Juvenile Firesetter Program each year. Since the implementation of these two 
programs, we have seen a drop of over 50% in referrals of curious firesetters in this age 
range. The numbers can be seen below: 
 

1990-91 5.1% 
1991-92 6.2% 
1992-93 4.5% 
1993-94 2.7% 
1994-95 1.3% 
1995-96 2.4% 
1996-97 1.8% 
1997-98 2.4% 
1998-99 3.2% 

 
There have been no other identified factors for which to attribute this change aside from 
the implementation of these programs. 
 
To continue this positive trend in to the next age grouping, we looked to the LNTB Level 
One and Two Curriculums. In 1994, we became an NFPA Champion City and provided 
three elementary schools with the curriculum. Based on data from our Juvenile Firesetter  
 
 
________________ 
2Used with permission of Don Porth. 
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Program computer database, we placed the curriculum in the schools serving the area of 
town experiencing the greatest number of child-set fires. 
 
In 1995, we began the task of supplying the LNTB Level One and Two curriculums to 
the remaining 79 elementary schools in Portland. We again targeted the top twenty 
schools as identified by those serving the areas at highest risk for juvenile fires. We 
distributed the curriculum and provided special educational assemblies in these schools. 
As we approached the 1996-97 school year, we again prioritized our schools. We found 
that the original schools addressed by our 1994 champion program were no longer in the 
top twenty. We feel very strongly that the inclusion of the LNTB curriculum was a major 
factor in this shift. 
 
We also organized an Adopt-A-School program in 1995 that teamed our firefighters 
more closely with a particular elementary school. Administrative support added the 
requirement that our fire companies spend at least 10 contact hours per year with their 
school. Through this pairing, we have successfully provided our community's teaching 
professionals with a quality teaching tool (the LNTB Curriculum) and a technical expert 
within the community (the local fire station). This appears to be a winning combination 
that has turned the tide on the youth fire problem. The figures below illustrate a decline 
in youth fires since this concept was implemented in 1995. It should also be noted that 
only one child-caused fire death have occurred since 1992-93. The prior eight years 
recorded 16 child-caused fire deaths. 
 

 TOTAL YOUTH % YOUTH 
FISCAL YEAR FIRES FIRES TO TOTAL 
1991-92 3347 301 8.9% 
1992-93 3103 258 8.3% 
1993-94 3158 376 11.9%* 
1994-95 3202 360 11.2% 
1995-96 2859 274 9.6% 
1996-97 2738 207 7.6% 
1997-98 2527 172 6.8% 
1998-99 2659 177 6.7% 

 
*Certain fires within schools were not being included in the youth fires.  When included, this 
accounted for an approximate 2% increase in the totals for 1991-92 and 1992-93. 

 
For further information about this or other related programs, contact 
 
Don Porth, Public Education Officer 
Portland Fire & Rescue 
55 SW Ash Street 
Portland OR 97204 
(503) 823-3615 
dporth@fire.ci.portland.or.us 
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UNIT 2: 
WHO SETS FIRES AND WHY 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

OBJECTIVES 
 
The students will: 
 
1. Define levels of risk. 
 
2. Become familiar with the facts and myths related to juvenile firesetting. 
 
3. Identify the classification of firesetters. 
 
4. Identify motivations and needs of children who misuse fire. 

 



WHO SETS FIRES AND WHY 
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NOTE-TAKING GUIDE 
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UNIT 2:UNIT 2:
WHO SETS FIRES WHO SETS FIRES 

AND WHYAND WHY
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OBJECTIVESOBJECTIVES

The students will:The students will:
•• Define levels of risk.Define levels of risk.
•• Become familiar with the facts and Become familiar with the facts and 

myths related to juvenile myths related to juvenile firesettingfiresetting..
•• Identify the classification of Identify the classification of firesettersfiresetters..
•• Identify motivations and needs of Identify motivations and needs of 

children who misuse fire.children who misuse fire.
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For children, For children, 
interest in fire interest in fire 
is natural;is natural;
setting fires is setting fires is 
not!not!
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$272 million in $272 million in 
property damageproperty damage

Crime of arson has Crime of arson has 
the highest rate of the highest rate of 
juvenile involvementjuvenile involvement

NFPA 2003NFPA 2003

FACTS ABOUTFACTS ABOUT
JUVENILE FIRESETTINGJUVENILE FIRESETTING
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Of every 100 peopleOf every 100 people
in the U.S.in the U.S.

Of every 100 people whoOf every 100 people who
die in fires in the U.S.die in fires in the U.S.

Of every 100 children Of every 100 children 
who die in fires in the U.S.who die in fires in the U.S.

Of every 100 peopleOf every 100 people
who die in childwho die in child--set firesset fires

16 are children16 are children

23 are children23 are children

85 are children85 are children

24 are killed 24 are killed 
because of children because of children 
playing with fireplaying with fire

Source: FEMA/USFASource: FEMA/USFA

CHILDREN AND FIRECHILDREN AND FIRE
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Of every 100 people in Of every 100 people in 
the U.S.the U.S.

Of every 100 people Of every 100 people 
who die in childwho die in child--set set 
fires in the U.S.fires in the U.S.

68 are under 68 are under 
5 years old5 years old

CHILDREN AND FIRE (cont'd)CHILDREN AND FIRE (cont'd)

Of every 100 people Of every 100 people 
who die in childwho die in child--set set 
fires in the U.S.fires in the U.S.

17 are under 17 are under 
5 years old5 years old

8 are under 8 are under 
5 years old5 years old

Sources: NFIRS Sources: NFIRS Data,Data, US Census DataUS Census Data

Slide 2Slide 2--66
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There are effective educational There are effective educational 
programs in fire and life safety programs in fire and life safety 
that have been developed for that have been developed for 

children.children.
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•• A child can control a small fire.A child can control a small fire.
•• FiresettingFiresetting is just a phase.is just a phase.
•• If you burn a child's hand, he/she If you burn a child's hand, he/she 

will stop setting fires.will stop setting fires.
•• Some children are obsessed with Some children are obsessed with 

fire.fire.
•• Bedwetting leads to Bedwetting leads to firesettingfiresetting..

MYTHS ABOUTMYTHS ABOUT
JUVENILE FIRESETTINGJUVENILE FIRESETTING
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All BIG firesAll BIG fires
start small! start small! 

Slide 2Slide 2--99
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Nonpathological 
(Curiosity)

Pathological 
(Troubled)

Fireproof Children 2003Fireproof Children 2003
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CHILD FIREPLAY, CHILD FIREPLAY, 
FIRESETTING,FIRESETTING,

AND FIRE STARTINGAND FIRE STARTING

•• Labels can add confusion.Labels can add confusion.
•• Fire interest, motivation, and level Fire interest, motivation, and level 

of involvement may vary.of involvement may vary.
•• Motivations may be simple to Motivations may be simple to 

complex.complex.
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Activity 2.1Activity 2.1
LevelsLevels of Riskof Risk
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SOME RISKSOME RISK

ChildChild
•• Most common risk categoryMost common risk category
•• Often first time involvementOften first time involvement
•• Curious, experimentation, lacking Curious, experimentation, lacking 

knowledge, lacking intent, possible knowledge, lacking intent, possible 
neurological limitationsneurological limitations

Slide 2Slide 2--1313
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SOME RISK (cont'd)SOME RISK (cont'd)

The incident The incident 
•• Uses matches or lighters Uses matches or lighters 
•• In or near homeIn or near home
•• UnsophisticatedUnsophisticated
•• Unintentional firesUnintentional fires

Slide 2Slide 2--1414
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SOME RISK (cont'd)SOME RISK (cont'd)

The family environmentThe family environment
•• Family structure may vary.Family structure may vary.
•• Parental modeling may be Parental modeling may be 

questionable.questionable.
•• Lack of safety awareness.Lack of safety awareness.
•• Easy access to ignition tools.Easy access to ignition tools.
•• Minor lapses in supervision.Minor lapses in supervision.

Slide 2Slide 2--1515
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DEFINITE RISKDEFINITE RISK

ChildChild
•• Consider all age groups.Consider all age groups.
•• Primarily, but not limited to, males.Primarily, but not limited to, males.
•• May have poor social skills and peer May have poor social skills and peer 

relationships.relationships.
•• May have neurological limitations.May have neurological limitations.
•• May have set multiple fires.May have set multiple fires.
•• Firesetting may be related to stress/crisis.Firesetting may be related to stress/crisis.

Slide 2Slide 2--1616
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DEFINITE RISK (cont'd)DEFINITE RISK (cont'd)

The incidentThe incident
•• May use accelerants. May use accelerants. 
•• Item burned may be symbolic.Item burned may be symbolic.
•• Firesetting is recurrent, purposeful, Firesetting is recurrent, purposeful, 

and intentional.and intentional.
•• May not show remorse.May not show remorse.

Slide 2Slide 2--1717
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DEFINITE RISK (cont'd)DEFINITE RISK (cont'd)

The family environmentThe family environment
•• Home problems may be evident.Home problems may be evident.
•• Supervision lacking.Supervision lacking.
•• Little understanding of dangers of fire.Little understanding of dangers of fire.
•• May have experienced recent May have experienced recent 

stress/crisis.stress/crisis.
•• Chronic dysfunction.Chronic dysfunction.

Slide 2Slide 2--1818
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EXTREME RISKEXTREME RISK

The childThe child
•• Criminal implications may be present.Criminal implications may be present.
•• Least common category of firesetting Least common category of firesetting 

behavior (most in need of intervention behavior (most in need of intervention 
services).services).

•• May suffer from significant neurological May suffer from significant neurological 
limitations.limitations.

•• Complex solutions for child/family.Complex solutions for child/family.
Slide 2Slide 2--1919
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EXTREME RISK (cont'd)EXTREME RISK (cont'd)

The incidentThe incident
•• Item burned may be symbolic.Item burned may be symbolic.
•• Injury potential and property loss is Injury potential and property loss is 

high.high.
•• Firesetting is recurrent, purposeful, Firesetting is recurrent, purposeful, 

and intentional.and intentional.
•• Other behaviors may seem extreme.Other behaviors may seem extreme.
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EXTREME RISK (cont'd)EXTREME RISK (cont'd)

The family environment The family environment 
•• Home problems may be evident.Home problems may be evident.
•• Supervision lacking.Supervision lacking.
•• Little regard for dangers of fire.Little regard for dangers of fire.
•• Ongoing stress/crisis may overwhelm Ongoing stress/crisis may overwhelm 

family.family.
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Table 2Table 2--11
Classification of Classification of FiresettersFiresetters

Slide 2Slide 2--2222

TypeType Level of Level of 
Risk/ConcernRisk/Concern

ClassificationClassification

Curious/Curious/
NonNon--

pathologicalpathological

Troubled/Troubled/
PathologicalPathological

Some/DefiniteSome/Definite

Definite/ExtremeDefinite/Extreme

Curious/ExperimentalCurious/Experimental

Troubled/CrisisTroubled/Crisis

Delinquent/Criminal Delinquent/Criminal 
or Strategicor Strategic

Emotionally DisturbedEmotionally Disturbed
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SUMMARYSUMMARY

•• Fire interest naturally emerges in most Fire interest naturally emerges in most 
children.children.

•• Parents, caregivers, schools, and fire Parents, caregivers, schools, and fire 
service need to pay attention and service need to pay attention and 
intervene.intervene.

•• Unchecked behavior may evolve into Unchecked behavior may evolve into 
highhigh--risk behaviors.risk behaviors.
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ACTIVITY WORKSHEET 
 

SM 2-13 



WHO SETS FIRES AND WHY 

SM 2-14 



WHO SETS FIRES AND WHY 

Activity 2.1 
 

Levels of Risk 
 
Purpose 
 
To realize that just because you categorize in a particular way does not mean that the 
categories are necessarily clear cut. 
 
Directions 
 
1. The instructor will divide an easel pad into three columns: Some, Definite, and 

Extreme. 
 
2. As a large group, describe who/what falls into each category. 
 
3. Discuss the choices.  Offer alternative choices. 
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FACTS AND MYTHS ABOUT CHILDREN AND FIRE 
 

Interest in fire, for children, is natural; setting fire is not!  The element of 
fire is seen by children from the time they're born.  They see fire mostly 
controlled, for positive and pleasurable uses.  So it's natural for children, 
as young as age 2 to become fascinated with the glow and warmth of fire.  
Wanting to learn more about it, as well as seeing "if they can make fire" is 
common.   They have little understanding of the properties and 
consequences of uncontrolled fire.  Protecting them by keeping matches 
and lighters out of reach in a secured place is a critical responsibility of 
parents and caregivers.  

 
 

Juvenile Arson Facts 
 

Fires reported by U.S. fire departments show that children playing with 
fire started 41,900 fires, causing an estimated 150 civilian deaths, 1,900 
civilian injuries, and $272 million in direct property damage.1
 
The crime of arson has the highest rate of juvenile involvement.  For the 
eighth straight year, juvenile firesetters accounted for at least half of those 
arrested for arson.  According to the Federal Bureau of Investigation 
(FBI), nearly one-third of those arrested were children under the age of 15, 
and 5 percent were under the age of 10.2
 
Roughly three out of every four children experiment with fire, and at least 
four-fifths of associated deaths and injuries involve matches or lighters.  
Children also start fires by playing with candles, stoves, fireworks, and 
cigarettes.3

 
Just over half of children experimenting with fire in homes start fires in a 
bedroom.  Three out of five such fires involve children igniting bedding, 
mattresses, upholstered furniture, or clothing.1
 
A major contributor to youth-set fires is a child having access to lighters. 
In 1998, the most recent year for which national fire loss data are 
available, an estimated 2,400 residential structure fires occurred that were 
caused by children younger than age 5 playing with cigarette lighters.  
Children younger than age 5 playing with multipurpose lighters caused an 
estimated 800 residential fires that resulted in about 20 deaths, 50 injuries, 
and $15.6 million in property loss in 1998.4
 
According to studies of firesetting behavior, children who start fires may 
be children in crisis, with the fires acting as cries for help from stressful 
life experiences or abuse.1 

 
A study by the National Fire Protection Association (NFPA) indicates a 
substantial link between arson and illegal drug activity, on the order of 
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one-fifth to one-fourth (20 to 25 percent) of reported arson cases in 
affected cities.1 

 
The median age of children who start reported fires by experimentation is 
5 years old, compared to a median age of 3 years old for fatal victims and 
a median age in the early 20's for nonfatal injuries.1
 
The median age of children who started fires by experimentation was 5 
years old.1 

 
Six to eight percent of all those arrested for arson are under age 10, a 
higher percentage than any other crime.1
 
Most children who experiment with fires start them with lighters or 
matches.1 

 
The majority of child experimentation fires are started in bedrooms.1
 
Only a small percentage of school fire incidents are reported to fire 
departments each year. Incomplete fire reporting gives an inaccurate 
picture of the school fire problem.5
 
Children may set one fire out of curiosity or experimentation.  More than 
one firestart may indicate other needs.  Children as young as age 2 need to 
be taught about fire--what it is, what it does, and what it can do if out of 
control. 
 
All big fires start small. In developing a child firesetter program in 
Rochester, NY, research showed that many children and adults did not 
think that an entire building could burn down starting with just one match!  
The concept of the power of just one match, and a lack of knowledge 
about the properties of uncontrolled fire (spreads quickly, high heat and 
smoke levels, etc.) are often two lessons learned too late! 

 
The majority of juvenile firesetters are ordinary children in need: some 
are curious and experimental about fire (needing fire safety education); 
some troubled (in need of counseling and other services).  Punishment and 
scare tactics do not teach a child about fire.  Today, there are effective 
educational programs in fire and life safety that have been developed and 
tested with preschool age children.  These materials and messages are 
sensitive to the special growth and development needs of very young 
children.  Fire safety includes teaching children "what to do" if faced with 
an unsafe situation.   
 
 
 

_________________  
1National Fire Protection Association, Children Playing with Fire, Nov. 2003. 
2Federal Bureau of Investigation, Uniform Crime Report. 
3U.S. Fire Administration's National Fire Data Center. 
4Consumer Product Safety Commission, Fires Caused by Children Playing with Lighters, Sept. 2000. 
5Office of the Oregon State Fire Marshal, School Fires: The Need to Report, Sept. 2000. 
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One message tailored to the preschool age child's needs, understanding, 
and capabilities would be "If you find matches or lighters tell a grown-up" 
versus the "give matches or lighters to an adult" message for an 
elementary-level child. 
 
 
Myths about Children and Fire 
 
Firesetting is not related to bedwetting and cruelty to animals. Lighting 
matches is firesetting.  Children need to be educated about fire and fire 
tools.  Learning a child's motivation for his/her firesetting behavior is key 
in providing successful intervention to stop the firesetting behavior.  
Education about fire and fire safety needs to be introduced at the preschool 
level, and carried through the elementary and high school years. "Drive-
by" education (provided infrequently, and through bumper stickers, 
posters, magnets) alone, and a once a year focus on fire during Fire 
Prevention Week in October are no match for the level of knowledge and 
practice needed by children to keep them safe from fire. 
 
Myth:  A child can control a small fire. 
 
Fact:  Most fires start small but can become uncontrollable quickly.  A 
fire doubles in size every 30 seconds. 
 
Myth:  It is normal for children to play with fire. 
 
Fact:  It is not normal for children to play with fire.  Curiosity about fire 
is common.  Use of fire without a parent's knowledge, approval, or 
supervision is dangerous. 
 
Myth:  Firesetting is a phase that children will outgrow.   
 
Fact:  Firesetting is not a phase.  If a child is not taught fire safety, the 
firesetting can get out of control easily.  It is dangerous behavior; you can't 
afford to wait to change it. 
 
Myth:  Some children are obsessed with fire. 
 
Fact:  Very few children are obsessed with fire.  There always is a reason 
for firesetting.  That reason needs to be discovered and dealt with. 
 
Myth:  If you burn a child's hand, he/she will stop setting fires. 
 
Fact:  Purposely burning a child's hand is child abuse and is against the 
law.  Burns only create fear and scars.  The reason behind the fire use 
must be discovered and addressed. 
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Myth:  If you take a child to the burn unit to see burn victims, he/she will 
stop playing with fire. 
 
Fact:  Going to the burn unit only instills fear, and does not teach the child 
anything about fire and fire safety.  More importantly, we need to be 
sensitive to burn survivors who are trying to recover (emotionally and 
physically) from their burns and we should not put them on display. 
 
Myth:  Put a child in the back of a police car or have a firefighter talk 
sternly to them and they will be so scared they won't ever do it again. 
 
Fact:  A police officer will put a child in the back of their patrol car only 
if they have legal authority, and it is appropriate to do so.  Scare tactics 
don't get to the root of the problem, and these kids typically continue to set 
fires.  
 
Myth:  Firesetting is related to bedwetting. 
 
Fact:  This correlation has never been proven.  It is based on Freudian 
Domination theory; prehistoric man showed power by urinating on fires 
and putting them out. 
 
 

JUVENILE FIRESETTING 
 
Child development specialists and educators openly object to the use of 
the word "play" in describing a child's negative behavior, or misuse of fire 
and fire tools.  According to these professionals, the word "play," being a 
child's work, or means of expression, should be associated only with 
positive learning activities.  
 
Curious and experimental firesetting refers primarily to very young 
children (ages 2 to 10), although they can be as young as 12 months.  
Fascination with fire is a naturally occurring developmental sequence in 
children; setting fires is not.  At least three distinct levels mark the 
chronological development of fire behavior in children: fire interest, fire 
starting, and firesetting.  These categories of fire behavior represent 
increasing levels of involvement with fire.  Through proper parenting, 
effective school and fire service education programs, and social interaction 
within their community, most children experience each of these levels of 
involvement and learn age-appropriate, fire-safe behaviors. 
 
Most children experience fire interest between the ages of 3 to 5.  Interest 
can be expressed in a number of ways:  for example, asking questions 
about fire.  These questions often focus on the physical properties of fire, 
such as how hot a fire is or what makes a fire burn.  These questions are 
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similar to questions children have about the other physical elements in 
their environment; for example, children may ask why the sky is blue or 
what makes water wet.  Children also express their interest in fire through 
their play.  They may wear fire hats, play with toy fire trucks, and cook 
food on their toy stoves.  This type of play is healthy and provides 
children with ways to explore and understand fire as a productive and 
useful part of their lives. 
 
Fire starting occurs when children experiment with ignition sources such 
as matches and lighters.  Some children may engage in at least one 
unsupervised firestart.  Most of these unsupervised firestarts are single 
episodes motivated primarily by curiosity.  In general, fires resulting from 
these incidents are accidental or unintentional.  They are started with 
available ignition sources, and there is no typical target for these fires.   
 
If these fires get out of control, children will make an attempt either to put 
out the fire or to go for help.  If children continue to participate in more 
than one unsupervised firestart, the probability of starting a significant fire 
increases dramatically.  It is very important not only to discourage 
unsupervised firestarts, but also to provide a solid education in fire safety 
to children to prevent unsupervised experimentation. 

 
In some children, what begins as fire interest and leads to unsupervised 
firestarts, can result in repeated firesetting.  Children in the age range of 7 
to 10 years who understand the rules of fire safety may continue to be 
involved in repeated firesetting to pursue their interest, without their 
parents or caretakers being aware of this activity.  While the actual setting 
of fire is intentional, it may not represent any underlying psychological or 
social problems.  This type of firesetting can lead to more serious 
incidents if ignored.  Intentional firesetting may be motivated by 
psychological or social problems.  This type of firesetting consists of a 
series of planned firestarts that take place over several weeks, months, or 
even years.  The severity of these fires varies.  These fires can be 
motivated by different behaviors, including anger, revenge, attention 
seeking, malicious mischief, crime concealment, and intention to destroy 
or harm property and/or people.  Once the fire is started, the firesetter 
rarely will make an attempt to extinguish it.   

 
Table 2-2 summarizes the characteristics of unsupervised fire starting and 
intentional firesetting. These behaviors represent significant problems for 
these juveniles, their families, and their community.  
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Table 2-1 
Classification of Firesetters 

 
 

Type 
 

 
Level of Risk/Concern 

 
Classification 

 
Curious/Nonpathological 
 

 
Some/Definite Curious/Experimental 

Troubled/Crisis 

 
Troubled/Pathological 
 

 
Definite/Extreme 

Delinquent/Criminal or 
Strategic 

Emotionally Disturbed 
 

 
 

Table 2-2 
Fire Starting and Firesetting 

 

 
Factor 

 

 
Unsupervised Fire 

Starting 
 

Intentional Firesetting 

History Single episode Repeated 
Method Unplanned Planned 
Motive Curious Conscious 
Intent Accidental Purposeful 
Ignition source Available Collected 
Materials At hand Flammable 
Target Nonspecific Specific 
Behavior Extinguish fire Runaway 
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LEVELS OF RISK--SOME RISK 
 

Older children are known to set unintentional fires out of experimentation.  
Most often, they attempt to replicate an experiment or demonstration seen 
in an uncontrolled environment.  (An example of this might be a 10-year-
old boy using a lighter and an aerosol can in a confined space, like a 
bathroom, after seeing this done on a TV science program.)  Older 
children may not be as careful as they should be around open flame, not 
fully realizing the speed and power of fire, nor the devastating 
consequences (such as a Boy Scout troop being careless around a 
campfire: sparks land on dry grass and start a fire). 

 
These firesetters may be either boys or girls, and account for 
approximately 60 percent of all child firesetting.  They usually are first-
time firestarters.  Their actions are prompted by curiosity, 
experimentation, or carelessness.  Sometimes it's a simple wish to explore 
the environment with little understanding of the consequences of 
uncontrolled fire. The child does not intend to be destructive or to do 
damage to life and property. The child is remorseful. 

 
The child who sets a fire out of curiosity or experimentation usually uses 
matches or lighters, or has access to open flame.  Fires are set in or near 
their home, and are relatively unsophisticated.  These children may be 
found in any family structure.  Reports indicate that frequently they are 
found in single-parent families where a lack of supervision is evident. 
Parents can be physically in the home but emotionally absent, which may 
have a negative effect on the child.  Parents have a general lack of safety 
awareness.  Parent(s) or caregivers have a poor understanding of the need 
for safety education.  They miss the fact that the child needs to learn about 
fire and how to safely co-exist with fire in their everyday environment.  
Most significantly, these children have easy access to ignition tools such 
as lighters and matches 

 
Table 2-3 describes the individual traits, social circumstances, and 
firesetting scenarios of some-risk children.  In general, the majority of 
these children are young boys between the ages of 3 and 7 who come from 
all types of social and economic backgrounds.  Young girls also 
participate in unsupervised firestarts, but they do so less frequently than 
their male counterparts. 
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Table 2-3 
Some Risk 

 
 

Factor 
 

 
Profile 

Individual 
traits 

The majority are young boys coming from a variety of social and 
economic backgrounds.  Girls are involved less frequently.  
Physical, cognitive, and emotional development is normal.  There is 
no evidence of psychiatric disturbance. 
 

Social  
circumstances 

There is a functional family providing support and guidance.  Peer 
relationships are adequate.  School performance and behavior are 
well within the normal range. 
 

Firesetting 
scenario 

Firestarts are unplanned, single episodes motivated by curiosity or 
experimentation.  Resulting fires also may be accidental.  Available 
matches or lighters are used, and there is no specific material or 
target ignited with the intention to destroy or harm.  Attempts are 
made to extinguish the fire or call for help.  Feelings of guilt or 
remorse occur after the incident. 
 

 
 
LEVELS OF RISK--DEFINITE RISK 

 
The child at highest risk for continued firesetting behavior is typically a 
male between the ages of 7 and 18, although some may be as young as 4.  
This category accounts for 30 to 40 percent of all child firesetting and 
arson.  Often school-age children have poor social skills and peer 
relationships; some may be "loners."  These firesetters may have learning 
disabilities or difficulty using words to express feelings such as fear, 
anger, frustration, confusion, sadness, and helplessness.  They express 
themselves through actions, not words.  They set multiple fires, and may 
use fire to express a wish to gain power, punish adults or caregivers, or 
gain status among their peers.  Their firesetting may be related directly to 
a recent crisis at home or school. 

 
Older children and teens often use accelerants such as gasoline, aerosol 
cans, or lighter fluid.  Older children set a majority of their multiple fires 
in locations such as trash bins, dumpsters, brush or grass piles, vacant lots, 
abandoned cars, and buildings.  What they burn might be very symbolic of 
the stress that they are experiencing (e.g., schools; a baby crib after the 
birth of a new sibling; school dumpsters following failing grades; etc.).  
This firesetting is recurrent, purposeful, and is intentional versus 
accidental.  They show little remorse afterward. 
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Although each case is unique, among this group of firesetters significant 
problems in the home are typical.  Often the child is not well supervised. 
There is little understanding of the dangers of uncontrolled fire.  The 
family may be experiencing recent trauma or crisis, or drug and/or alcohol 
abuse may be evident among family members, including the firesetter. 
Many studies indicate that these children come from single-parent homes, 
or from homes where the father is absent or inactive. Parents or caregivers 
may have an attitude that the child will "grow out of" the firesetting 
behavior, or that he/she will learn about fire in school, or simply that "all 
kids play with fire, and this interest will pass." 

 
The individual traits, social circumstances, and firesetting scenario for 
troubled juveniles are summarized in Table 2-4.   
 

Table 2-4 
Definite Risk (Troubled) 

 
 

Factor 
 

 
Profile 

Individual 
traits 

The majority are boys coming from a variety of social and 
economic backgrounds, although girls also are involved.  One or 
more of the following problems exist: a greater number of 
physical illnesses, histories of physical or sexual abuse, poor 
impulse control, and overwhelming feelings of anger.  For 
adolescent boys there may be gender confusion, higher levels of 
sexual conflict, lack of emotional depth, and greater risktaking 
behavior. 
 

Social 
circumstances 

Many live in single-parent households, with an absent father.  
There is little adult supervision and inconsistent methods of 
discipline.  One or more parents may carry a psychiatric 
diagnosis.  There are difficulties establishing and maintaining 
friendships.  Learning difficulties are common, and attention 
deficit disorder (ADD) with or without hyperactivity may be 
diagnosed.  School performance and behavior are below average. 
 

Firesetting 
scenario 

Recent or chronic stressful events trigger emotional reactions that 
result in fire starting.  The fire represents the release of displaced 
emotions, such as frustration or anger.  The fire also has the 
reinforcing properties of effect and attention.  No attempt is made 
to extinguish the fire.  There is no consideration of the negative 
consequences or potential destruction. 
 

 
 

SM 2-27 



WHO SETS FIRES AND WHY 

LEVELS OF RISK--EXTREME RISK 
 

Unsupervised fire starting and pathological firesetting can be classified as 
a crime of arson if there is significant damage caused by a fire and it is 
determined that the juvenile involved acted recklessly or intentionally. 
This determination varies from jurisdiction to jurisdiction and from State 
to State.  State statutes outline the specific circumstances that classify fire 
starting and firesetting as arson.   
 
The major element comprising most criminal-legal definitions of arson is 
intent.  If the juvenile's reasons for firesetting reflect substantial emotional 
immaturity or indicate mental illness, then it will be difficult to establish 
criminal intent.  If the firesetting represents a conscious act to destroy, 
harm, or conceal another crime, then the behavior can be classified as 
arson. Intent includes both the purpose and design that motivate as well as 
a description of the mental state leading up to, during, and immediately 
subsequent to the firestart.  A juvenile must have intended to participate in 
the act of firesetting with a mental state that is "sound" and "sane."  If this 
type of mental responsibility is demonstrated, then firesetting can be 
classified as arson.  This is the smallest category of firesetting children 
and adolescents.  These juveniles may suffer from significant mental 
dysfunction.  
 
There are several severe mental disorders that include firesetting as a 
clinical feature.  These include the psychotic disturbances of schizophrenia 
and affective disorders, as well as the organically impaired disturbances of 
mental retardation and fetal alcohol syndrome.  These severely disturbed 
children and adolescents are beyond most fire safety and prevention 
programs currently available.  Many of these children are a significant 
danger to themselves or others, and cannot take care of themselves 
adequately.  If these youngsters come to the attention of the fire 
department, local mental health agencies knowledgeable about firesetting 
issues should be contacted immediately.  Upon the advice of the mental 
health professionals, fire safety education could be offered for the family. 
A suitable time to provide education to the child could be determined. 
 
 

SUMMARY 
 

Fire behavior naturally emerges in most children around the age of 3.  
Parents, caregivers, schools, and the fire service need to pay attention to 
children's interest in time and at young ages.  Because of the impact of 
psychological and social factors, a certain percentage of children become 
involved in fire risk behaviors that include unsupervised fire starting and 
intentional firesetting. 
 
We currently have information to determine levels of risk and to profile 
firesetters, but research is ongoing. 
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UNIT 3: 
IDENTIFICATION AND INTAKE 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

OBJECTIVES 
 

The students will: 
 
1. Identify necessary and effective intake procedures. 
 
2. List information that they need to know at intake. 
 
3. Document current intake and assessment procedures and identify areas that need to be modified 

or strengthened to be effective. 
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NOTE-TAKING GUIDE 

SM 3-3 



IDENTIFICATION AND INTAKE 

SM 3-4 



IDENTIFICATION AND INTAKE 

Slide 3-1  
 
 
 
 
 
 
 
 
 
 

Slide 3Slide 3--11

UNIT 3:UNIT 3:
IDENTIFICATION IDENTIFICATION 

AND INTAKEAND INTAKE
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OBJECTIVESOBJECTIVES

The students will:The students will:
•• Identify necessary and effective intake Identify necessary and effective intake 

procedures.procedures.
•• List information that they need to know List information that they need to know 

at intake.at intake.
•• Document current intake and Document current intake and 

assessment procedures and identify assessment procedures and identify 
areas that need to be modified or areas that need to be modified or 
strengthened to be effective.strengthened to be effective.
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INTRODUCTIONINTRODUCTION

•• When a fire occurs and juvenile When a fire occurs and juvenile 
involvement is suspected, involvement is suspected, 
identification procedures are set identification procedures are set 
into motion.  into motion.  

•• Once juveniles and their families Once juveniles and their families 
are identified, decisions are made are identified, decisions are made 
regarding a course of action. regarding a course of action. 

•• To arrive at these decisions, the first To arrive at these decisions, the first 
step is intake.step is intake.
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IDENTIFICATIONIDENTIFICATION

The earlier the identification is The earlier the identification is 
initiated, the better the chances of a initiated, the better the chances of a 
successful intervention.successful intervention.
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IDENTIFICATION (cont'd)IDENTIFICATION (cont'd)

Two ways juveniles involved in fire incidents Two ways juveniles involved in fire incidents 
come to the attention of a juvenile come to the attention of a juvenile firesetterfiresetter
program:program:
•• Referred from outside of the fire serviceReferred from outside of the fire service
•• Result of suppression or investigation Result of suppression or investigation 

effortsefforts
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IDENTIFICATION SOURCESIDENTIFICATION SOURCES

ProactiveProactive
•• Parents/CaregiversParents/Caregivers
•• SchoolsSchools
•• Mental healthMental health
•• OthersOthers

ReactiveReactive
•• Fire serviceFire service
•• Law enforcementLaw enforcement
•• Juvenile justiceJuvenile justice
•• Child welfareChild welfare
•• OthersOthers
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FACTORS IN FACTORS IN 
IDENTIFICATIONIDENTIFICATION

•• Nature of the fireNature of the fire
•• Violations of lawsViolations of laws
•• CauseCause--andand--origin determinationorigin determination
•• Local Standard Operating Local Standard Operating 

Procedures (SOP's)Procedures (SOP's)
•• Age and history of the juvenileAge and history of the juvenile
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INTAKEINTAKE

•• Intake is the process of collecting Intake is the process of collecting 
background information for the juvenile background information for the juvenile 
and family regarding the and family regarding the incident(sincident(s) that ) that 
brought the juvenile to the program. brought the juvenile to the program. 
(NFPA, 2004)(NFPA, 2004)

•• Procedures must be in place for intake Procedures must be in place for intake 
regardless of identification factors.regardless of identification factors.
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INTAKE CONSIDERATIONSINTAKE CONSIDERATIONS

•• Who identified the Who identified the firesettingfiresetting
behavior (e.g., school, fire service, behavior (e.g., school, fire service, 
parent, etc.)?parent, etc.)?

•• Who will be responsible to perform Who will be responsible to perform 
the initial intake/screening?the initial intake/screening?

•• Begin the documentation trail.Begin the documentation trail.
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INTAKEINTAKE----WINDOW OF WINDOW OF 
OPPORTUNITYOPPORTUNITY

•• Initiate intake procedures as soon as Initiate intake procedures as soon as 
possiblepossible

•• Approach to take depends on:Approach to take depends on:
–– Structure and operation of the programStructure and operation of the program
–– Availability of personnelAvailability of personnel
–– ResourcesResources
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Activity 3.1
What's Your Top 10?
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SUMMARYSUMMARY

•• Identification and intake may vary.Identification and intake may vary.
•• A juvenile A juvenile firesettingfiresetting program must program must 

establish a standardized and secure establish a standardized and secure 
pathway from identification, to pathway from identification, to 
intake, to the interview/screening.intake, to the interview/screening.

•• Documentation is essential.Documentation is essential.
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ACTIVITY WORKSHEET 
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Activity 3.1 
 

What’s Your Top 10? 
 
Purpose 
 
To identify intake items successfully. 
 
 
Directions 
 
1. In your table group, brainstorm a list of information that you need to know at 

intake. 
 
2. Discuss your list and determine the top 10 items. 
 
3. Put this top 10 list on an easel pad to share with the rest of the class. 
 
4. Share the group lists and develop a total class top 10 by listing three items from 

each table group. 
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INTRODUCTION 
 

When a fire occurs and juvenile involvement is suspected, identification 
procedures are set into motion.  Once juveniles and their families are 
identified, decisions are made regarding a course of action. To arrive at 
these decisions, the first step is intake. 

 
 

IDENTIFICATION 
 

Juvenile firesetters are identified in a number of ways.  Parents, upon 
finding unspent matches in their child's pants pockets and small burn 
marks on toys and furniture, call their local fire department for advice.  A 
school, experiencing a series of trash can fires, identifies one or more 
youths involved in the incidents, and contacts the fire service for help.  
Fire suppression, called to a second-story house fire, discovers that a 
teenage boy left his 5-year-old brother untended for an hour, only to return 
to find him playing with a lighter.  

 
The earlier the identification is initiated, the better the chances of a 
successful intervention.  Typically, there are two ways juveniles involved 
in fire incidents come to the attention of a juvenile firesetter program.  
First, there are those juveniles who are referred from a number of different 
sources outside of the fire service, such as: 

 
• parents and caregivers; 
• schools; 
• law enforcement; 
• mental health; 
• child protective services; and 
• various youth groups.   
 
The second way juveniles are identified is from within the fire service, 
generally as the result of suppression or investigation efforts.  Immediately 
after suppression, most fire departments conduct a cause-and-origin 
determination.  The purpose of a cause-and-origin determination is to 
learn as much as possible about the area of origin and how the fire started.  
This information is gathered by talking with firefighters at the fire scene, 
reviewing physical evidence at the fire, and interviewing witnesses.  A 
cause-and-origin determination can identify juvenile involvement in a fire.  
In addition, observations made during suppression and investigation 
procedures can lead to the identification of juvenile firesetters. A youth 
identified by a cause-and-origin determination can be referred to a juvenile 
firesetter program or to juvenile justice. 
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Once the firesetter has been identified, the next action depends on a 
number of different factors: 

 
• the nature and severity of the fire; 
• the violations of local or State laws; 
• a sufficient amount of evidence resulting from the cause-and-origin 

determination; 
• the Standard Operating Procedures (SOP's) of the local fire 

service; and 
• the age and firesetting history of the juvenile.   

 
 

INTAKE 
 

Whether juveniles are identified by parents and caregivers, by community 
agencies, or as the result of a cause-and-origin determination, the juvenile 
firesetter program must have a set of intake procedures in place.  Several 
questions must be addressed by a juvenile firesetter program when it sets 
up its intake procedures.  
 
• Where is the juvenile’s initial point of contact?   
 
• Will the juvenile enter the program through the fire service and, if 

so, how:  through fire investigation, fire prevention, or contact with 
onduty line personnel or firefighters?   

 
• What is a reasonable response time once the juvenile is referred to 

the program?  It is recommended that the sooner the intake contact 
is made after the fire incident, the better the chance for a successful 
intervention.   

 
• Who in the program will be responsible to make the initial contact?   
 
• Will there be more than one person available to initiate the 

contact?  There is a range of options; some programs have one 
contact person assigned per day, while others have one contact 
person available on a half-time basis or on call.  

 
• What records will be kept of the initial contact?   
 
• Will they be written or automated?  It is recommended that, at the 

minimum, an initial contact form be filed.   
 
• What methods will be employed to prioritize cases?  How will the 

program determine which cases are more urgent and, therefore, 
need to be assessed more quickly than others?   
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To build an effective set of intake procedures, each juvenile firesetter 
program must develop its own answers to these critical questions. A 
juvenile firesetter program provides a frontline attack by identifying 
youths and their families. Because these juveniles have been identified, the 
fire service has created a significant but short window of opportunity to 
provide services for these at-risk youth.  As soon as possible after the fire, 
a juvenile firesetter program should initiate intake procedures.  The  
Appendices contain some examples of intake documents currently used 
by juvenile firesetter programs. Ideally, within 48 hours of the fire, the 
juvenile firesetter program should make contact with the juvenile and 
his/her family.  Juvenile firesetter programs can take a variety of 
approaches in setting up their procedures.  The selected approach will 
depend on several factors, including the structure and operation of the 
program and the availability of personnel and resources. 

 
 

SUMMARY 
 

Depending on your departmental procedures, the intake may be completed 
by clerical staff, the Juvenile Firesetter Intervention Specialist (JFIS) I, or 
by mental health personnel in the coalition.  The intake may be done 
separately prior to the interview or in conjunction with the interview.  A 
juvenile firesetter program must establish a secure pathway from 
identification to intake to interview.  That is, there must be a standard 
route that all juvenile firesetter cases take.  A standard pathway from 
initial contact to interview, which includes a paper trail, will ensure that no 
cases will be lost or will fall through the cracks.   
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APPENDIX A 
 

FIRE STOPPERS 
KING COUNTY, WASHINGTON 
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FIRE STOPPERS INCIDENT REFERRAL FORM 
 
Incident Number ______________________               Incident Date   

Referring Officer: name  ___________________  Employee number __ __ __ 

Incident Address:   

   Street                                  City   State    Zip 

Fire Investigator: ________________________  Investigator's Incident #   

Youth Information  

Name: _______________________________ Sex M (   )  F (   )   DOB   

Address:   
  Street   City   State  Zip  
 
School currently attending: _______________________________  Grade   

Mother/Guardian:   

Wk phone (_ _ _) __ __ __-__ __ __ __ Home phone: (_ _ _) __ __ __-__ __ __ __ 

Father/Guardian:   

Wk phone (_ _ _) __ __ __-__ __ __ __ Home phone: (_ _ _) __ __ __-__ __ __ __ 

Where did the incident/fire occur?   

Items ignited:   

Source of ignition:     matches (   )  lighter (   )  other (   )  

Others involved in incident  yes (   ) list names on reverse side of this form    no  (   )  

When applicable  

Were smoke detectors present?  

Did they activate?  Yes (    ) No (    ) (if no why)   

 (When appropriate, test all smoke detectors and provide a new detector/battery.)  
 
If matches and lighters are accessible to children, please ask parent/caregivers to remove them 
immediately. You will want to explain some about our program and that the parent/guardian can 
expect a call from the Prevention Division to extend these services and explain the intervention 
program in greater detail.  
 
Comments  
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APPENDIX B 
 

FIREPROOF CHILDREN 
ROCHESTER, NEW YORK 
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THE INCIDENT 

 
Incident Number: ________________ Date: _____________ Time:   
 
Referred by:  
 

 Fire Company  
 Fire Investigator  
 Police  
 Social Service Agency 

 

 Mental Health Agency El  
 School 
 Parent/Guardian  
 Other  

 
Name of referring agent:    
 
Type of Incident:  
 

 Fire  
 False Alarm  

 Report of Fire Play  
 Report of Past Fire  

 
For actual fires note the following:  
 
Location (point of origin)  

 

 Own Home  
 Occupied Building  
 School  
 Church  
 Mercantile  
 Other_______________  

 

 Vacant Building  
 Shed  
 Car/Truck  
 Dumpster/Garbage  
 Outside  

 
Address:   
 
If home or occupied dwelling, where did the fire originate:  
 

 Bedroom  
 Kitchen  
 Bathroom  
 Living/Family room  
 Other ________________________  

 Attic  
 Basement  
 Porch  
 Garage  

 
What was the ignition source:  

 Match  
 Lighter  

 
 
©1989, National Fire Service Support Systems, Inc.  

 Stove  
 Other  
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THE INCIDENT  

 
What, if anything, was burned?  
 
 
 
 
 
Was there structural damage: Yes/No  
 

Were there injuries: Yes/No  Number _________________ 
 

Were there fatalities: Yes/No  Number__________________ 
 

# Adult Civilians: ____________  # Juveniles: ___________  # Firefighters:_______________ 
 

Was this fire:  
 

 Strictly accidental.  
 

 Result of play with no attempt to damage property or to cause injury (as in flicking a lighter, 
throwing matches, burning papers or leaves).  

 
 Instrumental (using fire for some purpose) but showing poor judgment as in using a match to 

illuminate a dark place.  
 

 Intentional result of a deliberate attempt to damage property (no matter how small) or to 
cause injury.  

 
Describe  
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THE CHILD  

 
Incident Number: _____________________     Incident Date:       
 
Name:   
 
Address:   
 
Date of Birth: ______________  Age: _______________  Male/Female 
 
Race/Ethnicity:  

 White  

 Black  

 Hispanic  

 
School: ____________________ 
 

 Asian/Pacific Islander  
 Native American/Alaskan Native  

 
 
 
Grade in School:   

 
Known problems related to recidivism or relevant to referral:  
 
Witnessed or reported: 
 

 Handicap or disability  
 Hyperactivity/attention deficit  
 Conduct problems

 
 Alcohol use 
 Drug use 
 Prior police contact 

 

 

 
Describe  
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THE CHILD  
 
History of unsanctioned use of fire:  
 
Any previous unsanctioned use of fire? (Yes/No)?  If yes, check:  
 

 Unsupervised, unauthorized use with no instrumental purpose (flicking a lighter, 
throwing matches, burning papers or leaves) but with no attempt to damage property or to 
cause injury.  
 

 Instrumental use (for some purpose) but showing poor judgment (using a match to… 
illuminate a dark place).  
 

 Deliberate attempt to damage property or cause injury.  
 
Has the child ever been directly responsible for a fire incident (Yes/No)?  Describe the most 
serious previous incident by checking the following:  
 

 Was child able to extinguish it?  
 

 Someone else was called to extinguish it.  
 

 Fire department was called.  
 

 If the fire department was called, is this incident in the files?  
 

If so, note incident number:  
 
If not, write brief description.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
©1989, National Fire Service Support Systems, Inc.  

SM 3-28 



IDENTIFICATION AND INTAKE 

THE ENVIRONMENT  
 
Incident Number: ___________________________ Date:   
 
The Household:  
 
Name of Parent/Guardian:   

Address:   

 

Head of Household:  

 Married Couple  

 Single parent--mother living alone  

 Single parent--father living alone  

 Single parent--living with other adult(s)  

 Other _________________________________  (please explain)  

Parent/Guardian employed? _____________(Yes/Part-time/No)  

Parent/Guardian on/eligible for public assistance _______________(Yes/No)  

 
Supervision at the time of the fire:  
 

 Child was alone or with same age or younger siblings or peers  
 

 Child was in the care of an older sibling or adolescent who: (check one)  
 

 demonstrated questionable judgment either before the incident (allowing the child 
inappropriate responsibility) or after the incident (did not follow appropriate fire 
safety standards or exit procedures).  

 
 was inadequately monitoring the child's behavior. (Could not accurately describe 

what the child was doing at the time of the fire.)  
 

 was unavailable (asleep, outside, intoxicated or otherwise preoccupied).  
 

Age of sibling or sitter: __________________ 
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THE ENVIRONMENT  
 

 Child was in the care of a parent, guardian, or other adult who: (check one)  
 

 demonstrated questionable judgment either before the incident (allowing the child 
inappropriate responsibility) or after the incident (did not follow appropriate fire 
safety standards or exit procedures).  

 
 was inadequately monitoring the child's behavior. (Could not accurately describe 

what the child was doing at the time of the fire.)  
 

 was unavailable (asleep, outside, intoxicated or otherwise preoccupied).  
 

 Child was being supervised adequately.  
 
Access to matches and lighter:  
 

 On display (on a table, on the counter)  
 

 Easily available (in a low drawer or cupboard)  
 

 Available with some difficulty (in a high cupboard)  
 

 Inaccessible (not in the house or locked away)  
 

 Obtained outside the home  
 

Safety and adequacy of the physical environment:  
 

 Inadequate shelter  (holes in the roof, walls, or floor; broken windows; no heat)  
 

 Unclean (feces, animal or human)  
 

 Other health hazards  
 

 Inadequate food or clothing  
 

Describe 
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THE ENVIRONMENT  
 
Witnessed or reported difficulties:  
 

 Evidence of neglect (child not clean, inadequately clothed or fed, unexcused absence from 
school, failure to provide medical care).  
 

 Evidence of physical abuse of child (child report or physical evidence of bruises or burns).  
 

 Evidence of sexual abuse of child (child or parent report).  
 

 Evidence of adult substance abuse (reported or observed intoxication).  
 

 Evidence of poor parental judgment.  
 

 Prior contact with the police by a member of the household.  
 

 Prior contact with Child Protective Services by a member of the household.  
 

Describe 
 
  
 
  
 
  
 
  
 
  
 
  
 
  
 
  
 
  
 
  
Other considerations:  
 

 Prior contact with Mental Health Agency  
 

 Prior contact with Social Services (other than Child Protective)  
 

 
 
 
©1989, National Fire Service Support Systems, Inc.  
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COLORADO JUVENILE FIRESETTER PREVENTION PROGRAM CONTACT FORM 

 
       DEPT. NAME  Inc. Census Tract ______________________County  
 
INCIDENT DATE: ___________  NO. ____________ TIME ______________         CR NO. ________ 
INCIDENT ADDRESS:  ___________________ Street    ___________________ City         ________ Zip 
 
Multiple Juveniles  ο Y   ο N    #___  
Ignition Source: ο Match   ο Lighter  ο Other   ο Flammable Liquid/Accelerant Used 
 
Loss: $__________ Intentional: ο Y  ο N      Injuries: ο Y   ο N #_____        Deaths: ο Y   ο N  #______ 
Hospitalizations: ο Y  ο N   #_________     Describe Injuries/Deaths_________________________________ 
 ________________________________________________________________________________________________ 
Location of Fire: Outside-Location of Origin ______    ο Inside / ο Inside Occupied      
Room of  Origin ________________ 
 
Referral Source Name:______________________  Agency/Address:___________________Phone:________________ 
   ο Caregiver    ο School       ο Law Enforcement       ο Mental Health       ο Fire Service       ο Juvenile Justice 
   ο Parent            ο Other/Describe______________________  
 
Caregiver/Parent Smokes  ο Y ο N   Did the home meet community standards for health/welfare of the child? ο Y  ο N 
Was the child supervised by a person 12 years of age or older at the time of the incident?  ο  Y     ο  N 
 
Description of the Incident and Pertinent Information: 
_______________________________________________________________________
_______________________________________________________________________
_____________________________________________________ 
Report by: ________________________     ________________________________ 
                 Printed Name                                                                            Signature  
 
 
Juvenile Information: 
 
Last Name:__________________________________First Name:_______________________M.I.______   DOB___/___/___ 
Sex   ο M   ο F                 Race: ο White       ο Asian       ο African Am.        ο Native Am.     ο Hispanic       ο Other 
Age: _______    Grade in School _______________  School Currently Attending ______________________________ 
Soc. Sec. #:    ________-_____-________ 
 
Home Address: __________________________________________  Phone:___________________ 

  
  Adult No. 1 Residing With The Child 
   
  Name: ________________________________ 
    
  Address: ______________________________ 
   
  Phone: H ____________  W______________  
  Employed: ο Y     ο N 
  Marital Status: ο Married     ο Separated 
   ο Divorced    ο Remarried     ο Widowed  
  Relation to Juvenile: ο Natural     ο Step 
   ο Adoptive   ο Foster   ο Grandparent 
            ο Other__________________ 

  Adult No. 2 Residing With The Child  
   
  Name: _________________________________ 
   
  Address: _______________________________ 
   
  Phone: H____________   W___________ 
  Employed: ο Y     ο N 
  Marital Status: ο Married     ο Separated 
   ο Divorced    ο Remarried     ο Widowed  
  Relation to Juvenile: ο Natural     ο Step 
   ο Adoptive   ο Foster   ο Grandparent 
           ο Other__________________

Others Residing With The Child 
 

Name:__________________________     
Name:__________________________ 
Name:__________________________ 
Name:__________________________ 

 
 

 
Relationship:______________________ 
Relationship:______________________ 
Relationship:______________________ 
Relationship:______________________
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PORTLAND FIRE AND RESCUE 
PORTLAND, OREGON 
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JUVENILE FIRESETTER CONTACT RECORD 
 

************************************************************************ 
 

Date___________________________________    Time___________________________ 
 

TYPE OF CONTACT:          
              (contact name)   
 

 Telephone  In Person  
No contact  appt. scheduled  
message: call us  education/assessment  

 message: we'll call  education only  
 phone disconnected  referral  

appt. scheduled  other  
referral by phone  
other   

 
CONTACT INITIATED BY: PFB_____ CLIENT____  OTHER_____ 
 
COMMENTS (SEE ATTACHED NARRATIVE)  
  
  
  
 
************************************************************************ 
 
Date___________________________________ Time__________________________ 

 
TYPE OF CONTACT:          

              (contact name)   
 

 Telephone  In Person  
No contact  appt. scheduled  
message: call us  education/assessment  

 message: we'll call  education only  
 phone disconnected  referral  

appt. scheduled  other  
referral by phone  
other   

 
CONTACT INITIATED BY: PFB_____  CLIENT____  OTHER_____ 
 

COMMENTS (SEE ATTACHED NARRATIVE) 
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JUVENILE FIRESETTER CONTACT RECORD 
 

************************************************************************ 
 

Date______________________________ Time_______________________________ 
 

TYPE OF CONTACT:          
              (contact name)   
 
 Telephone  In Person  

No contact  appt. scheduled  
message: call us  education/assessment  

 message: we'll call  education only  
 phone disconnected  referral  

appt. scheduled  other  
referral by phone  
other   
 
CONTACT INITIATED BY:  PFB_____ CLIENT____  OTHER_____ 
 
COMMENTS (SEE ATTACHED NARRATIVE)  
  
  
  
  
 
************************************************************************ 
 
NARRATIVE: 
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PHOENIX FIRE DEPARTMENT 
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PALM BEACH COUNTY, FLORIDA 
REFERRAL FORM 
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Your child has been referred to the Juvenile Firesetter Educational Intervention program 
offered by Palm Beach County Fire Rescue. The Juvenile Firesetter Educational 
Intervention program is an opportunity for you and your child to learn about fire safety, 
the dangers of fire and the potential consequences of the choices they make about the 
use of fire. After successfully completing this program, your child will get a certificate of 
completion and the case will not be processed through the Juvenile Justice 
system. 
 
It is mandatory that both the child and their parents/guardians attend the following 
sessions: 
 
1. An interview/assessment and possible counseling sessions, when 

recommended, with the Youth Services Bureau.  Please call Dr. JoAnn Lee’s 
office to schedule at 561-625-2530.  There is no cost to the juvenile firesetter or 
family for the session(s).  The session(s) will be held at a Youth Services Bureau 
location, in Palm Beach County, which is most convenient to your home. 

  
2. A 2-1/2 hour Juvenile Firesetter Intervention program.  Please call Linda 

DeLeo at 561-616-7033 to schedule.  This program will be held on the second 
Tuesday of the month from 6:00 p.m. to 8:30 p.m.  When attending the Juvenile 
Firesetter Intervention Program, please note that the doors will be locked at 
exactly 6:00 p.m. and there will be no admittance after that time.  This session 
will be held at: 

 
50 S. Military Trail (Second Floor, Room 202) 

West Palm Beach, FL 33415-3198 
 
As soon as you receive this letter, you must call to schedule your attendance at these 
sessions. There is a map with directions to the facility included.  If you miss your 
scheduled attendance date you will have only one other chance to reschedule.  After 
that point, your child’s case will be sent on to the State Attorney’s office and the Juvenile 
Justice system which may result in a criminal history, restitution of court and Fire Rescue 
costs, community service hours and/or probation.  
 
Scheduling for these sessions is your child’s only chance to make better decisions 
about fire safety. If they complete the program and continue to set fires, they will not be 
readmitted to the program and any additional cases will be dealt with through the 
Juvenile Justice system. 
 
Sincerely, 
Palm Beach County Fire Rescue 
Bureau of Safety Services 
 
 
 



 



JUVENILE FIRESETTER INTERVENTION SPECIALIST I 

  

 
 
 
 

UNIT 4: 
INTERVIEWING 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

OBJECTIVES 
 
The students will: 
 
1. Identify the aspects of communication. 
 
2. Discuss interview tools and define approved versus validated instruments.  
 
3. Identify who should conduct interviews and the characteristics of an effective interviewer. 
 
4. Given the interview/assessment forms provided, identify the essential parts of the two forms. 
 
5. Discuss rationale for interview questions. 
 
6. Evaluate advantages and disadvantages of interview process and setting. 
 
7. Gather relevant information using interview form. 
 
8. Record and report observations and summarize findings. 
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NOTE-TAKING GUIDE 
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UNIT 4:UNIT 4:
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VIDEO:VIDEO:

"Child "Child FiresettingFiresetting and and 
Juvenile ArsonJuvenile Arson----

Interviewing Kids Interviewing Kids atat Risk"Risk"
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OBJECTIVESOBJECTIVES

The students will:The students will:
•• Identify the aspects of communication.Identify the aspects of communication.
•• Discuss interview tools and define approved Discuss interview tools and define approved 

versus validated instruments. versus validated instruments. 
•• Identify who should conduct interviews and Identify who should conduct interviews and 

the characteristics of an effective interviewer.the characteristics of an effective interviewer.
•• Given the interview/assessment forms Given the interview/assessment forms 

provided, identify the essential parts of the two provided, identify the essential parts of the two 
forms.forms.
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OBJECTIVES (cont'd)OBJECTIVES (cont'd)

The students will:The students will:
•• Discuss rationale for interview questions. Discuss rationale for interview questions. 
•• Evaluate advantages and disadvantages Evaluate advantages and disadvantages 

of interview process and setting.of interview process and setting.
•• Gather relevant information using Gather relevant information using 

interview form.interview form.
•• Record andRecord and report observations and report observations and 

summarize findings.summarize findings.
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INTRODUCTION TO INTRODUCTION TO 
INTERVIEWINGINTERVIEWING

•• The main objective of the interview is to The main objective of the interview is to 
gather information related to the gather information related to the 
firesettingfiresetting incident, the child, and the incident, the child, and the 
family.  family.  

•• The interview allows for the opportunity The interview allows for the opportunity 
to gather pertinent information, provide to gather pertinent information, provide 
education, and determine continued education, and determine continued 
needs to prevent future needs to prevent future firesettingfiresetting
behavior.  behavior.  
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PURPOSE OF AN INTERVIEWPURPOSE OF AN INTERVIEW

•• Determine riskDetermine risk
•• Assess level of riskAssess level of risk----some, definite, some, definite, 

and extremeand extreme
•• Basis for recommending Basis for recommending 

interventionintervention
•• Use approved interview formUse approved interview form
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PURPOSE OF AN INTERVIEW PURPOSE OF AN INTERVIEW 
(cont'd)(cont'd)

The primary reason for performing The primary reason for performing 
interviews with each child and adolescent interviews with each child and adolescent 
firesetterfiresetter of any age is to be able to identify of any age is to be able to identify 
(at an early stage) children and parents (at an early stage) children and parents 
who are troubled and in need of other who are troubled and in need of other 
existing community services.existing community services.
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THREE ASPECTS OF THREE ASPECTS OF 
COMMUNICATIONCOMMUNICATION

•• Purpose (why)Purpose (why)
•• Content (what)Content (what)
•• Style (who)Style (who)
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ENVIRONMENTAL FACTORSENVIRONMENTAL FACTORS

•• Location (office, home, neutral)Location (office, home, neutral)
•• Formal versus informal attire Formal versus informal attire 

(uniform or civilian clothing)(uniform or civilian clothing)
•• Setting preparationSetting preparation
•• Scheduled timeScheduled time
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THE INTERVIEWERTHE INTERVIEWER

•• Previous experiencePrevious experience
•• Ability to relateAbility to relate
•• Communication skillsCommunication skills
•• TrainingTraining
•• DressDress
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EXPECTATIONSEXPECTATIONS

•• Everyone participating in the Everyone participating in the 
interview comes with certain interview comes with certain 
attitudes and expectations.attitudes and expectations.

•• Interviewers, juveniles, and parents Interviewers, juveniles, and parents 
will bring to the interview their will bring to the interview their 
hopes, fears, and ideas.hopes, fears, and ideas.
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INTERVIEW PROCESSINTERVIEW PROCESS

•• Attentive listeningAttentive listening
–– Sets toneSets tone
–– Shows interest in what is communicatedShows interest in what is communicated

•• Establish rapportEstablish rapport
–– Want to hear what the youth and family Want to hear what the youth and family 
have to sayhave to say
–– Create a safe and secure environmentCreate a safe and secure environment
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CHECKLIST FORCHECKLIST FOR
BUILDING RAPPORTBUILDING RAPPORT

•• Appear friendlyAppear friendly
•• Project calmness, confidenceProject calmness, confidence
•• Use props, Use props, smalltalksmalltalk, toys, toys
•• Identify the child's interestsIdentify the child's interests
•• Use Use nonthreateningnonthreatening conversationconversation
•• Be objectiveBe objective
•• Avoid sarcasm, talking downAvoid sarcasm, talking down
•• ListenListen

   
   
Slide 4-14   

  
  
  
  
  
  
  
  
  
  

Slide 4Slide 4--1414

ASSESS LEVEL OF ASSESS LEVEL OF 
UNDERSTANDINGUNDERSTANDING

•• Can the child and family understand the Can the child and family understand the 
language of the interviewer?language of the interviewer?

•• Can the child follow simple directions?  Can the child follow simple directions?  
Perform a simple task?Perform a simple task?
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INTERVIEW PROCESSINTERVIEW PROCESS

•• Explain that children set fires for many Explain that children set fires for many 
reasons.reasons.

•• Describe your Describe your multiagencymultiagency program.program.
•• Invite the family to participate as Invite the family to participate as 

partners.partners.
•• TwoTwo--person interviews can be beneficial.person interviews can be beneficial.

   



INTERVIEWING 

SM 4-10 

Slide 4-16   
  
  
  
  
  
  
  
  
  
  

Slide 4Slide 4--1616

THOUGHTS AND THOUGHTS AND 
SUGGESTIONS FOR DEALING SUGGESTIONS FOR DEALING 

WITH PARENTS AND WITH PARENTS AND 
CAREGIVERSCAREGIVERS

•• Be sensitiveBe sensitive
•• Be clearBe clear
•• Create an awarenessCreate an awareness
•• Provide informationProvide information
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SEQUENCESEQUENCE

•• Meet with parents/caregivers and child Meet with parents/caregivers and child 
together to explain the programtogether to explain the program

•• Interview the parents/caregivers aloneInterview the parents/caregivers alone
•• Interview the child/youth aloneInterview the child/youth alone
•• Interview preteens and teens before Interview preteens and teens before 

parentsparents
•• Bring family back togetherBring family back together
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Document findings, analyze Document findings, analyze 
results, and determine results, and determine 
intervention intervention strategy.strategy.
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ASKING THE QUESTIONSASKING THE QUESTIONS

Although the interview forms present Although the interview forms present 
a set of structured questions for the a set of structured questions for the 
interviewer to ask the juvenile and interviewer to ask the juvenile and 
family, many of the questions may family, many of the questions may 
need further explanation, and may need further explanation, and may 
lead to other questions, or to other lead to other questions, or to other 
topics of conversation. topics of conversation. 
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What experiences have you What experiences have you 
had with an interview had with an interview 
process?  process?  

What interview forms do you What interview forms do you 
use?use?
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THE JUVENILE FIRESETTER CHILD THE JUVENILE FIRESETTER CHILD 
AND FAMILY RISK SURVEYSAND FAMILY RISK SURVEYS

•• Developed as a consistent process to assist in Developed as a consistent process to assist in 
determining needs of child/family as well as determining needs of child/family as well as 
risk for continued fire behavior.risk for continued fire behavior.

•• Efforts to make reliable instrument, based on Efforts to make reliable instrument, based on 
the Comprehensive the Comprehensive FireRiskFireRisk Evaluation, Evaluation, 
resultedresulted in the Juvenile in the Juvenile FiresetterFiresetter Child and Child and 
Family Risk Surveys.Family Risk Surveys.
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THE JUVENILE FIRESETTER THE JUVENILE FIRESETTER 
FAMILY RISK SURVEYFAMILY RISK SURVEY

•• Introductory section.Introductory section.
•• SevenSeven--question survey.  question survey.  
•• The scores on the survey are linked The scores on the survey are linked 

directly to specific directly to specific 
recommendations for intervention recommendations for intervention 
and referral options.  and referral options.  

   
   
Slide 4-23   

  
  
  
  
  
  
  
  
  
  

Slide 4Slide 4--2323

THE JUVENILE FIRESETTER CHILD THE JUVENILE FIRESETTER CHILD 
RISK SURVEYRISK SURVEY

•• Demographic information. Demographic information. 
•• Activity for the child that can be completed Activity for the child that can be completed 

while the interviewer is conducting the Family while the interviewer is conducting the Family 
Risk Survey.Risk Survey.

•• Development of rapport.  Development of rapport.  
•• An interview exercise for children ages 9 and An interview exercise for children ages 9 and 

over.over.
•• The fifth section contains 14 questions with The fifth section contains 14 questions with 

scoring instructions.  scoring instructions.  
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RECORDING THE INTERVIEWRECORDING THE INTERVIEW

•• Collect and maintain adequate documentationCollect and maintain adequate documentation
•• MethodsMethods

–– Take notes during interviewTake notes during interview
–– Take notes after interviewTake notes after interview
–– Audiotape and/or videotape interview with Audiotape and/or videotape interview with 
permissionpermission
–– Second interviewer/observer to take notes Second interviewer/observer to take notes 
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SUMMARYSUMMARY

•• Purpose of the interview is to aid in Purpose of the interview is to aid in 
determining risk and identifying needs.determining risk and identifying needs.

•• Outcome of the interview is Outcome of the interview is 
categorization of risk level.categorization of risk level.

•• Structured interview method.Structured interview method.
•• Use approved interview forms to provide Use approved interview forms to provide 

consistency and reliability.consistency and reliability.
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Activity 4.1Activity 4.1
Juvenile Juvenile FiresetterFiresetter

InterviewInterview
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Activity 4.1 
 

Juvenile Firesetter Interview 
 

Purpose 
 
To analyze rapport building and practice capturing the interview information based on 
taped interviews. 
 
 
Directions 
 
1. Watch the video segments, and follow the directions in Parts 1 to 4 below. 
 
2. After the videos are over, analyze the interviews in terms of rapport building 

using the form on the following Student Activity Worksheet (SAW).  Did the 
interviewer accomplished the following? 

 
a. Assess their level of understanding. 

 
b. Develop rapport with the child. 

 
c. Gain confidence. 

 
d. Validate existing information. 

 
 
Part 1 
 
1. Observe the young child's interview video. 
 
2. Use the Juvenile Firesetter Child and Family Risk Surveys in the Student Manual 

(SM). Use one of the actual interview/assessment forms in Appendix A during the 
interview.  Capture the information that is observed in the taped interview.  

 
3. As a large group discuss any difficulties that you had obtaining the information. 
 
 
Part 2 
 
1. Observe the young child's parent interview. 
 
2. Use the Juvenile Firesetter Child and Family Risk Surveys in the SM. Use one of 

the actual interview/assessment forms in Appendix A during the interview.  
Capture the information that is observed in the taped interview. 

 
3. As a large group discuss any difficulties that you had obtaining the information. 
 



INTERVIEWING 

SM 4-18 

Part 3 
 
1. Observe the teenage child's interview. 
 
2. Use the Juvenile Firesetter Child and Family Risk Surveys in the SM. Use one of 

the actual interview/assessment forms in Appendix A during the interview.  
Capture the information that is observed in the taped interview. 

 
3. As a large group discuss any difficulties that you had obtaining the information. 
 
 
Part 4 
 
1. Observe the teenage child's parent interview. 
 
2. Use the Juvenile Firesetter Child and Family Risk Surveys in the SM. Use one of 

the actual interview/assessment forms in Appendix A during the interview.  
Capture the information that is observed in the taped interview. 

 
3. As a large group discuss any difficulties that you had obtaining the information. 
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Activity 4.1 (cont'd) 
 

A Checklist for Building Rapport 
 

As you observe the interview with the juvenile firesetter, comment on the following 
dimensions of the interviewer's behavior.  Use examples if possible. 
 

Behavior of Interviewer Observer Comments 
Appear friendly 
 
 
 

 

Project calmness, confidence 
 
 
 

 

Use props, small talk, appropriate toys 
 
 
 

 

Identify the child's interests 
 
 
 

 

Use nonthreatening conversation 
 
 
 

 

Be objective, don't prejudge 
 
 
 

 

Avoid sarcasm, professional jargon,  
 
 
 

 

Avoid talking down, intimidation 
 
 
 

 

Develop good listening skills 
 
 
 

 

Be yourself! 
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INTRODUCTION TO INTERVIEWING 
 

The main objective of the interview component of a juvenile firesetter 
program is to understand why children set fires.  An interview of juvenile 
firesetters and their families involves a determination of the nature and 
severity of the firesetting behavior.   
 
The purpose of the interview is to determine the likelihood or risk that 
another firesetting incident will occur in the future.  Risk determination 
classifies firesetting into three levels--some, definite, and extreme--and 
provides the basis for recommending appropriate types of intervention.  A 
structured interview is the recommended method to evaluate juvenile 
firesetters and their families and to arrive at a risk determination.   
 
If, during the course of the interview/assessment, it is discovered that the 
child or family is in a life-threatening situation, the interview should be 
stopped and the appropriate authority or organization should be contacted. 
The same is true if there are signs of neglect and/or abuse. 
 
• Abuse:  Harmful behaviors and/or actions, as defined by local law, 

that place an individual at risk and require reporting. (National Fire 
Protection Association (NFPA), 2004) 

 
• Neglect:  Failure to act on behalf of, or in protection of, an 

individual in one's care, (NFPA, 2004) 
 
Most instruments yield a classification of the juvenile and family into one 
of the three levels of firesetting risk. The decision of which instrument to 
use rests entirely with the juvenile firesetter program and will depend on 
the program's service goals, available resources, and desired outcomes. 
Once the interview procedure classifies the juvenile and the family into 
one of the three firesetting risk levels, the next step is to recommend the 
appropriate intervention.   
 
The primary reason for performing interviews with each child and 
adolescent firesetter of any age is to be able to identify (at an early stage) 
children and parents who are troubled and in need of other existing 
community services. 
 
 

THREE ASPECTS OF COMMUNICATION 
 

The purpose of the interview is to determine the level of risk for the 
firesetter.  This purpose is different from the purpose of other forms of 
communication. Content refers to the questions you will be asking of the 
child and his/her family during the interview.  These questions have been 
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designed by trained mental health professionals.  They have been tested to 
determine level of risk. 
 
Different scenarios present different interview requirements (fact finding, 
profiling, etc.).  Information gathered during the interviews with the child 
and caregivers, together with observations, will address issues and 
behaviors:  
 
• About the firesetting incident (planned or spontaneous event, set 

alone or in a group, etc.). 
 
• History of previous fires set. 
 
• Information about the child (medical, mental health history, 

interests, developmental level, etc.). 
 
• Socially typical information (normal, expected behavior for the 

child at home, school, neighborhood, etc.). 
 

• Information about the family (activities, disciplinary practices, 
ability to relate to the child, interest in child's welfare, relationship 
to siblings, concern for child, supervision of child, evidence of 
abuse or neglect, etc.). 

 
• Facts about the environment, including safety factors.   
 
• Changes in the child's immediate situation will be identified, such 

as recent trauma, divorce/separation in family, death or loss of a 
family member or friend, crisis at school, etc. 

 
The screening tools also will include questions to help identify the 
perceived rewards for the firesetting incident(s) (i.e., peer attention, 
approval, money, or sensual/sexual gratification). 
 
Style refers to the issues to be considered in order to achieve the goal of 
the interview.  Each and every individual develops his/her own personal 
style in achieving his/her goals.  Some techniques used by some 
individuals in interviewing children and their families may not work as 
well for others. Accomplishing your goal in conducting interviews, and 
gaining a comfort level in performing this service will take practice and 
skill development. 
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ENVIRONMENTAL FACTORS 
 

The basic rule is to conduct the interview in a place where there is a 
balance between comfort and support and the ability to maximize 
information exchange.  Not only must the interviewer feel confident, but 
the juvenile and family also must feel secure enough to share information.  
Each juvenile firesetter program must decide where to conduct its 
interviews. Location may be mandated. 
 
There are several location options. Many juvenile firesetter programs 
conduct interviews at the neighborhood fire station.  A second option, if 
available, is an office space located in the fire department, but not 
necessarily at a fire station.  For example, in urban areas, many fire 
departments have separate administrative offices that do not house fire 
suppression equipment.  In some instances, depending on the nature and 
extent of the fire incident, interviews are conducted at the police station.  
Some juvenile firesetter programs conduct interviews in the home.  
Finally, juvenile firesetter programs have the option of selecting more than 
one site for the interview. For example, part of the interview may be 
conducted at the fire station, and part of the interview may be conducted in 
the home.  The selection of one or more interview locations rests entirely 
with the juvenile firesetter program. 
 
Be alert to how to provide an environment to meet the interview goal. 
Prepare the setting if possible.  Make sure that the room is private. Make 
sure that there are enough chairs for everyone involved. Try to arrange for 
a comfortable setting. Be aware of physical barriers in the room (i.e., 
desk). For example, the semicircular pattern creates an open seating 
arrangement and facilitates open communication.  Remove distractions. 
 
Interviews conducted in the home can provide additional information 
about the juvenile and family that might not be observed during an 
interview in an office setting.  If the home is the only interview location, 
when arranging the interview with the family, it is important to clarify that 
a certain amount of uninterrupted time must be set aside.  In addition, it is 
recommended that, if possible, when visiting the home, two people 
conduct the interview.  Use caution; a team approach lends a certain 
amount of comfort and security in the home setting. Talk about the area 
you are going into with those who know the area (social services, police, 
etc.). 
 
A structured interview requires that a specific amount of time be 
scheduled between the interviewer, the juvenile, and the family.  The 
average amount of time for the structured interview will vary according to 
the type of instrument selected to conduct the interview.  The range of 
interview time can vary from 30 to 90 minutes, depending on how the 
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interview proceeds and which tools you use. The interviewer should call 
and schedule an appointment with the juvenile and the family.  The 
appointment should specify where the interview is to take place, and the 
specific time and day.  Place a reminder call to the family the day before 
the interview.  If the family does not show up at the scheduled time, this 
should be documented. 

 
 
THE INTERVIEWER 
 

There are many factors to take into consideration in the selection of 
interviewers: 
 
• previous experience; 
• ability to relate to juveniles and families; and 
• communication skills.   
 
A workshop or training program in conducting interviews is 
recommended.  Interviews can be conducted by one or two people.  The 
decision whether to use one or two interviewers rests on the resources 
available to the juvenile firesetter program. The major advantage of using 
two interviewers is that it creates a team approach, and can increase the 
amount of observation and information that is gathered during the 
interview. However, the one-interviewer method has been used 
successfully by the majority of juvenile firesetter programs that conduct 
structured interviews for evaluation. 
 
 There are differing opinions about whether interviewers should wear 
uniforms or street clothes to conduct interviews.  Some fire departments 
mandate the wearing of uniforms at all times.  Some interviewers feel 
more comfortable wearing their uniform. Uniforms suggest that the 
interview is official and the person wearing it is recognized as the 
authority.  Some interviewers suggest that wearing a uniform is more 
effective with younger juveniles while others suggest it generates fear in 
young children.  Some interviewers think that a uniform creates a barrier 
when interviewing preteen or adolescent firesetters while others think it 
reinforces authority.  Each juvenile firesetter program must develop its 
own policy regarding the attire of interviewers. 
 
 

EXPECTATIONS 
 

Everyone comes to the interview with certain attitudes and expectations. 
Interviewers, juveniles, and parents will bring to the interview their hopes, 
fears, and ideas. 
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Table 9-1 presents some common, but often unrealistic, expectations that 
juveniles, parents, and interviewers bring to the interview.  It is helpful if 
the interviewer is aware of these potential expectations, so that a more 
reasonable picture can be painted of the interview and its outcome.  

 
Table 9-1 

Common Interview Expectations 
  

Source Expectation 

 
Juvenile 

 
Confusion and uncertainty about what is going to happen. 
Fear of punishment. 

  
Parent Sense of relief to share the burden. 

Someone else will solve the problem. 
Punishment for the child. 

  
Interviewer Authority--"I'm in charge and I know what's best." 

Substitute parent--"This is how to treat your child." 
Rescuer--"I am here to solve all your problems." 

  
 
 
INTERVIEW PROCESS 
 

How the interviewer responds to the answers offered by the juvenile and 
family will set the tone of the interview.  The interviewer has 
preconceived ideas that can filter the information received.  Attentive 
listening is showing interest in what is communicated by the juvenile and 
family.  Interest can be shown by what is said as well as by what is done.   
 
Table 9-2 outlines ways in which the interviewer can listen to the juvenile 
and family in a manner that will communicate interest and concern. 
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Table 9-2 
Attentive Listening Methods 

  

Attentive Listening Method 

  
Show concern Make eye contact. 
  
Listen carefully Do not interrupt; let them complete their 

thoughts. 
  
Wait--Think--Respond Reflect before responding. 
  
Repeat for clarity Recount in your own words what you hear. 
  
Sharing of self Disclose a small part of yourself to make a 

human connection. 
  
Be honest Be truthful about circumstances. 
  
Give hope Comfort, do not give false hope. 
  
Observe incongruities Note differences between what is said and 

the body language. 
  
Suspend judgment See the problem through the eyes of the 

child and family. 
 

 
 

As the interviewer you must deliver the message that you want to hear 
what the youth and family have to say, and that you are there to listen. 
Greet them in an appropriate fashion, introducing yourself by name.  
Begin with talking about a non-fire-related issue to help ease the tension 
for everyone, especially the child. One of the interviewer's first steps is to 
create a safe and secure environment in which the youth and family are 
willing to share information during the interview.  To accomplish this, the 
interviewer can think as an advocate, or as acting on behalf of the juvenile 
and family.  An adversarial or antagonistic or judgmental attitude is likely 
to distance the youth and family. 
 
What the interviewer does and says is critical for building communication 
with the juvenile and the family.  The juvenile and family may be tense or 
anxious when talking about the fire incident.  Help them relax by talking 
about general, neutral topics such as the weather, sports, television 
programs, etc. 
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A myth often expressed by adults, is that firesetting behavior has a "simple 
solution," namely punishment or scare tactics (that often is what they ask 
of the fire department personnel when they bring the child to the fire 
station).  They may not be fully informed as to the seriousness of out-of-
control fire, nor do they comprehend the full scope of danger and 
destruction that an out-of-control fire can cause in a very short amount of 
time.  Unless they have experienced an out-of-control fire, they think that 
they can control fire, as they do in their daily living activities. 

 
The following thoughts and suggestions may assist you in dealing with 
parents and caregivers who offer resistance during the interview, or when 
educational, or educational and counseling referral interventions are 
recommended:  
 
• Be sensitive to what they may be feeling while addressing their 

child's negative behavior. 
 
• Be clear and firm in explaining 
 

- The seriousness of firesetting behavior, 
- The need for their cooperation, and 
- The process of your program and possible legal ramifications. 
 

• Create an awareness of the problem and needed intervention using 
appropriate methods. 

 
• Provide them information relevant to fire safety and the function of 

your program. 
 
Interview the parents/caregivers alone.  Give the child something to do 
that's age-appropriate, and ask him/her to go to a designated room while 
you talk to his/her parents.  If necessary, ask someone to supervise the 
child during this time. Often very young children will not want to leave 
their parents.  Making this issue the focus will interfere with the success of 
your interview.  Conduct the interview, as best you can, with the child 
present. 
 
Interview the child alone to validate information given by parents (medical 
history, fire history) and gain to the child's perspective. Take time to build 
rapport and gain confidence.  Children may be willing to offer information 
alone that they would not share with parents. Again, if very young 
children do not want their parents to leave, conduct the interview with the 
adults present.  Otherwise, identify a place where parents or caregivers can 
go to fill out the "Parents Questionnaire," while you interview the child 
alone. 
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From field experience, we have learned to interview preteens and teens 
alone before interviewing their parents, to get more cooperation during the 
interview. Bring the child and family back together to discuss the next step 
in the process. It is important to follow through with determining the 
results of the screening interview process as soon as possible.  However, if 
you have any difficulty conducting the interview, or have some concerns 
with the responses from the child or family, contact your mental health 
community partner to discuss the issues. Document findings, analyze 
results, and determine intervention strategy. Consult appropriate team 
partners if there are any questions, concerns, or doubts relative to the 
disposition of any case, prior to determining the appropriate intervention 
strategy. 

 
Although the interview forms present a set of structured questions for the 
interviewer to ask the juvenile and family, many of the questions may 
need further explanation, and may lead to other questions, or to other 
topics of conversation.  This can be a very positive feature of the 
interview, because more information is likely to be shared.  It is important 
for the interviewer to remain open about exploring more questions, while 
at the same time keeping in mind the specific structure of the interview. 

 
 

THE JUVENILE FIRESETTER CHILD AND FAMILY RISK SURVEYS 
 

In September 1995, the Colorado Department of Public Safety/Division of 
Fire Safety was awarded a Federal grant to design and test the application 
and effectiveness of the Juvenile Firesetter/Arson Control and Prevention 
Program model for statewide dissemination.  The Colorado project 
determined that the fire service needed a fire-risk assessment instrument 
that was accurate in predicting future risk for firesetting, yet offered a 
reduction in the amount of time to conduct an evaluation interview.   
 
First, the Colorado group revised the evaluation instrument developed by 
Dr. Kenneth Fineman, published in previous U.S. Fire Administration 
(USFA) handbooks, and currently used in juvenile firesetter programs 
across the country.  The second step was to develop a measure of 
firesetting risk by selecting the most statistically valid questions contained 
on the Comprehensive FireRisk Evaluation.  The development of the 
Comprehensive FireRisk Evaluation has taken place over the past 2 
decades under the direction of Dr. Fineman.  It has been published in 
previous USFA handbooks, and many fire departments throughout the 
country have been trained to use this instrument to evaluate juvenile 
firesetters and their families.  From an analysis of these evaluations, the 
instrument has undergone many applications and revisions. It is used by 
mental health professionals to determine risk category and also to obtain 
information on psychological and social behaviors. 
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The result of this work to make a reliable, brief instrument based on the 
Comprehensive Fire Risk Evaluation was the Juvenile Firesetter Child and 
Family Risk Surveys.  The FireRisk Survey consists of two parts:  the 
Family Risk Survey and the Child Risk Survey. The Family Risk Survey 
contains two sections.  The first is an introductory section that records 
demographic information.  The second is the survey which consists of 
seven questions, accompanied by scoring instructions. The scores on the 
survey are linked directly to specific recommendations for intervention.   
 
The Child Risk Survey consists of five sections.  The first section collects 
demographic information.  The second section presents an informational 
activity for the child that can be completed while the interviewer is 
conducting the Family Risk Survey with the parents.  The third section is 
the development of rapport.  The fourth section is an interview exercise 
for children ages 9 and over asking them to describe their most recent 
firesetting incident from beginning to end and then in reverse order.  The 
fifth section contains 14 questions with scoring instructions.  As with the 
Family Risk Survey, the scores on the Child Risk Survey are linked 
directly to specific recommendations for intervention. 
 
The Child and Family Risk Surveys are included in Appendix A. 
Instructions for application and scoring also are included in the Appendix.  
Also included in the Appendix is a participation release, signed by parents, 
that indicates they have an understanding of the evaluation procedure, 
gives permission for their child to participate, and authorizes release of 
information to other government agencies.   
 
There is also a risk advisement, signed by parents, that indicates they 
understand that their child has a serious risk of continued involvement in 
firesetting and that they have been advised to seek help from mental 
health.   
 
Release forms are included in Appendix A. 

 
 
SPECIAL SITUATIONS 
 

Several special situations can occur while interviewing juveniles and their 
families.  Although the interviewer cannot be prepared for every unusual 
event, there are some situations that can be anticipated and handled in an 
effective manner.  
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RECORDING THE INTERVIEW 
 

It is important to collect and maintain adequate documentation of 
interview information.  Each juvenile firesetter program must decide how 
this will be accomplished.  There are several options.  Interviewers can 
take notes during the interview.  However, communication is enhanced 
when an interview is conducted as a conversation and note-taking is kept 
to a minimum.  Notes can be written immediately after the interview, 
when the scoring procedures are executed.  The interview also can be 
audio or videotaped.  If this occurs, it is recommended that the juvenile 
firesetter program have parents sign a written consent form.  The question 
of how these records are stored and who has access to them is covered 
later. 

 
 
SUMMARY 
 

The purpose of interviewing juvenile firesetters and their families is to 
determine their risk for involvement in future firesetting. The outcome of 
an interview is the classification of juveniles and their families into three 
risk levels--some, definite, and extreme.  Each risk level relates to a 
specific intervention. The structured interview is the method of choice for 
conducting an evaluation of juvenile firesetters and their families. 
Interview forms should be reliable. 
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It should be noted that the display of interview/assessment forms and tools along with 
education programs in this course does not constitute an endorsement.  The choice 
should be based on a discussion and mutual agreement by the professional coalition 
that will be participating in the program and using the forms.  The forms shown here 
can be copied for study, but are not intended to be reproduced for use.  A contact for 
each tool is provided for your convenience.  The author should be contacted prior to 
use to ensure proper application of the tool. 
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APPENDIX A 
 

FEMA/USFA JUVENILE FIRESETTER 
CHILD AND FAMILY RISK SURVEYS 

(SHORT FORM) 
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OBJECTIVES 
 
The students will: 
 
1. Identify intervention strategies. 
 
2. Given a case study, select appropriate interventions (education, mental health, and legal 

consequences). 
 
3. Classify intervention strategies as legal, voluntary, or a combination of legal and voluntary. 
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UNIT 5: INTERVENTION UNIT 5: INTERVENTION 
STRATEGIESSTRATEGIES
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OBJECTIVESOBJECTIVES
The students will:The students will:
•• Identify intervention strategies.Identify intervention strategies.
•• Given a case study, select appropriate Given a case study, select appropriate 

interventions (education, mental health, interventions (education, mental health, 
and legal consequences).and legal consequences).

•• Classify intervention strategies as legal, Classify intervention strategies as legal, 
voluntary, or a combination of legal and voluntary, or a combination of legal and 
voluntary.voluntary.
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SORRY, THEY DON'T LIVE SORRY, THEY DON'T LIVE 
HERE ANY MORE!HERE ANY MORE!

•• Only 30 percent of youth live in homes Only 30 percent of youth live in homes 
with two biological parents.with two biological parents.

•• Many children live in homes with stepMany children live in homes with step--
parents and blended families.parents and blended families.

•• At least 40 percent of youth live with a At least 40 percent of youth live with a 
single mother and have no adult male in single mother and have no adult male in 
the home.the home.
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THE FIRESETTER ISN'T THE "TYPICAL THE FIRESETTER ISN'T THE "TYPICAL 
KID" IN SCHOOLKID" IN SCHOOL

•• FiftyFifty--eight percent of juvenile eight percent of juvenile firesettersfiresetters may have a may have a 
diagnosis of Attention diagnosis of Attention DeficitDeficit Disorder/AttentionDisorder/Attention
DeficitDeficit--HyperactivityHyperactivity DisorderDisorder (ADD/ADHD) before (ADD/ADHD) before 
their first fire referral.their first fire referral.

•• EightyEighty--eight percent of the complex eight percent of the complex firesettersfiresetters have have 
been involved with a doctor, a psychiatrist, or a been involved with a doctor, a psychiatrist, or a 
counselor before their first referral.counselor before their first referral.

•• ThirtyThirty--eight percent of eight percent of firesettersfiresetters reported that they reported that they 
had started three or more fires (up to 100+ fires!) had started three or more fires (up to 100+ fires!) 
before their first referral.before their first referral.
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THE FIRESETTER MAY HAVE THE FIRESETTER MAY HAVE 
ATTENTION DEFICIT DISORDERATTENTION DEFICIT DISORDER

•• It's likely that 45 percent of all It's likely that 45 percent of all firesettersfiresetters have one or have one or 
more diagnosed neurological conditions by the time more diagnosed neurological conditions by the time 
they are referred to a juvenile they are referred to a juvenile firesetterfiresetter program.program.

•• Examples of diagnosis:Examples of diagnosis:
–– ADDADD
–– Fetal alcohol syndrome/effectFetal alcohol syndrome/effect
–– Oppositional defiance disorderOppositional defiance disorder
–– PostPost--traumatic stress disordertraumatic stress disorder
–– Reactive attachment disorderReactive attachment disorder
–– Physical and/or sexual abusePhysical and/or sexual abuse
–– And so many othersAnd so many others
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These are not necessarily These are not necessarily 
normal, healthy, developing normal, healthy, developing 
children and children and adolescents.adolescents.
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What does the What does the 
interventionist need to interventionist need to 

know?know?
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Clear up misconceptions Clear up misconceptions 
about about fire.fire.
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Awareness versus educationAwareness versus education----
know the difference.know the difference.

Teach them what they need to Teach them what they need to 
perform!perform!

Eliminate the word "don't" Eliminate the word "don't" 
from your vocabulary.from your vocabulary.
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EDUCATE YOURSELF ABOUT EDUCATE YOURSELF ABOUT 
HOW TO TEACH CHILDREN AT HOW TO TEACH CHILDREN AT 

DIFFERENT LEVELSDIFFERENT LEVELS
•• Learning stylesLearning styles
•• Go to where teachers learnGo to where teachers learn
•• Limitations of different ages, groups, Limitations of different ages, groups, 

and development disabilitiesand development disabilities
•• Teaching toolsTeaching tools----workbooks, activity workbooks, activity 

sheets (you don't need to reinvent the sheets (you don't need to reinvent the 
wheel)wheel)

•• Understand which messages work bestUnderstand which messages work best
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What does a young child What does a young child 
understand about fire?understand about fire?
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What do elementary school What do elementary school 
children understand about children understand about 

fire?fire?
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WHAT ABOUT WHAT ABOUT 
ADOLESCENTS?ADOLESCENTS?

The normal adolescent brain isn't The normal adolescent brain isn't 
"complete" until the mid"complete" until the mid--20's!20's!
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EXECUTIVE FUNCTIONEXECUTIVE FUNCTION……STILL STILL 
DEVELOPING IN TO THE 20'SDEVELOPING IN TO THE 20'S

These are the functions often missing in These are the functions often missing in 
children who are children who are firesettersfiresetters
•• Planning Planning 
•• Setting prioritiesSetting priorities
•• Organizing thoughtsOrganizing thoughts
•• Suppressing impulsesSuppressing impulses
•• Weighing consequencesWeighing consequences
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Hormones add excitement!Hormones add excitement!
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RISK TAKING IS NOT RISK TAKING IS NOT 
EVILEVIL……ADOLESCENTS NEED ADOLESCENTS NEED 

TO LEARN TO TAKE HEALTHY TO LEARN TO TAKE HEALTHY 
RISKSRISKS

They need toThey need to
•• Experiment with new aspects of lifeExperiment with new aspects of life
•• Take on new challengesTake on new challenges
•• Test how things fit togetherTest how things fit together
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RISK TAKING RISK TAKING 
HEALTHY VERSUS UNHEALTHYHEALTHY VERSUS UNHEALTHY

•• Fire can be a misguided attempt at riskFire can be a misguided attempt at risk--
taking.taking.

•• It's an indicator of a bigger "risk It's an indicator of a bigger "risk taking" taking" 
syndrome.syndrome.

•• Parents may need to learn the difference Parents may need to learn the difference 
between healthy and unhealthy risk between healthy and unhealthy risk 
taking.taking.
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INTERVENTION STRATEGYINTERVENTION STRATEGY----
EDUCATIONEDUCATION

•• Used with those cases classified as some Used with those cases classified as some 
risk.  risk.  

•• Some cases will be classified as definite Some cases will be classified as definite 
risk, and they also will require risk, and they also will require 
education, along with referral.education, along with referral.

•• Every intervention should include an Every intervention should include an 
education component.education component.
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EDUCATION STRATEGIESEDUCATION STRATEGIES

•• Punishment alone does not teach a child Punishment alone does not teach a child 
about fire.about fire.

•• Children need fire safety education (very Children need fire safety education (very 
young through teen years).young through teen years).

•• Messages, methods, and materials Messages, methods, and materials 
should be broadshould be broad--based. based. 

•• Education may be delivered in varied Education may be delivered in varied 
ways.ways.
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EDUCATION STRATEGIES EDUCATION STRATEGIES 
(cont'd)(cont'd)

•• Important strategy for incarcerated Important strategy for incarcerated 
youth.youth.

•• Mental health or court system may delay Mental health or court system may delay 
the educational intervention.the educational intervention.

•• Parents/Caregivers need to follow up.Parents/Caregivers need to follow up.
•• Information given to parents/caregivers Information given to parents/caregivers 

can reinforce your educational messages.can reinforce your educational messages.
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FACTORS IN EDUCATIONFACTORS IN EDUCATION

•• Education goals  Education goals  
•• Target group to be served  Target group to be served  
•• Format of the learning environmentFormat of the learning environment
•• Teaching materials employedTeaching materials employed
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GOALS IN EDUCATIONGOALS IN EDUCATION

•• Setting fires is information seeking. Setting fires is information seeking. 
•• Intervention must deal with  Intervention must deal with  

–– Fire science.Fire science.
–– Fire safety.Fire safety.
–– Fire survival.Fire survival.
–– Firefighting.Firefighting.
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TARGET GROUPTARGET GROUP

•• Age levelAge level
•• The developmental level or ability of The developmental level or ability of 

the juvenile to understand and learn the juvenile to understand and learn 
firefire--safety educationsafety education
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FORMATFORMAT

There is a wide range of options, There is a wide range of options, 
ranging from individual sessions with ranging from individual sessions with 
the juvenile and parent to working the juvenile and parent to working 
directly with the schools.  directly with the schools.  
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Parents

Schools

Child Care Facilities

Police

Juvenile Justice

Social Services

Mental Health Services

Medical Centers

Social Services

• Counseling--Youth 
and Family

• Financial Assistance
• Housing Assistance
• Child Protective 

Services

Mental Health Services

• Counseling and 
Therapy

• Psychiatric/Clinical
Evaluation

• Hospitals and Clinics

Criminal Justice System

• Prosecutor
• Juvenile Court
• Probation
• Detention
• Restitution

Juvenile
Firesetter
Program

Juvenile Firesetter Referral NetworkREFERRAL SOURCES REFERRAL TARGET AGENCIES
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INTERVENTION STRATEGYINTERVENTION STRATEGY----
COUNSELING, MENTAL COUNSELING, MENTAL 

HEALTH REFERRALHEALTH REFERRAL

•• When motivation goes beyond curiosity When motivation goes beyond curiosity 
or experimentationor experimentation

•• If there is a risk for repeat If there is a risk for repeat firesettingfiresetting
•• If an interviewer experiences difficultyIf an interviewer experiences difficulty
•• To provide the family with guidanceTo provide the family with guidance
•• To reduce repeat behaviorTo reduce repeat behavior
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SOCIAL SERVICESSOCIAL SERVICES

There are certain circumstances, There are certain circumstances, 
namely families who are unable to namely families who are unable to 
support themselves, that will require a support themselves, that will require a 
Juvenile Juvenile FiresetterFiresetter Intervention Intervention 
Program to refer definiteProgram to refer definite--risk cases to risk cases to 
social services. social services. 
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INTERVENTION STRATEGYINTERVENTION STRATEGY----
JUVENILE LEGAL CONSEQUENCESJUVENILE LEGAL CONSEQUENCES

•• A decision to file charges marks a youth's A decision to file charges marks a youth's 
entry into the juvenile justice system.  entry into the juvenile justice system.  

•• Graduated sanctions are designed to interrupt Graduated sanctions are designed to interrupt 
the progression of criminal activity.  the progression of criminal activity.  

•• There are two graduated sanctions There are two graduated sanctions 
componentscomponents----rehabilitation and corrections.rehabilitation and corrections.
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ASSESSMENTASSESSMENT----
PROGRAM STRATEGYPROGRAM STRATEGY

Assessment action depends on:Assessment action depends on:
•• Violation of lawViolation of law
•• LossesLosses
•• Amount of evidenceAmount of evidence
•• Local proceduresLocal procedures
•• Age of legal culpabilityAge of legal culpability
•• FiresettingFiresetting historyhistory
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ASSESSMENTASSESSMENT

•• Select either legal or voluntary or Select either legal or voluntary or 
both.both.

•• Voluntary action can be taken while Voluntary action can be taken while 
legal actions are pending.legal actions are pending.

•• If legal action is taken, steps must If legal action is taken, steps must 
be taken on behalf of the juveniles.be taken on behalf of the juveniles.
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LEGAL ACTIONLEGAL ACTION

•• Specific proceduresSpecific procedures
•• Legal guidelines and requirementsLegal guidelines and requirements
•• Recognize defendant's rightsRecognize defendant's rights
•• Juvenile Miranda rightsJuvenile Miranda rights
•• Authorized personAuthorized person
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VOLUNTARY ACTIONVOLUNTARY ACTION

•• Most incidents result in voluntary Most incidents result in voluntary 
action.action.

•• Decision relies on the cooperation of Decision relies on the cooperation of 
juveniles and parents.juveniles and parents.

•• Assess the severity of the fire Assess the severity of the fire 
behavior.behavior.
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JOINT VOLUNTARY AND JOINT VOLUNTARY AND 
LEGAL ACTIONLEGAL ACTION

•• Referred by district attorney while court Referred by district attorney while court 
date is pendingdate is pending

•• Family may elect to participateFamily may elect to participate
•• Court can mandate involvementCourt can mandate involvement
•• Occur independently or coincidentally Occur independently or coincidentally 

with legal actionwith legal action
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Activity 5.1Activity 5.1
Voluntary or Legal?Voluntary or Legal?
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FOLLOWFOLLOW--UP/EVALUATIONUP/EVALUATION

National Fire Protection Association National Fire Protection Association 
(NFPA) 1035 JFIS Standard(NFPA) 1035 JFIS Standard
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FOLLOWFOLLOW--UP/EVALUATION UP/EVALUATION 
(cont'd)(cont'd)

•• The typical exit for most juveniles is The typical exit for most juveniles is 
after education or referral.after education or referral.

•• There are cases that exit without referral There are cases that exit without referral 
to other community agencies.to other community agencies.

•• There are cases that exit with referral to There are cases that exit with referral to 
additional services. additional services. 
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FOLLOWFOLLOW--UP/EVALUATION UP/EVALUATION 
(cont'd)(cont'd)

The two important features of The two important features of followupfollowup
procedures are when and how they are procedures are when and how they are 
implemented by the juvenile implemented by the juvenile firesetterfiresetter
program.  program.  
•• Primary followPrimary follow--up is recommended 4 to up is recommended 4 to 

6 weeks after exit.6 weeks after exit.
•• A secondary A secondary followfollow--upup can take place can take place 

between 6 to 12 months after exit.between 6 to 12 months after exit.
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FOLLOWFOLLOW--UP/EVALUATION UP/EVALUATION 
(cont'd)(cont'd)

•• FollowupFollowup methods include telephone methods include telephone 
calls, written contacts, and visits.  calls, written contacts, and visits.  

•• Return visits require the most Return visits require the most 
resources, but allow for a direct resources, but allow for a direct 
assessment of the assessment of the firesettingfiresetting
problem.  problem.  
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FOLLOWFOLLOW--UP/EVALUATION UP/EVALUATION 
(cont'd)(cont'd)

FollowupFollowup procedures help to reinforce fireprocedures help to reinforce fire--
safe behavior for juveniles and their families, safe behavior for juveniles and their families, 
and provide information on the program's and provide information on the program's 
effectiveness in reducing involvement in effectiveness in reducing involvement in 
firesettingfiresetting and arson.  and arson.  
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SUMMARYSUMMARY
•• Education intervention is essential for Education intervention is essential for 

everyone.everyone.
•• Treatment for juvenile Treatment for juvenile firesettersfiresetters and and 

their families includes mental health and their families includes mental health and 
social services.social services.

•• Juveniles repeatedly arrested for arson Juveniles repeatedly arrested for arson 
can expect a juvenile justice system can expect a juvenile justice system 
intervention.intervention.
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Activity 5.2Activity 5.2
Select an Intervention Select an Intervention 

StrategyStrategy
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COURSE CONCLUSIONCOURSE CONCLUSION
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25 Multiple Choice Questions25 Multiple Choice Questions

COURSE EXAMINATIONCOURSE EXAMINATION
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ACTIVITY WORKSHEETS 
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Activity 5.1 
 

Voluntary or Legal? 
 

Purpose 
 

To determine legal versus voluntary program strategies. 
 
 

Directions 
 

1. Your instructor will break you into two groups. 
 
2. Read the scenarios and determine whether the program strategy is legal or 

voluntary. 
 
3. Be prepared to report to the remainder of the class. 
 
 
Scenario 1 
 
Billy, age 6, is a first grade student at Adams Elementary school.  During a recess break 
the principal, Mr. Allen, found Billy in the bathroom lighting pieces of toilet paper on 
fire.  Mr. Allen took Billy to his office and called his parents.  He also called you and 
asked you to come to the school.  No damage was done and the alarm did not activate. 
 
 
Scenario 2 
 
Angela is 15 years old.  She has been dating a young man who is 19 years old against her 
parents wishes.  Angela is a poor student and is often in trouble at school.  Her boyfriend 
works at the gas station across the street from the school.  Angela often waits in his car 
for him to get out of work.  One afternoon Angela was waiting in the car and she was 
smoking.  Her mother came to look for her and Angela shoved the cigarette between the 
seats so she would not be caught smoking. Shortly after her mother took Angela home the 
car caught fire completely destroying the car.  You responded with the Fire Department 
and learned from the boyfriend about Angela waiting in his car. 
 
 
Scenario 3 
 
Darrel is 8 years old.  His older brother Phil is 14 years old and watches Darrel until their 
mom gets home around 5 p.m.  One afternoon Darrel found some matches and was 
lighting leaves on fire behind their garage.  All of a sudden the fire got away from him 
and he realized that the garage was on fire.  Darrel got scared and hid in his room without 
reporting the fire.  Damage to the garage was heavy. 
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Scenario 4 
 
Mike is 10 years old and lives in a very affluent neighborhood.  Both of his parents are 
doctors and Mike is an only child.  Rachel lives next door and they have a swimming 
pool.  Mike does not have a pool and one hot day this summer he asked Rachel if he can 
come swim with her in the pool.  Rachel told Mike that she is being punished and cannot 
have any friends over.  Mike got very angry and set a fire that damaged the pool shed.  
The fire investigators got the story from Rachel.  Mike admits setting the fire but his 
parents refuse to cooperate with the program. 
 
 
Scenario 5 
 
Ten-year-old Sara is an only child and hardly ever gets in trouble.  She and her mom are 
best friends and Sara tries to copy her in every way she can.  One evening the fire 
department responded to a bedroom fire at Sara's house.  A candle was knocked over in 
Sara's room and caught the curtains on fire.  No one was injured, but the room sustained 
moderate damage.  In your investigation Sara tells you that her mom likes to light candles 
at night and she thought she would like to have candles lit while she was reading her 
book. 
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Activity 5.2 
 

Select an Intervention Strategy 
 
Purpose 
 
To select appropriate interventions strategies and implement an educational intervention. 
 
 
Directions 
 
1. In groups of three or individually (as determined by your instructor), analyze the 

case and suggest an appropriate intervention strategy. 
 
2. Discuss the disposition of the case. 
 
3. Design the critical elements of your selected intervention strategy. 
 
 a. What groups will be involved? 
 
 b. How are you going to follow up? 
  
4. Be prepared to report back to the class on your strategy, educational components, 

community coalitions, and follow-up. 



INTERVENTION STRATEGIES 

SM 5-26 



INTERVENTION STRATEGIES 

SM 5-27 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

BACKGROUND TEXT



INTERVENTION STRATEGIES 

SM 5-28 



INTERVENTION STRATEGIES 

SM 5-29 

INTERVENTION STRATEGY--EDUCATION 
 

Juvenile firesetter programs are two-phase programs.  The interview is the 
recognition piece.  Although education is our primary intervention service, 
a half hour can't possibly prepare you with all the teaching information 
and techniques you need.  It's important to have a good base knowledge of 
fire safety before you work with youth firesetters and their families. 
 
The "Leave it to Beaver" days where one parent stays home with the 
children are gone. Many families have limitations, such as, transportation, 
work schedules, children with illnesses, school activities and many other 
things that create barriers for family involvement in a youth firesetter 
program.   
 
The days of 15 desks lined up in a neat row are gone!  Teachers get all the 
social, emotional, physical, and other problems that children deal with in 
their lives…and so will you!  Youth firesetter interventionists always have 
thought that approximately 85 percent of the children and adolescents they 
see are in need of education only and are at low risk for setting another 
fire.  Research shows that exactly the opposite may be true.  Many of the 
youth already have seen a doctor, psychiatrist, or a counselor before they 
ever end up in a youth firesetter program. 
 
Teaching all firesetter children and families as if everything is normal may 
cause us to miss the boat.  Children who are experiencing behavioral 
problems already, whether it's due to neurological complications or 
environmental issues, are bigger risk-takers. Using fire inappropriately 
often is just one behavior in a cluster of other excessive risk-taking 
behaviors a child may be engaged in. If a child has been involved with 
mental health services or other social service providers and they have been 
identified as having some diagnosisalready, they may have bigger 
problems than a youth firesetter program can address with education only.  
It's better to err on the side of caution. Refer the family for professional 
evaluation before you make the decision simply to educate and walk away.   
 
Don't assume that all children and parents know the basics about fire 
safety and fire survival.  Some can learn to make good decisions and some 
need a very structured program. A normal brain that is not fully developed 
or neurologically compromised cannot predict consequences.  Therefore, 
they have to rely on the experience or education by adults to understand 
the danger of the action.  
 
Evaluate the level of fire knowledge with both the child and parent before 
you begin your education.  Find out where their knowledge level leaves 
off.  The goal is to give both the parent and the child an equal 
understanding of the issues. It all boils down to correcting a 
miscommunication about fire and fire safety.   
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Determine the key issues and then provide the appropriate message to 
clear up the misconceptions about fire and safety. Start by finding out 
what the child does not know about fire and fire safety.  Fill in those gaps. 
However, the most important student may be the parents. They may not 
consider fire to be a dangerous tool. They may be minimizing the danger. 
They may need to set up the same kind of rules for fire that they have for 
guns, sharp knives and chain saws, etc.   
 
Parents also may suffer the same experience deficits and neurological 
considerations as their children.   They may have some of the same 
difficulties recognizing true hazards and making choices.  
 
We've been using the timesaver messages out of necessity in the fire 
education industry. Many of our messages offer an increase in awareness. 
But increased awareness doesn't necessarily teach or change behavior. 
Human beings need to be given a solution, a way to respond. "Be Safe 
with Fire" on a pencil reminds us that fire safety is important, but it will be 
forgotten the second the nest distraction comes along. "Be Safe with Fire" 
won't even enter their minds the next time they start that campfire with 
gasoline because "that's the way we've always done it." Conditioning once 
again has taken over and the fire education message has not offered an 
understandable alternative to the appropriate steps for starting a safe 
campfire. Humans need to be given information about the behavior you 
want them to perform, not information about what you don't want them 
to do. Example: "Don't play with matches and lighters" doesn't tell a child 
what to do if they encounter matches and lighters, it only mystifies these 
tools and makes them wonder "why" they shouldn't handle them. Tell 
children and adults what you want them to do, not what you don't want 
them to do. Offer the solution, the proper behavior, to children. Example: 
"Go tell a grownup if you find matches and lighters." Keep your 
educational messages positive. Tell them what you want them to do. 
Teach with expectations, not warnings.  
 
Don't show children how to set fires and pretend that it will make them 
stop.  Scare tactics don't work especially for the children we work with in 
the firesetting venue. They've been desensitized by TV and video games 
that it just doesn't work!  
 
Children are conditioned to seek information about the world around 
them.  If fire is available, children will most often try to explore its nature. 
All children need to know more about fire than just our basic messages, 
but children engaged in the misuse of fire are at higher risk and the 
education must go beyond what we have done typically. We also must 
understand that development of a child's brain has a lot to do with what 
they have the capability to understand.  
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Preschool children, many kindergartners and even some first graders, 
focus on only one feature of an object at a time. A single match is small. A 
house fire is large. How one becomes the other is a mystery. Even if we 
show them how it happens, they really don't understand.  
 
In our survey of elementary school children, we asked what they thought 
one match could burn up.  All of the children understood that one match 
could burn up a piece of paper.  But when asked about toys, furniture, and 
houses, the youngest children were not so sure.  
 
When asked if a match could burn up a house, less than half of the 6-year-
olds believed that this could happen. Preschool children have only a 
limited understanding of cause and effect. Those children who do have 
some notion of what it is all about are confused easily by too much or 
distracting information. This is crucial because until a child can 
understand cause and effect he or she can't recognize unsafe conditions or 
figure out how to correct or avoid them.  
 
Many parents are unaware or underestimate their child's level of 
misunderstanding Parents confuse their children's language ability with a 
real understanding of cause and effect.  Many 3- and 4-year-olds have 
remarkable language skills. Since parents overestimate their children's 
ability to understand, they focus on teaching these young children safety 
principles long before the children can benefit from them, rather than 
simply eliminating the hazards and closely supervising the children.1   
 
Often we see parents' unrealistic expectation of young children when they 
try to reason with a child explaining he/she can die if he/she uses fire. 
Many parents believe that just because a child can mimic their words 
about the reality of death, it means the child understands the concept. 
Children do not understand the concept or the finality of death. Using that 
approach to keep a child away from fire does not work. It has nothing to 
do with intelligence and everything to do with brain development.  
 
Most elementary school children have a better appreciation of the power 
of small flames, but is it limited.  In our survey of elementary and junior-
high-school-age children, only three out of five children between the ages 
of 7 and 11 understood that one match could burn down an entire house.  
 
Elementary school children understand the transformations that fire can 
make and they understand cause and effect.  They have these abilities, but 
they don't always use them. Children at this age can't anticipate events 
they haven't experienced.  They rely heavily on their own experience; if 
the haven't seen how a large fire gets going, they can't quite picture it.  
 

________________ 
1Firefighter's Complete Juvenile Firesetter Handbook, Fireproof Children, Robert Cole, Ph.D., Lt. 
Robert Crandall, Jerold Bills. ©1999 Fireproof Children Company. 
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Parents often are fooled by children of this age too. Elementary school 
children are very good at following directions. If they are shown how to 
do something, most often they can do it and do it correctly time and again. 
What they are not good at is anticipating what might go wrong and how 
to respond if something does. So even if they can cook, and do so 
regularly, they need close supervision. If the grease catches on fire or a 
napkin falls across a burner, it is only by chance that they will respond 
quickly and appropriately.   
 
Think about hiring a babysitter for your own children.  Most people don't 
actually hire a sitter until he/she is out of elementary school. They 
understand, intuitively, that one of the key requirements of a babysitter is 
to keep their children safe in an emergency--that is, in the event that 
something unexpected happens.  
 
Elementary-school-age children have no real fear of fire. They first 
experience fire at birthday party with candles on the birthday cake.  One 
good breath and the fire goes out. Older children watch their parents 
struggle to light barbeques, campfires, and fireplaces.  Even the most 
gentle breeze can extinguish a match and keep a fire from getting started. 
Children trust their own observations, not the words of grown-ups.  Every 
time a child takes a risk and doesn't get hurt, or is hurt only a little, the 
chance increases that they will take that risk again.  
 
Children who play with fire have an unrealistic sense of control.  We 
asked children if they felt they could put out a small fire.  Only the 
youngest children were unsure of themselves.2   
 
Brain development in adolescents is becoming more understandable!  
Impulsiveness, questionable decisionmaking skills, attention problems, 
and the frustrating lack of initiative seem to be tied to brain development.  
Research is showing that the brain continues to develop in these areas well 
beyond age 25! These executive functions are some of the last and hardest 
for the brain to develop.  These functions are also the hardest to teach in a 
normal brain, but even more difficult for individuals with any neurological 
compromise.  
 
Hormones do play a part in adolescent behavior. Dr. Ronald Dahl, a 
psychiatrist at the University of Pittsburgh says, "Adolescents are actively 
looking for experiences to create intense feelings.  It's a very important 
hint that there is some particular hormone-brain relationship contributing 
to the appetite for thrills, strong sensations and excitement."3   
 

 
 
________________ 
2Firefighter's Complete Juvenile Firesetter Handbook, Fireproof Children, Robert Cole, Ph.D., Lt. 
Robert Crandall, Jerold Bills. ©1999 Fireproof Children Company. 
3"What Makes Teens Tick?" Claudia Wallis: Time Magazine, May 10, 2004. 
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In other words, hormones may be partially responsible for a normal teens' 
thrill-seeking behavior. The parts of the brain that helps them exercise 
judgment are still under construction. The result in a world of fast cars, 
early driving, drug and alcohol accessibility, etc., puts a teen at risk.  
 
Taking healthy risks can develop more complex thinking and increase 
confidence.  Examples of healthy risks are supervised sports, supervised 
training, and use of tools and guided safety practices for those activities.  
 
Parents' ideas of risk taking are influenced by their own experiences.  He 
may not see anything wrong with his child setting small fires. For 
example, a father who experimented with fire as a youth believes there's 
no danger in it because he never got caught or hurt. He may not see 
anything wrong with his child setting small fires.  
 
Science is giving us a better understanding of why teens are susceptible to 
impulsive risk-taking behavior.  It also gives us a clue that, although 
education about fire is critical for teens, it has to be complimented with 
other critical components. If teens have increased difficulty making 
mature decisions and understanding the consequences of their actions, 
education must be accompanied by rules, structure, supervision, 
patience, and love. When working with a youth firesetter and his/her 
family, our job isn't complete if we don't teach about risk as well as fire. 
The youth interventionist must be ready to teach families how to structure 
opportunities for independence. 
 
The majority of the cases identified by a juvenile firesetter program will 
be classified as some (little) risk.  Curiosity, or experimentation, motivates 
the firesetting of these juveniles.  The recommended intervention strategy 
for these cases is education.   
 
Some cases will be classified as definite risk, and they also will require 
education, along with referral to additional treatment.  
 
Educational intervention for the child firesetter and family "after the fact" 
should incorporate the following concepts and strategies in planning this 
segment of your community program:  
 
• Punishment alone does not teach a child about fire.  
 
• Children need fire safety education (very young through teen 

years). 
 
• Messages, methods, and materials should be broad-based (without 

bias, educationally sound, etc.) and age appropriate.   
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• Education may be delivered in various ways (groups by age, one-
on-one, etc.).  Educational intervention also is important to deliver 
to incarcerated youth. 
 

• If firesetting goes beyond curiosity or experimentation, mental 
health or court system may delay the educational intervention. 

 
• Parents/Caregivers need to follow-up with home intervention 

practice.  
 
• Simple brochures and informational pamphlets given to 

parents/caregivers can reinforce your educational messages.  
 
To build an education component, a juvenile firesetter program must 
consider four important factors:   

 
• education goals; 
• target group to be served;  
• format of the learning environment; and 
• teaching materials employed. 

 
 

Goals 
 

Setting fires is information seeking.  Intervention must deal with:   
 

• fire science; 
• fire safety; 
• fire survival; and 
• firefighting. 

 
 

Target Group 
 

A juvenile firesetter program must determine the appropriate intervention 
for a specified target group.  The developmental level or ability of the 
juvenile to understand and learn fire safety education and age are factors 
to consider. 

 
 

Format 
 

There are a number of different formats for teaching the education 
component of a juvenile firesetter program.  There is a wide range of 
options, ranging from individual sessions with the juvenile and parent to 
working directly with the schools.  Each juvenile firesetter program can 
choose an education format to fit its program structure.  
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INTERVENTION STRATEGIES--COUNSELING, MENTAL HEALTH 
REFERRAL 

 
Counseling referral networks are used when motivation goes beyond 
curiosity or experimentation or if there is a risk for repeat firesetting.   

 
There are certain circumstances, namely families who are unable to 
support themselves, that will require a juvenile firesetter program to refer 
definite-risk cases to social services.   

 
Federal, State, and local governments operate social services, also known 
as human resources, or public assistance programs.  These programs 
provide basic services for families in need of financial assistance, 
counseling, or housing.  In addition, most States operate child protective 
services, an agency set up to respond to reported cases of child neglect and 
abuse.  If a juvenile firesetter program identifies a case of abuse or 
neglect, most States, by law, require it to report the case within 24 or 48 
hours to child protective services.  This agency then investigates the case, 
and may or may not take action, depending on its findings.  Social services 
programs, using public funds, provide basic assistance to families who 
cannot provide for themselves. 
 
 

INTERVENTION STRATEGY--JUVENILE LEGAL CONSEQUENCES 
 
A decision to file charges marks a youth's entry into the juvenile justice 
system.  An effective juvenile justice system combines accountability and 
sanctions with increasingly intensive treatment and rehabilitation services.  
Graduated sanctions are designed to interrupt the progression of 
delinquent and criminal activity.  There are two graduated sanctions 
components--rehabilitation and corrections which provide an integrated 
program. 
 
 

ASSESSMENT--PROGRAM STRATEGY 
 

There are two different types of assessment actions that can take place for 
juvenile firesetters and their families:  legal and voluntary.  The decision 
as to which action will take place depends upon a number of different 
factors related to the fire incident.  These factors include 
 
• violations of local or State laws; 
• losses (property, dollar, or human) incurred from the fire; 
• amount of sufficient evidence resulting from the cause-and-origin 

determination; 
• local operating procedures of the fire service; 
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• age of legal culpability; and 
• firesetting history of the juvenile. 

 
On a case-by-case basis, a decision to select either a legal or voluntary 
course of action will be made, taking one or more of these factors into 
consideration.  In addition, there are certain cases in which a voluntary 
course of action can be taken while legal actions are pending.  This 
situation will be described later, in the section on voluntary action.  If the 
decision is made to take a legal action, then there are certain steps that 
must be taken on behalf of the juveniles and their families.   

 
 

Legal Action 
 
There are specific procedures to follow to ensure the integrity of the 
decision to take legal action.  All of the legal guidelines and requirements 
of the particular jurisdiction and State must be followed. Initiating a legal 
action for firesetting is a very serious matter.  At the point the arrest is 
made, all defendant civil rights must be recognized and honored.  In many 
jurisdictions, juveniles and their families must be informed of the decision 
to arrest, and the juvenile Miranda rights must be read.  If you do not 
have authorized arrest powers, then you must call an authorized person. 

 
If further interviews with the juvenile are to take place, there may be 
specific legal requirements, such as parents being present, or approved 
interview locations.  Because policies and procedures vary from 
jurisdiction to jurisdiction regarding juvenile law, it is important for each 
juvenile firesetter program to consult with its local district attorney 
regarding the protection of a juvenile's legal rights.  Local law 
enforcement and the district attorney hold the responsibility for how the 
case is conducted.  These responsibilities and procedures can vary from 
jurisdiction to jurisdiction and from State to State.   

 
After an arrest, any interventions administered to juveniles and their 
parents are mandated by law.  This often ensures that the necessary type of 
help and rehabilitation will be available.  Arrested juveniles also are not 
necessarily excluded from participating in the voluntary actions described 
in the following section.  If local law enforcement or the district attorney 
decide that there may be a benefit derived from these voluntary 
procedures, then they can be pursued also.   
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Voluntary Action 
 

If legal action or arrest is ruled out, then the remaining option is voluntary 
action.  Legal action typically is ruled out when local or State laws are not 
violated, the losses resulting from the fire are minimal, the cause-and-
origin determination results in insufficient evidence, and the juvenile does 
not meet the age of legal culpability.  Most of the identified juvenile fire 
incidents will result in voluntary action.  A voluntary action is defined as a 
decision not to file a criminal case and to take specific steps to ensure fire 
incidents do not occur in the future. 

 
The decision to take a voluntary course of action relies heavily on the 
cooperation of the juveniles and their parents.  If the initial point of 
contact is by telephone, an explanation of the juvenile firesetter program is 
presented and parents are asked to participate in the program.  If parents 
agree to participate, the program can proceed with information collection.  
The type of information programs collected by telephone will vary, 
depending on their initial identification procedures and screening format.  
Some programs will collect a minimal amount of demographic 
information by telephone and ask the parents to bring their child in for a 
personal interview.  Other programs will assess the severity of the 
presenting fire behavior over the telephone by asking specific questions or 
using a screening instrument.   

 
Because juveniles involved in fire incidents have been identified, a 
juvenile firesetter program is in the best position to provide an assessment 
of the severity of the fire behavior and to recommend a prompt course of 
action. 

 
 

Joint Voluntary and Legal Action 
 
There are also certain instances when a voluntary course of action, i.e., 
participation in a juvenile firesetter program, can occur with a coinciding 
legal action.  For example, a district attorney can recommend that a youth 
and family be referred to a juvenile firesetter program while their court 
date is pending.  Or, the family may elect to participate in a juvenile 
firesetter program prior to their court date.  Finally, the court can mandate 
youth and family involvement in a juvenile firesetter program.  Therefore, 
voluntary entry into a juvenile firesetter program can occur independently 
or coincidentally with legal action. In cases where both voluntary and 
legal actions are options, the juvenile firesetter program and the local 
district attorney must work together to deliver swift and effective 
intervention.    
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FOLLOW-UP/EVALUATION 
 
The typical exit for most juveniles is after education or referral.  There are 
two types of exits:  cases that exit without referral to other community 
agencies and cases that exit with referral to additional services. It is 
important that followup procedures are setup for both types of exits so that 
youth and their families understand that the juvenile firesetter program 
will continue to be concerned about their welfare. 

 
The two important features of followup procedures are when and how they 
are implemented by the juvenile firesetter program.  For all cases, a 
primary follow-up is recommended 4 to 6 weeks after exit.  A secondary 
follow-up can take place between 6 to 12 months after exit. 

 
A juvenile firesetter program can conduct followup procedures in a 
number of different ways.  Followup methods include telephone calls, 
written contacts, and visits.  Telephone calls are the most cost-effective 
and least time-consuming method of follow-up.  Written contact can 
include postcards, letters, surveys, and electronic communication.  Return 
visits require the most resources, but allow for a direct assessment of the 
firesetting problem.   

 
In addition to selecting the method of follow-up, a juvenile firesetter 
program must consider the content of the followup contact.  The content 
can be a standard set of questions for all cases or a set of questions 
designed specifically for each case.  Followup procedures help to reinforce 
fire-safe behavior for juveniles and their families, and provide information 
on the program's effectiveness in reducing involvement in firesetting and 
arson.   

 
 
SUMMARY 

 
• Education intervention is essential for everyone. 
 
• Treatment for juvenile firesetters and their families includes mental 

health and social services. 
 
• Juveniles repeatedly arrested for arson can expect a juvenile justice 

system to use increasingly severe methods of sanctions, including 
loss of freedom. 
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It should be noted that the display of interview/assessment forms and tools along with 
education programs in this course does not constitute an endorsement.  The choice 
should be based on a discussion and mutual agreement by the professional coalition 
that will be participating in the program and using the forms.  The forms shown here 
can be copied for study but are not intended to be reproduced for use.  A contact for 
each tool is provided for your convenience.  The author should be contacted prior to 
use to ensure proper application of the tool. 
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APPENDIX A 
 

CASE STUDIES 
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Firesetting Case History 
 

Youth Firesetter's Name:  George Burns 
 

Incident Number: 02-00102 
 

Location of Incident: 1001 E. Peacock Lane Salon, Maryland 
12445 

 
     On April 16, 2002, at 0750 hours, Fire Investigator Al Sparks responded to 
1001 E. Peacock Lane Salon, Maryland 12445 in response to a dumpster fire 
behind ABC Counseling Services.  Upon arrival he was advised by Psychologist 
George Smart that during a break from one of their anger management classes, 
George Burns a 14 year-old white male, walked outside and lit a dumpster on fire 
with a lighter.  He stated that the dumpster was behind their building and that he, 
Dr. Smart put the fire out using a fire extinguisher.  Investigator Sparks stated 
that he examined the dumpster and found burned materials in the dumpster 
along with burn marks on the side of the dumpster.  He placed the damage at 
$0.00 dollars.  Dr. Smart stated that George was at DEF Middle School and that 
he could be interviewed there.  
 
     Investigator Sparks then went to DEF Middle School to interview George.  
When asked what happened, George stated that during a break from the anger 
classes, he went outside and asked a classmate if he could borrow his lighter.  
He took the lighter and walked over to the dumpster and tried to light some paper 
and it would not light.  When it didn't light, he tried to light some different paper.  
He stated that he got that paper lit and when the fire got bigger, he tried to put it 
out using a water bottle.  He stated that did not work and that is when Dr. Smart 
saw what was happening and ran and got a fire extinguisher and put the fire out.  
When asked why he did it, George responded that he did not know and his mom 
kept asking him the same thing.  Investigator Sparks asked him if there was 
something frustrating him or making him angry, he replied that his sister 
sometimes messes with his belongings.  When prodded a little further by 
Investigator Sparks, George replied that his mother thinks that he inherited his 
father's temper and that he does not like his father.  He also stated that he is 14 
years old born 03/17,1988, his parent's are divorced and he lives with his mother 
and his sister at 1022 E. Wren Hen Drive Salon, Maryland 12445 and that his 
telephone number is 888-555-1212.   When asked, George stated that he gets 
C's in school and has never been in trouble with the law or set fire before and he 
doesn't know why he set this fire.   
 
     On April 18, 2002 Investigator Sparks was finally able to contact George's 
mother.  She stated that George told her what he did and that he is very 
concerned about the consequences of his actions.  She stated that to her 
knowledge, he has never shown an interest in playing with lighters or matches or 
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set any previous fires.  She also stated that he has never been in trouble with the 
law or been a behavior problem at school.  She did tell Investigator Sparks that 
he and his father used to get into fistfights because George was trying to protect 
her and his sister from physical abuse from her husband.  She told me that's why 
he is in anger management classes.  He hates his father and is very angry about 
the abuse his father placed on the family.  When asked about George's medical 
background, Mrs. Burns replied that he is a very healthy child, but is very angry.  
Mrs. Burns was very receptive to any help the fire department could provide her 
family and would participate in any programs that were recommended.  She also 
stated that George offered to clean the dumpster. 
 
     Investigator Sparks checked the background on the Burn's family through the 
Salon Police Department Records Section and found that Mr. Burns had been 
arrested numerous times for domestic violence, however there was no criminal 
record on George Burns. 
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Firesetting Case History 
 

Youth Firesetter's Name:  Bill Johnson 
 

Incident Number: 02-00105 
 

Location of Incident: 12345 E. Orange Drive  Camel Hump, 
Nebraska 64521 

 
     On September 13, 2001 at 1310 hours, Fire Investigator Paul Liter and 
Firesetter Specialist Julie Barbeque were dispatched to Shining Lamp 
Elementary School located at 12345 E. Orange Drive Camel Hump, Nebraska in 
reference to three school bathroom fires that occurred every half-hour starting at 
1130 hours on this date.  Upon their arrival they contacted School Resource 
Officer I. Citem.   He stated that he and the school janitor responded to three 
separate school bathroom fires and on the third fire he caught Bill Johnson, a 10 
year-old white male exiting the restroom after the fire was set.  He stated that he 
contacted Bill's father Richard and that Richard was on his way to the school.  
Officer Citem also stated that Bill admitted setting the fires with matches he stole 
from his father's match collection, toilet paper and a lunch sack, but would not tell 
him why he set the fires. 
 
     While waiting for Bill's father to arrive Investigator Liter and Firesetter 
Specialist Barbeque were given Bill's school records to review.  It was found that 
Bill was an A and B student and this was the first behavior problem ever 
documented at the school, he resides at 1515 N. Cheese Lane Camel Hump, 
Nebraska with his parents Richard and Tish Johnson, telephone number 888-
511-4111.   Investigator Liter also was able to examine all three bathrooms for 
evidence and photographed the fire damage prior to Mr. Johnson's arrival at the 
school.  Damage was estimated to be about $150.00 dollars. 
 
     Once Bill's father arrived, Bill, his father, Investigator Liter and Firesetter 
Specialist Barbeque were all escorted into the school principal's office for the 
interview.  Because Bill was ten years of age and could be arrested for arson, he 
was read his Juvenile Miranda Warnings.  He invoked his rights and refused to 
speak to Investigator Liter. 
 
     Bill's father Richard was then interviewed without Bill present.  Richard said 
that this was "way out of character" for Bill and he could not believe Bill would do 
this.  When shown the matchbook Officer Citem took away from Bill, Richard said 
that the matchbook came from his match collection.  Richard related that Bill 
seemed to be a very happy child.  He stated that he and his wife are Bill's natural 
parents and Bill has an older brother and sister and a younger sister.  When 
asked if there were anything stressful going on in the family, Richard stated that 
Bill's older sister was in a court case because she had been molested by a 



INTERVENTION STRATEGIES 

SM 5-48 

relative, but other than that, everything was going well for the family.  Richard 
also related that Bill has never been a behavior problem in the family and seems 
to get along well with everyone.  He again stated that he could not believe that 
Bill would set these fires. 
 
     Bill was released to the custody of his father after being suspended from 
school for five days and required to attend the Juvenile Firesetter Class and 
complete community service work at the school. 
 
     On September 16, 2001, Firesetter Specialist Barbeque received a telephone 
call from Mr. Johnson.  He told her that Bill finally told him why he set the fires.  
Bill was so upset about the terrorist attacks on the World Trade Centers, the 
Pentagon and the airline crash in Pennsylvania, that he set the fires so he would 
get in trouble.  Bill theorized that if he got in trouble his father would not be 
drafted into the military and would not leave home.  Mr. Johnson related that 
back in 1991, he was drafted to fight in Desert Storm because he was in the 
Army Reserves.  When he and his wife talked about Desert Storm, Bill would get 
upset and ask his father if he would ever have to fight again and his dad would 
tell him only if America was attacked. 
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Firesetting Case History 
 

Youth Firesetter's Name:  Huck Finn 
 

Incident Number: 02-001016 
 

Location of Incident: 1001 Lariat Way  Chester, Michigan 
 

     On July 18th, 2000 at about 1300 hours, Fire Investigator Gene Simmons was 
dispatched to 1001 Lariat Way Chester, Michigan in reference to a house fire.  
Upon arrival he contacted the incident commander and was advised that the fire 
had started either in the southeast bathroom or bedroom of this residence.  
Through further investigation it was determined that the fire had started in the 
southeast bathroom.  Fire damage was estimated at $40,000. 
      
     During the investigation, a next-door neighbor told Investigator Simmons that 
Suzy, a child who lived at the residence was going around telling people that 
Huck, her 4-year-old younger brother, had set the fire.  Investigator Simmons 
attempted to contact Suzy and Jimmy however their father stated that they were 
at their grandparent's residence.  He also stated that there was no way his 
children would set the fire and that it was caused by an electrical problem.  When 
Investigator Simmons explained that the fire was not caused by an electrical 
problem and was set by someone, Mr. Finn stated that his children were not 
involved and that the investigator could not speak with them.  Investigator 
Simmons told Mr. Finn that if he did not cooperate, the police investigations unit 
would investigate Mr. Finn for obstructing an investigation.  At this point Mr. Finn 
contacted his wife and told her to bring the children back to their residence so 
Investigator Simmons could talk with them. 
 
     Investigator Simmons interviewed 8 year-old Suzie Finn.  She stated that she 
heard Huck scream from the bathroom and then run and that there was smoke 
following him out of the bathroom.  She said that he told her that his older brother 
Daryl got matches out of his dad's coat pocket and gave the matches to him and 
he lit toilet paper on fire.   Investigator Simmons then interviewed Huck Finn.  
Huck told him that he got matches from his brother Daryl and took the matches 
into the bathroom and lit the toilet paper on fire and watched the fire burn.  Huck 
went on to say that he liked to light fires and watch them because they are pretty.  
Investigator Simmons then interviewed Daryl.  He stated that Huck told him to get 
matches from his dad's coat pocket so that he, Huck, could set paper on fire.  
Daryl said that he also liked to look at fire and encouraged his brother to light the 
fire. 
 
     When Mr. Finn heard the confessions, he began screaming at his children 
saying that they were going to get the whole family deported back to Iceland 
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because of the fires and that he never should have brought them to the United 
States. 
 
     Mr. Finn was given Investigator Simmons' telephone number to schedule his 
family for the youth firesetter program education classes.  Investigator Simmons 
has never heard from the family and when he went back to the residence to 
contact the family they had moved their belongings out of the residence.  The 
neighbors stated that they moved back to Iceland.   No further information. 



INTERVENTION STRATEGIES 

SM 5-51 

Firesetting Case History 
 

Youth Firesetter's Name: Charlie Brown 
 

Incident Number: 98-01014 
 

Location of Incident: 1565 Tempo Way Schroeder, Montana 
56655 

 
     On July 4, 1998, at approximately 1608 hours, the Schroeder Fire Brigade 
responded to a fence fire located at 1565 Tempo Way Schroeder, Montana.  
Upon arrival the fire captain, Jay Matchbox contacted resident owner Kathy 
Spring.  Kathy stated that she was in the house when her 12 year-old charge 
Charlie Brown ran inside the residence to tell her that the wooden fence caught 
on fire.  Kathy stated that she looked outside and saw the fire and then called 9-
1-1.  Kathy stated that she asked Charlie how the fire started and he stated that 
he did not know.  After extinguishing the fire, Captain Matchbox observed a 
burned towel and melted lighter on the ground near where the fire started.  He 
informed Kathy of this and she again asked Charlie how the fire started and he 
said that he did not know.  Captain Matchbox stated that someone had to light 
the lighter and the towel for the fire to have started.  Captain Matchbox took 
down Charlie and Kathy's information and referred the family to the juvenile 
firesetter program. 
 
     On July 5th, 1998, Juvenile Firesetter Specialist Tiffany Spears contacted 
Kathy Spring by telephone in reference to the fence fire.  Kathy stated that she 
did not know how the fire started but thought that Charlie may know more than 
he is telling anyone.  She related that she has had Charlie since he was 2 
months old.  She said his mother was a drug addict and after Charlie was born 
she gave him to Kathy because she could not take care of him.  Kathy related 
that she has had guardianship of Charlie since he was given to her.  She stated 
that he is very healthy and very intelligent.  She related that he gets A's and B's 
in school and has few if any behavior problems.  She did state that her boyfriend 
and Charlie do not get along so there is some stress in the household.  She also 
stated that when Charlie gets home from school he is not allowed inside the 
house until he takes care of the 12 dogs that they own and breed.  He is 
responsible for feeding, watering, exercising, washing and grooming all of the 
dogs.  After receiving this information, Tiffany scheduled the family for a Juvenile 
Firesetter Intervention Class.  Kathy was not very receptive to the class and said 
the family would probably not attend because the fire department could not prove 
that Charlie set the fire. 
 
     On August 10, 1998, Charlie, Kathy, Kathy's boyfriend and her son Calvin 
attended the Juvenile Firesetter Class.  During the class Charlie admitted that he 
had set the fence fire but refused to tell why he did it.  When the adults left for the 
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parent group, Charlie related that the reason he set the fire might be for revenge, 
but refused to say anything else.  At the end of the class the counselor facilitator 
for the parent group sat down with Charlie and asked him about the fence fire.  
He related that the neighbor behind them squirts water on the dogs, cusses at 
the dogs and throws things at the dogs.  He stated that he has asked her to stop 
numerous times but she just ignores him.  He stated that he got so angry with her 
that he lit a towel on fire with a lighter and tried to throw the towel over the fence 
but the towel got caught on the fence and started the fence fire.  Charlie said that 
he was sorry but that the neighbor just got him very angry.  Charlie stated that 
this was his first and only fire and that he would never do it again.  
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Firesetting Case History 
 

Youth Firesetter's Name: Missy Manners 
 

Incident Number: 98-012435 
 

Location of Incident: 15 Kittyhawk Way #50 Wrightbrothers, FL 
54321 

 
     On April 1,1998 at approximately 0835 hours the Wrightbrothers Fire 
Department responded to an apartment fire at 15 Kittyhawk Way #50 
Wrightbrothers Florida.  Upon arrival they found a bedroom fire in apartment #50.  
When Fire Captain George Michael found out that an 8 year-old juvenile had 
started this fire, he immediately contacted Arson Investigator Randy Johnson.  
Investigator Johnson made contact with apartment resident Jolene Bird who 
related the following; On April 1, between 0820 and 0828 hours, Missy Manners 
used a cigarette lighter she carried from her mother's bedroom to her brother's 
bedroom and set fire to the bedding and or mattress along the south side of the 
bed because she was angry with her 9 year-old brother Ben.  She then returned 
to her own bedroom and hid under the covers without making any attempt to 
extinguish the fire.  Ben discovered the fire as he left the bathroom.  Upon 
discovering the fire, Ben attempted to evacuate his sister from her room but she 
would not respond.  When he pulled her from her bed and out into the hallway, 
she pushed him down into the doorway of the burning bedroom.  She then 
returned to her bedroom.  He escaped down the stairs alerting his mother, who 
was sleeping on the couch.  Ben exited the apartment and Jolene ran upstairs to 
Ben's bedroom.  She attempted to put the fire out by dousing it with water, but 
was unsuccessful.  She then attempted to evacuate Missy however Missy 
refused to leave her bed until her mother screamed and cursed at her.  Jolene 
then went downstairs and retrieved a fire extinguisher and attempted to put out 
the fire.  Ben contacted 9-1-1 from the residence and Wrightbrothers Fire 
Department responded.  Jolene went on to say that on March 25, 1998 between 
0800 and 0830 hours Missy was the only person on the second floor of the 
apartment when she was seen walking down the steps.  A few minutes later Ben 
walked upstairs to find papers he had put on his bedroom door in flames.  He 
yelled for Jolene and when she arrived the fire had burned itself out.  It was then 
discovered that a folding pocketknife had been stabbed into the wall of Ben's 
room with a handwritten note attached that read "YOU WILL DIE."  The 
cumulative damage for the 2 fires was $1,500.00. 
 
     On April 1, 1998 at approximately 0930 hours, Investigator Johnson 
conducted a taped interview with Missy.  He advised her of her Juvenile Miranda 
Warnings and she waived her rights and agreed to talk with Investigator 
Johnson.  Missy admitted to three incidents of firesetting, the two previously 
mentioned fires that had damaged her brother's bedroom and another fire.  She 
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stated that she set these fires because she was angry with Ben and wanted to 
scare him.  She also admitted to writing and stabbing the death threat note into 
his bedroom wall.  
 
     Missy is an eight year-old white female and is reported to be in good health.  
She is an excellent student receiving straight A's in her second grade class at 
Campus Elementary School.  She lives with her mother Jolene and her brother 
Ben.  She is currently under psychiatric care regarding issues of alleged prior 
sexual abuse or molestation by a stepfather.  She is currently taking Zoloft and 
Depakote for her psychiatric condition.  Missy was referred to the Wrightbrother's 
Juvenile Firesetter Program in January of 1998 for lighting matches and dropping 
them on her brother's bedroom floor.  She and her mother and brother attended 
the program in February of 1998.  At that time she was already in counseling 
through a non-profit counseling agency.  Missy has had numerous behavioral 
problems to the extent that her mother has placed an alarm on her bedroom door 
to monitor her activities. 
 
     On April 1, 1998, Missy was referred to a 23-hour locked mental health facility 
for evaluation of her behavior.  On April 2, 1998, the attending psychiatrist 
contacted Jolene to tell her that Missy had been evaluated and was determined 
not to be a danger to herself our others and she could be picked up from the 
facility. 
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Firesetting Case History 
 

Youth Firesetter's Name: Chet Smith 
 

Incident Number: 99-01235 
 

Location of Incident: 2 W. First Avenue  Dillybar, Minnesota 
00022 

 
     On September 12, 1999 at about 1422 hours the Dillybar Fire Department 
responded to a house fire at 2 W. First Street Dillybar, Minnesota.  Upon arrival 
homeowner Jere Smith advised Fire Captain Spark that her five year-old son 
Chet had started the fire with a lighter from her purse.  Captain Spark 
immediately contacted Fire Investigator Steve Ashes and related the information.  
 
     On September 12, 1999 at approximately 1515 hours Investigator Ashes 
responded and took over the investigation of the fire.  Investigator Ashes 
interviewed Jere Smith, mother of firesetter, Chet Smith.  Mrs. Smith stated that 
she kept her purse in the master bedroom of her residence.  She said that she 
normally keeps one lighter and Candy in her purse and that Chet likes to go into 
her purse and get the candy but has never taken out the lighter.  She said that 
she believes that he went into her purse looking for candy and did not find any so 
he took out the lighter and began to play with it accidentally lighting the 
bedspread on fire. After the bedspread was lit on fire, Chet came running out of 
the bedroom yelling fire and everyone exited the residence.  She said that no one 
got hurt and that Chet immediately told her what had happened and began to cry 
and say he was sorry.  She related that Chet was in Kindergarten at Palomino 
School and that he was a great student.  She said that she and her husband 
have very few problems with Chet's behavior and that he seems to be a happy 
and healthy child.  Chet has a younger sister and younger brother and is very 
good with both of them. 
 
     Investigator Ashes then interviewed Chet.  Chet began to cry and said that he 
did not mean to burn down his house and that he was sorry.  After Chet calmed 
down, he stated that he went into his mom's bedroom looking for her purse so he 
could get candy.  He said that when he opened the purse he couldn't find any 
candy so he took out the lighter.  He said that he sat on the bed and tried to light 
the lighter and when he did it got hot and he dropped it on the bedspread starting 
the bedspread on fire.  He said that he tried to put the fire out with a cup of water 
but that the fire kept getting bigger.  Chet said that he ran out of the room yelling 
fire and that everyone ran out of the house.  He again said that he did not mean 
to start the fire and that he was really sorry. 
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     After Investigator Ashes examination of the fire scene, he determined the fire 
to be accidental and the damage to be $65,000.00.  He stated that the house 
would have to be re-built.  No further information. 
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Firesetting Case History 
 

Youth Firesetter's Name: Jose Stubbins 
 

Incident Number: 02-0123 
 

Location of Incident: 101 Gizzi Street  Greenduck, Alabama 
12343 

 
     On February 5, 2002 at approximately 0801 hours Greenduck Fire 
Department Dispatch received a report of a house fire at 101 Gizzi Street 
Greenduck, Alabama.  Upon arrival the residence was found to engulfed in 
flames on the northeast side.  After the fire was extinguished Fire Investigator 
Butch Bic began his investigation. 
 
     Investigator Bic found that the area of fire origin was the guest bathroom and 
the 12 year-old resident's bedroom.  He also located multiple pour patterns of a 
flammable liquid throughout the residence that were un-ignited.  He found the 
flammable liquid to be "Jim Beam"  whiskey.  He also located the empty bottle of 
Jim Beam lying on the living room floor.  During his examination of the fire scene 
he was advised by Greenduck Police Detective Joe Friday that the only person at 
home at the time of the fire was 12 year-old Jose Stubbins, son of the 
homeowner, Tig Stubbins.  Upon completing his fire scene examination, 
Investigator Bic interviewed Jose Stubbins. 
 
     Jose Stubbins is a 12 year-old Hispanic male who attends the 6th grade at 
Cinder Middle School and is an "A" student.  Jose is very small for his age and 
states that he has only one friend and the rest of his class picks on him because 
of his size and intelligence.  Jose stated that he lives with his mother and father 
and that his older sister sometimes lives with them but mostly lives with her 
natural father.  Jose stated that he suffers from asthma but no other medical 
conditions.  He also stated that he has never been in trouble at school or with the 
law.  When asked about what happened this morning in reference to the house 
fire, he related the following story.  On February 5, 2002 at about 0745 hours his 
mother left for work and he was getting ready to walk to school.  He stated that a 
man wearing a "Scream" style masked, black hooded robe and white tube socks 
with red stripes pulled over police type boots broke into his residence through the 
back arcadia door.  He stated the unidentified man went through the kitchen 
drawers until he found matches and lighters and then went to his parent's liquor 
cabinet and took out a bottle of "Jim Beam" whiskey and poured the whiskey all 
over the house.  He stated that the man then came into his bedroom and 
grabbed a pocket knife from his, Jose's, dresser and cut Jose on the under side 
of Jose's left forearm causing a scratch.  Jose stated that during the assault he 
was able to get away from the man and get his dog, the dogs collar and leash, 
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and leave the house with the dog and run down the street to his friend's house 
where he called 9-1-1.  Jose stated that this was all the information that he had. 
 
     An investigation of the scene showed no forced entry into the residence from 
the rear arcadia door.  There were no footprints found in the muddy backyard.  
SRP Service Workers were in the alley behind the house from approximately 
0730 on and did not see anyone in the rear yard of this residence or in the alley.  
The service workers also related that they were working directly behind this 
residence the whole time and saw no movement in the backyard or heard no 
noise from the backyard.  The knife that Jose stated the intruder used to cut him 
was found on the dresser of Jose's burned room and a lighter was found on 
Jose's bedroom floor.  It also should be noted that the only two rooms in the 
house that were burned were Jose's bedroom and bathroom. 
 
     When Jose was interviewed again, with the lack of evidentiary information 
regarding his story, he still would not admit to setting the fire, however did agree 
to go to any type of class or do any type of community service that was asked of 
him. 
 
   Investigator Bic interviewed Jose's mother, Gloria Stubbins, who related that 
Jose is a very well behaved boy and does excellent at school.  She stated that he 
rarely gets into any trouble.  She stated that he does not have many friends and 
recently got into a fight with his only friend from down the street.  When she was 
told about the story Jose had told about an intruder and then given the 
information about the lack of evidence that would verify his story she stated that 
she believed that he did start the fire but does not have any idea why he would 
do it.  Mrs. Stubbins could provide no further information.  However, when her 
husband arrived on scene he immediately began to yell at Jose.  Mrs. Stubbins 
had to calm him down before he could talk with investigator Bic.  Tig Stubbins 
could provide no further information. 
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Firesetting Case History 
 

Youth Firesetter's Name: Mick Jagger 
 

Incident Number: 01-01235 
 

Location of Incident: 1600 Catclaw Way Couchman, Tennessee 
98765 

 
     On November 2, 2001 at approximately 0400 hours the Couchman Fire 
Department responded to a garage fire located at 1600 Catclaw Way Couchman 
Tennessee.  Upon arrival homeowner Jules Lofgren told Deputy Morse of the 
Couchman Police Department that his grandson Nils Lofgren and his friend Mick 
Jagger had started the garage fire by pouring gasoline on the garage floor and 
lighting it with a lighter that Mick had stolen from a minimart.  Deputy Morse 
interviewed both of the boys and they both admitted setting the fire with gasoline 
and a lighter.  Deputy Morse turned the boys over to Fire Investigator Ray Day 
for further processing.  Investigator Day contacted both boys' parents and 
referred the boys to the fire departments juvenile firesetter program.  On 
November 6, 2001 Nils and his family attended the fire safety class and accepted 
the fire departments offer of counseling.  Mick Jagger and his family never 
attended any of the fire safety classes. 
 
     On January 10, 2002 at approximately 1900 hours, Jill Jagger mother of Mick, 
and Mick showed up at Couchman Fire Station 3 because Jill had caught Mick 
lighting fires in a field by their residence and also making spray torches out of 
hairspray and a lighter.  Mick was again referred to the Couchman Juvenile 
Firesetter Program.  The family never attended any safety classes or accepted 
the offer of counseling. 
 
     On April 12, 2002 at approximately 1620 hours, the Couchman Fire 
Department responded to 2 dumpster fires located at the Cat City Apartments 
500 Catclaw Way Couchman, Tennessee.  Upon arrival Fire Captain Cat 
Johnson was contacted by Deputy Morse of the Couchman Police Department 
who stated that he had 3 boys in custody for setting the dumpster fires; Mick 
Jagger, Sean Jagger, and Toby Keith.  At this time Captain Johnson contacted 
Investigator Day and requested his response at the fire scene.  Investigator Day 
read each boy their Juvenile Miranda Warnings and then interviewed all three 
boys.  All three boys admitted to setting the dumpster fires using  "Bounce" dryer 
sheets and lighters.  Because Investigator Day had previous contact with Mick 
Jagger, he contacted the national and local criminal data base service to obtain 
any information they had on Mick.  It was found that in the recent past, Mick has 
been arrested for burglary, shoplifting, curfew and truancy.  Investigator Day then 
submitted the arson report to the juvenile court for prosecution. 
 



INTERVENTION STRATEGIES 

SM 5-60 

     It should be noted that Mick Jagger is a 14 year-old white male.  He does 
poorly in school, has an arrest record, lives with his mother and younger brother 
and is unsupervised.  His demeanor towards authority figures is very negative.  
He demonstrates this by name calling, being argumentative and cursing at the 
police and fire personnel he comes in contact with.  Mick has no known medical 
conditions and has been diagnosed with a series of behavior disorders.  His 
mother is very protective of him and told the police and fire personnel that he did 
not set any fires and that they coerced him in to admitting his guilt.  Jill Jagger is 
also not willing to comply with any court orders pertaining to her son.  Through 
this investigation it was found that Jill Jagger has a criminal history and is 
currently on probation for a concealed weapons violation.    
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Firesetting Case History 
 

Youth Firesetter's Name:  Jim Green 
 

Incident Number: 00-0543 
 

Location of Incident: 2002 Missippi Street Bitters, California 
54320 

 
     On June 4, 2000 at approximately 1343 hours Officer Coker responded to 
2002 Missippi Street Bitters, California in reference to an incorrigible juvenile call.  
The complainant stated that a young juvenile male had been starting fires under 
the carport of his residence.  Upon arrival Officer Coker was contacted by Fire 
Captain Jones who stated that 12 year-old Jim Green had been burning a 
cardboard box in the carport area of his residence.  Captain Jones also stated 
that he and the fire company had gone into the residence and found it to be very 
unsanitary with old food lying in the kitchen on the counters and floors and trash, 
clothing and shoes to be strewn throughout the residence.  
 
     Officer Coker then made contact with Jim Green a 12 year-old Asian male.  
Jim had shaved his head and applied some type of red makeup in a flame 
pattern on his head, placed black makeup around his eyes and painted his 
fingernails black.  Jim stated that he was cooking eggs on the stove when the 
box caught fire and he took the box outside and watched it burn.  Officer Coker 
asked if this was really true and Jim said no, he just wanted to see fire so he 
burned the box using a lighter.  When asked if this was his first fire, he stated that 
he sets fires in the wash behind his house all of the time but is always able to put 
them out with a water hose.  Jim was also asked about the conditions of his 
residence and he stated that his mom is always drunk and knocks things on the 
floor and never picks them up.  He also stated that his mother blows marijuana 
smoke and cigarette smoke in his face and tells him that someday he will be a 
smoker.  He stated that the house always looks like this because his mom is 
always drunk and never cleans, does laundry, takes out the trash or picks things 
up off of the floor.  Jim also stated that he has to cook his own food and wash his 
clothes and that sometimes his mother is gone for days at a time and there is 
nobody to watch him.  Jim told Officer Coker that he adores Marilyn Manson and 
that is why he dresses like he does.  When asked why he was not in school,  he 
stated that he hates school and his mother does not make him go.  During the 
conversation with Jim, his mother arrived at the residence.  She smelled of 
alcohol and was slurring her words when contacted by Officer Coker.  Mrs. 
Green became very belligerent and refused to answer any questions after she 
was told why the police and fire personnel were at her residence. 
 
     Officer Coker took custody of Jim and transported him to the police station so 
the fire investigators could interview him about the fire.  Social services was 
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contacted and responded to the scene to offer their assistance to Mrs. Green.  
Upon the social workers contact with Mrs. Green she promptly spit in their faces 
and slammed the door on them. 
 
     Based on the condition of the residence, Jim was placed in the temporary 
custody of Child Social Services without the consent of his mother who refused 
to sign the Temporary Custody Notice. 
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Firesetting Case History 
 

Youth Firesetter's Name:  Dilly Partridge 
 

Incident Number: 99-0543 
 

Location of Incident: 15 W. Union Street Banker, Arizona 
 

     On June16, 1999 at approximately 1217 hours a 9-1-1 call was received from 
the residence located at 16 W. Union Street Banker, Arizona.  The caller stated 
that the house located directly across the street was on fire.  The caller said the 
address was 15 W. Union Street and that everyone was out of the house.  The 
Banker Fire Department was dispatched to the scene and upon their arrival they 
indicated that it was a "fully involved" house fire.  Fire Investigator George 
Michael was assigned to investigate the fire. 
 
     Investigator Michael contacted homeowner Milly Partridge at the fire scene.  
She stated that she was doing laundry when her 3 year-old daughter Dilly came 
running into the laundry room crying and saying, "I'm sorry mommy, I'm sorry 
mommy."  At this time Milly stated that the smoke alarms in the house were 
activated and when she looked down the hallway towards Dilly's bedroom she 
saw flames shooting out of the door.  Milly stated that she grabbed Dilly and their 
dog Bark and went across the street to the neighbor's house and called 9-1-1.  
She said that while they were at the neighbors, Dilly told her that she took sticks 
and scratched them and pretty light came from the sticks like at a birthday party.  
Dilly said she dropped the sticks on the bed and more pretty lights started on the 
bed.  She said she got hot and ran out of the room because the pretty light was 
getting too big. 
 
     Investigator Michael then talked with Dilly.  Dilly said she saw pretty lights at a 
birthday and that to make the lights you had to rub sticks across a box.  She said 
she found a box and sticks in the bathroom closet and wanted to make pretty 
lights.  She took the box and sticks into her bedroom and scratched the sticks 
across the box and got pretty lights.  She said that she dropped the pretty lights 
on the bed and the lights got too big and were hot so she ran out of the room.  
She said the lights began to scare her. 
 
     After interviewing Milly and Dilly Investigator Michael examined the fire scene 
and found the remainder of a box of matches under the bed frame in Dilly's 
bedroom.  Total fire damage to the residence was estimated at $40,000.  The 
American Red Cross relocated the family to a temporary residence. 
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Firesetting Case History 
 

Youth Firesetter's Name: Jack Spratt 
 

Incident Number: 01-001113 
 

Location of Incident: 124 Pumpkin Way  Horsebow, Indiana 
77224 

 
     On July 4, 2001 at about 0300 hours the Horsebow Fire and Rescue were 
dispatched to a garage fire located at 124 Pumpkin Way Horsebow, Indiana.  
Upon arrival it was found that the homeowner had extinguished the fire.  
Horsebow Fire Investigator Andy Griffith contacted homeowner Jennifer Spratt 
who told him that Jack, her 14 year-old son had awakened her and told her that 
the garage was on fire. She stated that she and her boyfriend Alvin immediately 
went to the rear yard and grabbed a garden hose and extinguished the fire with 
the garden hose.  She stated that Jack had minor burns on his legs and that no 
one else was injured.  She stated that Jack told her that he and his friend Roger 
found the garage fire. 
 
     Investigator Griffith examined the area of the fire and found a can of WD-40 
lying under a bush behind the garage. 
 
     I contacted Jack who told me that that he had been igniting WD-40 with a 
"BBQ clicker" and accidentally lit a plastic bottle containing gasoline on fire that 
had been lying near the garage.  The "BBQ clicker" was an igniter switch from to 
a BBQ grill that sparked when squeezed.  He stated that he went to pick up the 
plastic bottle and move it away from the garage and he dropped it burning his 
legs and catching a pile of rags on fire that caught the garage on fire.  He stated 
that he then went to get the garden hose and tried to put the fire out but couldn't, 
so he awakened his mom and told her about the fire.  When asked what role 
Roger had in the fire Jack stated that Roger just watched but did not play with 
any fire.  He also stated that Roger told him not to play with fire because he could 
get hurt.  
 
     The burns on Jack's legs were minor and Jennifer stated that she would take 
Jack to the Urgent Care Center as soon as the fire investgation was completed. 
 
     Jack is a 14 year-old Native American male who attends Sunbeam Middle 
School.  He has a "C" grade point average and states that school is "OK."  He 
lives with his mother, her boyfriend and a 6 year-old sister named Heather.  Jack 
has no known medical problems and has no criminal history.  Jack states that he 
has experimented with fire on numerous occasions but has never been caught 
and the fire has never spread.  He stated that he was making a torch at 0300 
hours because he was bored and could not sleep.  No further information. 
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Firesetting Case History 
 

Youth Firesetter's Name:  Tye Law 
 

Incident Number: 99-0543 
 

Location of Incident: 18 E. Keri Way  Napa, Hawaii  87689 
 

     On January 6, 1999 at approximately 1700 hours, Brenda Law mother of 4 
year-old Tye Law walked into the Napa Fire and Rescue Station 10, asking for 
assistance.  She spoke with Fire Captain Andrew Johnson.  She stated that she 
had just caught Tye playing with a BBQ lighter in his bedroom.  He had ignited a 
pile of dirty clothes on fire and that the fire had extended to the mattress of his 
twin bed.  She stated that she was able to put the fire out with a bucket of water 
and did not call the fire department.  She stated that this was the first time Tye 
has ever played with matches or a lighter.  Brenda went on to say that Tye is a 
healthy 4 year-old who suffers from ADD and has been on medication since he 
was 3 years old.  She also stated that he sees a psychologist and a psychiatrist 
for his behavior issues.  Brenda stated that Tye attends Charter Hill Pre-school 
and does well in school except when it comes to his behavior.  She stated that he 
is always being disciplined for moving around and disturbing the class.  Brenda 
related that she wants Tye and the rest of the family to attend a fire safety class if 
one is available.  She also related that she wanted to take Tye to the county burn 
unit to scare him but when she called they referred her to the fire department.  
 
     Tye is a very intelligent 4 year-old white male who lives with his biological 
mother, father and older sister at 18 E. Keri Way Napa , Hawaii.  When asked 
why he was playing with the BBQ lighter he stated that on Saturday they had a 
BBQ and he watched his father light the BBQ.  He stated that he had so much 
fun that he wanted to have a BBQ in his room so that he could cook hotdogs.  
When he was asked why he thought his mother brought him to the fire station he 
stated that he started a fire in his bedroom and now he had to tell a fireman what 
he did.  He said his mom got mad at him after she dumped water on the fire and 
told him they were going to the fire station. 
 
     Per Brenda, this is Tye's first experience with matches or lighters and she and 
her husband should not have left the BBQ lighter on the counter.  She stated that 
neither she or her husband smoke and the BBQ lighter is the only lighter they 
own.  She stated that she will now lock up the lighter and make sure that Tye 
does not know which cabinet it is locked in. 
 
     Brenda could provide no further information.  She estimated the fire damage 
to be about $250.00 
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Firesetting Case History 
 

Youth Firesetter's Name: Jose Rivera 
 

Incident Number: 02-1543 
 

Location of Incident: Wells Junior High  Wellton, Ohio 65411 
 

     On April 12th, 2002 Wells Junior High School Psychologist Jennifer Aniston 
contacted the Wells Fire Department about one of her students, Jose Rivera.  
She stated that she found Jose's notebook covered with drawings of people on 
fire and the following saying, "Life sucks, then you burn."  She stated that when 
she found this she contacted Jose's mother Bertha who told her that she had 
found burned school papers, school books and other items burned in Jose's 
bedroom.  She also stated that she found 15 lighters under Jose's mattress.  She 
stated that when she asked Jose about the burned items and lighters he told her 
to, "f--- off."    
 
     Jennifer related that Jose has been having problems in school for the past 6 
months.  She stated that his grades have dropped from A's and B's to D's and 
F's.  She also stated that he has been skipping classes or walking in ½ way 
through a class.  He has stopped turning in homework assignments and has 
begun to disrespect his teachers.  A urine test was requested by the school and 
when done showed no signs of drugs or alcohol in his system.  She went on to 
say that Jose has become very distant and appears to be very depressed.  She 
stated that he no longer talks to his friends and does not "hang out" with anyone 
from the school.  He also failed to try out for the track team this year even though 
he got first in the 6 mile run last year at the state meet.  Jose has no known 
medical problems and has never been a behavior problem in school up until six 
months ago.  She stated that no one knows why he is acting like this.  Per his 
mother nothing in his life has changed over the past three years; no deaths, no 
moves, no family problems and no known problems with friends.  It is a mystery 
as to why he has changed so dramatically. 
 
     Jennifer requested that the fire department enroll Jose in the juvenile firesetter 
class.  She stated that the school will be enrolling him in their counseling 
program and that his mother will be taking him to see a psychiatrist.  Jennifer 
could provide no further information on Jose. 
 
     When the juvenile firesetter specialist contacted Jose and his mother, Jose 
refused to talk with the specialist and left the room.  His mother stated that she is 
willing to try anything to help Jose.  No further information. 
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Firesetting Case History 
 

Youth Firesetter's Name:  James Monroe 
 

Incident Number: 99-113 
 

Location of Incident: 222 Pony Court Jipsum, Texas 88987 
 

     On March 2, 1999 at 1600 hours James Monroe and his friend Artie Johnson 
burned two homes and a fence after trying to kill ants using hairspray and a 
lighter.  Damage was estimated at over $200,000. 
 
     On March 2, 1999 at about 1600 hours a 9-1-1 telephone call was received by 
the Jipsum Fire Dispatch Center in reference to a fence fire located at 222 Pony 
Court.  Upon the fire department's arrival it was found that the fire had spread 
from the fence to two residences.  Fire Investigator Jeff Robertson arrived on 
scene and was immediately contacted by a very distraught James Monroe a 14 
year-old white male.  James stated that he and his friend Artie Johnson caused 
the fire but that it was an accident.  He said that they had finished packing his 
belongings, because his parents had sold the house, and he and Artie were in 
the backyard killing ants with a hairspray torch.  He related that they had some 
giant ant hills in the backyard and were frying the ants.  He said there were a 
couple of flying ants that flew out of the ant hills and they tried to spray them in 
the air.  He said that after they were done spraying the ants they threw the 
hairspray can away in the dumpster in the alley and went inside to help with more 
packing. 
About one half hour later he heard someone in the alley yelling "your fence is on 
fire" and he looked outside and saw the fence between his house and the 
neighbors house on fire and the couch that was next to the fence was in flames.  
James said that Artie called 9-1-1 and he went outside to try to put the fire out 
with a garden hose, but was unsuccessful.  The fire spread to his and the 
neighbors residence.  James was very distraught and kept asking if he was going 
to be arrested. 
 
     Investigator Robertson then interviewed Artie Johnson who told the same 
story.  Artie was also very much saddened by the fire and said that he would help 
re-pay the homeowners for the damage.  Investigator Robertson then interviewed 
the witness who was in the alley and found the fire.  The witness stated that it 
appeared to him the couch was on fire first and then caught the fence on fire.  He 
stated that when he began yelling, the only thing on fire was the couch, but the 
fire quickly extended to the fence and then to a palm tree and then to the homes. 
 
     During his investigation, Investigator Robertson found that both James and 
Artie were A/B students at Jipsum High School and neither one had a history of 
firesetting or other criminal behavior.  Both lived with their biological parents and 
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brothers and sisters.  Neither James nor Artie suffered from any type of physical 
or mental illness and neither had any type of behavior issues. 
 
     When the neighbor of James arrived home and found his residence burned he 
demanded that James and Artie be arrested for arson of an occupied structure.  
The neighbor also stated that if they both were not arrested, he would make a 
complaint to the district attorney and the news media.   
 
     After Investigator Robertson completed his fire scene investigation it was 
determined that a flying ant started the fire.  James and Artie had sprayed a 
couple of flying ants with their torch and one of the ants flew into the cushions of 
the couch while on fire and ignited the couch causing the fence, tree and house 
fires. 
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Firesetting Case History 
 

Youth Firesetter's Name:  Jeff Stang 
 

Incident Number: 98-105 
 

Location of Incident: Juniper School Fuji, Alaska 97654 
 

     On February 7th, 1998 at about 1316 hours, Juvenile Firesetter Specialist Kim 
Chang of the Kodak Fuji Fire Department received a telephone call from Patty 
Snee, School Counselor of the Juniper Elementary School.  Patty related that 
she had received a telephone call from May Stang mother of Jeff Stang a 6 year-
old kindergarten student at her school.  May Stang told Patty that she needed 
help with Jeff because he has been setting fires in the alley behind their 
residence.  She stated that the fires started after the whole family watched the 
White Bear Supermarket go up in flames about a month ago.  May told Patty that 
they live across the street from the supermarket and the fire is all Jeff has talked 
about since he saw it.  May also stated that Jeff is a very angry and violent young 
man.  On numerous occasions he has punched and kicked his stepfather, 
chased his older sister with a butcher knife, kicked his older brother in the groin 
and bit his grandmother on the ear.   She also stated that he shows no remorse 
for his violence and says he doesn't care if anyone dies.  May said that she has 
taken all of the lighters and matches out of the house, has unplugged the stove 
and turned off the hot water heater.  She said she still finds him with matches he 
has stolen from the store on the corner.  May doesn't know what to do and really 
wants help. 
  
     Patty Snee stated that Jeff is a six year-old Eskimo male.  He is a very poor 
student and is constantly getting into trouble in class.  There is not a day that 
goes by that he has not been placed in detention.  She stated that she believes 
he suffers from ADD or ADHD but his mother refuses to have him tested.  She 
stated that he appears to be healthy, but his mother refuses to take him to a 
doctor, stating that she does not believe in doctors.  Patty related that at age 2, 
Jeff was in the bathtub with his 11 month-old sister when she drowned.  His 
mother had left the room to get clothes and when she came back, the baby was 
face down in the bathtub not breathing.  Jeff has two older brothers and an older 
sister and they live in the back of a tire shop with Jeff's mother, stepfather, 
grandmother and grandfather.  There have been numerous domestic violence 
incidents at the residence and both his mother and stepfather have been 
arrested numerous times for assault.  Patty Snee could provide no further 
information on the family. 
 
     On February 8, 1998 May agreed to meet with Firesetter Specialist Kim 
Chang and Fire Captain Doug Worthy.  May had related the same information 
she had given to Patty Snee, but added that she was leaving her husband 
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because of domestic violence issues.  She also stated that she thought Jeff's 
step-grandfather was molesting Jeff's step-sister, but could not prove it.  It should 
be noted that during the conversation with May, it appeared that she was under 
the influence of some type of drug.  Her words were slurred and she was unable 
to sit still in her chair.  It also appeared that there were old track marks up the 
inside of both of her arms.  When the fire department offered counseling 
assistance through the county social service department, May stated that there 
was nothing wrong with her son and proceeded to end the conversation and 
stomp out of the room.  She has refused to return telephone calls and will not 
open her door to talk with the fire department. 

 
       



INTERVENTION STRATEGIES 

SM 5-75 

Firesetting Case History 
 

Youth Firesetter's Name:  Terry Bradshaw 
 

Incident Number: 01-890 
 

Location of Incident:  1515 Trail Way Apt # 5  Udo, Vermont 
43435 

 
     On September 10, 2001 Captain Dan Oto of the Udo Fire Service responded 
to 1515 Trail Way Apt #5 Udo Vermont to check a fire-out call.  Upon arrival, he 
was contacted by resident Sheila Mack mother of four year-old Terry Bradshaw.  
She stated that she caught Terry lighting her roommate's purse on fire with a 
lighter he took from over the stove.  She stated that she grabbed the purse and 
threw it in the bathtub and ran water on it to extinguish it.  Sheila said that this is 
the fourth fire Terry has set in the past week.  The first fire he set was to a pile of 
her ex-husbands clothes.  The second fire was at 0400 hours when she was 
awakened by the screams of her roommate.  Terry had lit the roommate's socks 
on fire while she was in bed and wearing the socks.  The third fire he attempted 
to set was to his two year-old sisters crib with her in it.  Sheila said that she took 
all of the lighters and matches out of the house, unplugged the stove and 
microwave and turned off the hot water heater pilot light.  She kept one lighter in 
a cabinet over the stove behind some plants, but Terry found it.  She aid that 
Terry is a very angry and violent little boy who suffers from ADD, Depression, 
Obsessive-Compulsive Disorder and Insomnia.  She said that he is on four 
different kinds of medication and sees both a psychiatrist and a psychologist.  
She also stated that he shows no remorse for the violent acts he commits.  She 
related that she believes he is evil and has been since birth. 
 
     Captain Oto referred Terry to the Juvenile Firesetter Program for further 
assistance.  He attended the firesetter class in October of 2001.  During the class 
he was caught pulling other children's hair, standing behind the instructor making 
"farting sounds" and pulling on the instructor's pants, he also was climbing under 
and over the tables in the classroom. 
 
     On November 15, 2001 the Udo Fire Department again responded to 1515 
Trail Way Apt #5 on a living room fire.  Upon arrival contact was made with 
Sheila Mack.  Sheila stated that Terry started the couch on fire with matches he 
took from the grocery store.  She stated that when the smoke alarm sounded she 
ran to the living room and found Terry staring at the fire and laughing.  She then 
grabbed him and his sister and left the apartment.  Sheila stated that she does 
not know what to do with terry and will accept any assistance the fire department 
can give her.  The fire damage was estimated at $30,000.    
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Firesetting Case History 
 

Youth Firesetter's Name:  Billy Kidd 
 

Incident Number:  98-0448 
 

Location of Incident:  1600 Micro Way Chance, Rhode Island 
67895 

 
     On February 3, 1998 at approximately 1320 hours the Chance Fire Service 
responded to a report of a grass fire at 1602 Micro Way  Chance, Rhode Island.  
Upon arrival Lieutenant Sara Berg made contact with homeowner James Long.  
He stated that he was sitting in his backyard reading a newspaper when he 
heard a crash and saw flames coming from the Southeast corner of his yard.  
When he went to investigate and put the fire out with his hose, he saw Billy Kidd 
his next-door neighbor, holding a glass bottle with a rag hanging out of the stem, 
on fire.  Mr. Long put the fire out with the hose and then dialed 9-1-1. 
 
     Lieutenant Berg contacted Fire Investigator Tab Moore and advised him of the 
information on the fire.  Investigator Moore arrived on scene and examined the 
fire scene in Mr. Long's backyard.  Through the investigation it was determined 
that a "Molotov Cocktail" had been thrown over the fence into Mr. Long's yard 
from the rear yard of the residence located at 1600 Micro Way.  Investigator 
Moore contacted the residents at 1600 Micro Way and spoke with 11 year-old 
Billy Kidd.  Billy stated that he was responsible for starting the neighbors yard on 
fire.  He stated he made a firebomb and then threw it over the fence because he 
hated Mr. Long.  He also told Investigator Moore that he has been making 
firebombs for about 3 years and has a history of match and lighter play.  Billy 
said that he attended the Spades Alternative School because he had been 
kicked out of a bunch of schools.  He also related that the juvenile court couldn't 
do anything to him because he is disabled.  He said that he suffers from Attention 
Deficit Disorder, Obsessive-Compulsive Disorder, and Depression and that he is 
a Special Ed student.  He said that he takes 3 kinds of psych drugs, Adderrall, 
Effexor and Resperadal.  Billy told Investigator Moore to go ahead and charge 
him for the firebombing because the courts would just throw out the charges.  He 
also related that he wasn't afraid of anything. 
 
     After leaving the fire scene, Investigator Moore contacted the juvenile 
firesetter specialist to see if he had any history on Billy.  Investigator Moore was 
advised that Billy had been referred to the firesetter program on 3 previous 
occasions, but had never attended any of the classes or taken advantage of the 
counseling offered.  All of his previous firesetting referrals were for firebombing 
other neighbor's property. 
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     Contact was made with Billy's mother, Shelly Kidd, who was at work during 
the most recent incident.  She stated that Billy did not set the fire and that all of 
the neighbors are against him because of his disability.  She also related that the 
fire and police departments accuse him of many things because he is an easy 
scapegoat for them.  She went onto say that nobody respects the rights of the 
mentally ill.  She then hung up on Investigator Moore.  



INTERVENTION STRATEGIES 

SM 5-79 

Firesetting Case History 
 

Youth Firesetter's Name:  Richard Rogers 
 

Incident Number: 02-15678 
 

Location of Incident:  200 N. Design Dr. Segway, Massachusetts 
01122 

 
     On June 5, 2002 at approximately 0800 hours, the Segway Fire Dispatch 
Center received a frantic 9-1-1 telephone call from Mimi Rogers.  Mimi was heard 
screaming that her residence was on fire and that she and her 2 children, 
Richard 5 and Natelle 2, were trapped in the bedroom and could not get out.  The 
dispatch center immediately dispatched the Segway Fire and Rescue Service 
while staying on the telephone with Mimi to give her instructions.  The fire 
department was on scene within 4 minutes however during that time, telephone 
contact had been lost with Mimi.  Fire crews found Mimi, Natelle and Richard in 
the bedroom and unconscious and removed them from the house.  Mimi died at 
the scene; Natelle died at Segway Hospital and Richard was in critical condition 
at Segway Hospital's Burn Unit with third degree burns over 40% of his body. 
 
     Investigator Jim Thorpe responded to the scene and was in charge of the 
investigation.  During his investigation, friends of the family told him that Richard 
had been caught setting fires during the week prior to the fatal house fire.  He 
had set fires in the family room, to a pile of clothes near the washer and dryer, 
and outside on the deck.  His firesetting had begun after his mother's boyfriend 
was arrested for molesting him.  Richard is a 5 year-old white male who resides 
with his mother, sister, mother's girlfriend and her children.  He attends  Segway 
Headstart and is an average student.  He suffers from no known medical or 
psychological illnesses.  Richard's grandmother Nellie told Investigator Thorpe 
that under no circumstances did Richard start the fire. 
 
     Investigator Thorpe's investigation revealed that the fire started in the middle 
of the family room floor and the ignition point was not near any electrical outlets 
or appliances.  He also found a burned pack of matches under the remains of the 
burned sofa, near the point of origin.  He also found that the family was what he 
considered "very dysfunctional."  Richard's mother was divorced from Richard's 
father because her best friend had run away with Richard's father.  After a year, 
the best friend "dumped" Richard's father and started dating Richard's mother.  
Richard's mother Mimi was recently diagnosed with severe depression and would 
sleep up to 18 hours a day.  Because of this Richard and Natelle were not being 
supervised. 
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     Investigator Thorpe has yet to be able to determine a cause of the fire 
because he has not yet interviewed Richard.  Richard remains in a drug-induced 
coma on life-support healing from his burn injuries.      
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Firesetting Case History 
 

Youth Firesetter's Name:  Tye Peterson 
 

Incident Number: 02-0010013 
 

Location of Incident:  6200 E. Artichoke Street Mouse, 
Mississippi 

 
     On April 16, 2000 at 0900 hours 16 year-old Tye Peterson lit his shirt on fire 
with a candle while he was at his residence located at 6200 E. Artichoke Street 
Mouse, Mississippi.   The damage was estimated to be $500.00.  After the fire, 
Tye was rushed to Mouse Children's Hospital Burn Unit with 3rd degree burns, 
which extended from his lower abdominal area to just under his chin and down 
both arms. 
 
     Fire Investigator Tommy Tune interviewed both Tye and his mother Priscilla at 
the hospital.  Priscilla stated that Tye and his sister Tina had been adopted from 
a Russian orphanage when Tye was 7 years old.  She stated that while at the 
orphanage he and his sister suffered from emotional and physical neglect that 
often causes aggressive behavior patterns to develop in these children.  She also 
stated that Tye suffers from Cerebral Palsy, which severely limits his speech and 
impairs his mobility, however he is very smart.  Priscilla went on to say that there 
has been a lot of stress going on in the family.  She stated that they recently lost 
a lawsuit against the school district for not doing enough for Tye based on his 
disabilities and the family lost $3,000 in this lawsuit.  She said that Tye has been 
picked on by his classmates and has not been doing his homework.  She also 
related that she and her husband have been arguing a lot lately and Tye and his 
sister have heard the arguments.  She explained that due to this fire incident, the 
family is being investigated by the local child protective services agency and the 
State Fire Marshal's Office.  According to Priscilla, Tye has no history of criminal 
behavior or firesetting. 
 
     Fire Investigator Tune interviewed Tye while he was recovering in the burn 
unit of the hospital.  Tye stated that on April 16th he got up early in the morning 
and acted as though he was going to school.  He hid until his mother went to 
work and then went back inside the house.  He stated that he was upset and did 
not want to go to school because his homework was not done.  He went to the 
kitchen and got some candles and a lighter and lit the candles.  He dripped the 
candle wax on the floor, on one of the family dogs and on his hand.  He stated 
that when the hot wax hit his hand he dropped the candle, which fell on his shirt 
causing his shirt to ignite.  He stated that he extinguished his clothing and called 
9-1-1.  He said that he liked to watch the candle wax drip on different things and 
that he has a past history of lighting candles but not firesetting.  Tye talked freely 
and expressed his frustrations about school and how badly some of the other 
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children treat him.  He did acknowledge that he was angry and upset when he 
stayed home from school and lit the candles. Tye stated that besides suffering 
from Cerebral Palsy he also suffers from clinical depression and is on 
medication.  He did not provide any further information.  
 
     Tye went through about 12 reconstructive surgeries before succumbing to his 
injuries from an infection. 
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Firesetting Case History 
 

Youth Firesetter's Name:  Jay Edgar Hoover 
 

Incident Number: 02-00109 
 

Location of Incident: 200 Geeman Drive  Fingerprint, Arkansas 
44444 

 
     On August 10, 1998 at about 1400 hours, child psychiatrist Bernard Harris 
contacted the Fingerprint Fire Department Firesetter Program requesting 
assistance for one of his clients, six year-old Jay Hoover.  Dr. Harris was 
requesting that fire safety intervention be part of Jay's treatment program.  Dr. 
Harris had received written consent from Jay's mother Bonnie, to provide the 
firesetter program with information regarding Jay's firesetting history. 
 
     It was determined that Jay had been setting fires since he was three years 
old.  The first incident was when he lit the curtains on fire while his parents were 
asleep.  They awoke to find him laughing.  Approximately two days later while 
Jay's father was asleep, Jay lit his father's socks on fire while the socks were on 
his father's feet.  That same day, Jay placed a tube of toothpaste in the oven at 
his grandmother's house.  It was also found that Jay had lit several other fires 
when the family lived in another city, however there was never any fire 
department response or intervention. 
 
     At the time of Jay's first appointment in 1998, his mother had discovered burn 
marks on his fingers and burned items in his closet.  She stated that she also 
found 4 "exploded" lighters on the floor of his closet.  She also stated that Jay 
and his 8 year-old brother, Jesse James get fireworks from friends and ignite 
them and throw them out the bedroom window.  Bonnie went on to say that Jay 
has been caught vandalizing cars and stealing money and other items from her 
purse. 
 
     Bonnie related that Jay had recently been hospitalized for ten days for 
treatment of ADHD, depression and sleep apnea.  She also stated that he 
currently sees Dr. Harris and goes to group therapy, however only takes 
medication for asthma.  Bonnie said that Jay's brother Jesse also "plays with 
fire," has previously attempted suicide and is bulimic. 
 
     During the initial interview Bonnie also related that Jay had 2 younger siblings 
that were given up for adoption at birth.  Jay currently resides with his mother, 
stepfather and brother and never sees his natural father.  Bonnie also admitted to 
doing "acid" while she was pregnant. 
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     A fire safety strategy plan was begun along with his continued psychiatric 
treatment for approximately one year.  The family then moved away from 
Fingerprint and further contact was not maintained. 
 
     On December 14th, 2001, the Fingerprint Firesetter Program received a 
telephone call from the Fingerprint Hospital Education Department advising that 
a woman by the name of Bonnie James was seeking help for her 10 year-old son 
Jay Edgar Hoover, who had been attempting to set fires.  When contacted 
Bonnie revealed numerous new firesetting incidents that happen when she is 
asleep.  She stated that Jay likes to put clothes into the space heater, play with 
the space heater's pilot light, play with candle wax and put wet cloth on lights.  
She also stated that Jay has nothing in his bedroom except the space heater 
because he and his brother have destroyed their beds.  She stated that Jay's 
biological father just recently came back into Jay's life and after a brief period of 
time he broke into Bonnie's house and robbed her and her family.  He is currently 
incarcerated and Jay is very upset that Bonnie had his real father arrested.  She 
said that Jay's anger problem is way out of control.  She stated that he bites and 
punches her, her husband and his brother.  She also revealed that she recently 
caught him attempting to have sex with their little dog.  She requested that the 
fire department "scare" Jay so he will stop firesetting. 
 
     Jay's mental condition has deteriorated since his interview in 1998.  He takes 
Aderal, Seroquel, Clonodine, Beconaise, Ventolin and (an unknown named) new 
sleeping pill.  These medications are taken for anxiety, ADHD, bedwetting, major 
depression and a sleeping disorder.  When interviewed, Jay had difficulty putting 
words and sentences together and did not appear to be coherent.  He cried 
during the interview stating he was "always out of control" and he couldn't help it.  
Jay did state that he had set over ten fires and that he sets fires when he is 
angry.  He also said that he likes to watch the fires.  He admitted that he is never 
scared of fire because he is always able to put the fires out.  Jay said he hates 
his mother and stepfather because they call him names like "stupid" and 
"retarded" and his mother had his real dad arrested.  He said is in the 4th grade at 
Geeman Elementary School, but hardly ever goes because he hates school, 
hates the teachers and hates his classmates.   
 
     After their initial interviews, a recommendation was given to Jay's mother to 
have him admitted to an inpatient treatment program.  Bonnie refused to have 
Jay admitted and left the hospital.  A few days later Bonnie returned to the 
hospital with Jay and agreed to have him admitted for inpatient treatment.   
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Firesetting Case History 
 

Youth Firesetter's Name:  George Washington 
 

Incident Number: 02-00110 
 

Location of Incident: 400 White House Boulevard  Woodenteeth, 
Kentucky, 77777 

 
     June 16, 2001 at about 2030 hours, the Woodenteeth Fire Department's Fire 
Safety Education Program received a telephone call from Mary Washington, 
grandmother of George Washington, a 10 year-old African-American male.  Mary 
said that George had just left from his weekend stay at her house and she found 
melted plastic Easter eggs, a burned fire truck and a burned and charred 
mattress.  She also stated that she found a lighter and spent matches under the 
bed.  She stated that when she telephoned George about the burned items, 
lighter and matches, he denied everything.  Mary said that she was so upset 
about this that she telephoned the fire department immediately after talking with 
George. 
 
     Mary related that George has a troubling past.  His mother left many years 
ago and his father and his father's girlfriend were bringing him up.  About two 
months ago George's father took a gun and shot his girlfriend and then turned 
the gun on himself killing them both.   George was then placed with his birth 
mother, however his grandmother sees him on weekends.  George's firesetting 
started after his father's death.  Mary went on to say that George attends 
counseling everyday after school.  She stated that through counseling George 
revealed that his father's discipline was very abusive.  Through counseling, 
George was diagnosed with ADHD and is currently on medication.  Mary said he 
suffers from no other illnesses, however has poor eye contact and suffers from 
concentration problems. 
 
     George is a polite 10 year-old little boy who does not look at people when he 
talks to them.  He said that he has lit three fires in his lifetime and has always put 
the fires out.  He said that he likes school because his teachers are nice to him.  
He also said that he is happy living with his mother because she does not hit him 
like his dad did.  He does not have any brothers or sisters but would like to have 
one to play with.  George said that he would not be lighting any more fires 
because he learned from the fire department how dangerous fires can be.  He 
also said that he wants to be a firefighter when he grows up. 
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Firesetting Case History 
 

Youth Firesetter's Name:  Johnny Qwest 
 

Incident Number: 02-001015 
 

Location of Incident: 4444 S. 16th Street  Elk, Maine 
 

     On March 2, 1998 at approximately 1400 hours the Elk Fire Department was 
dispatched to an apartment fire at 4444 S. 16th Street Elk, Maine.  Upon arrival 
they found smoke showing from a three-story apartment building.  The fire was 
found to be emanating from a third floor apartment where two adults and six 
children lived.  After the fire was extinguished and investigated it was found that 
the fire was started on a bed in Johnny Qwest's bedroom with a blue Bic lighter 
that was found under the bed.  Fire Investigator Doreen Brewster interviewed 
Johnny (a six year-old African American male) and found out the following 
information; Johnny was angry with his mother because she would not let him 
watch television.  He stated that he wanted to get her back so he took her 
cigarette lighter and lit his bed on fire to scare her.  He said that he tried to put 
the fire out with a glass of water but the fire kept getting bigger so he left the 
apartment.  He stated that he has set 3 fires in the past but was always able to 
put them out with no problem.  Johnny stated that he has 3 brothers and 2 sisters 
and lives with his mother and his grandmother.  He is in kindergarten at Elkhorn 
Elementary School and likes school.  He says that his mother makes him mad 
because she is always gone and when she does come home she always yells at 
him and his brothers and sisters.  He went on to say that he hates his mother but 
likes his grandmother because she is nice and cares about him.  Johnny 
appeared to be very upset about the fire as evidenced by his crying and 
continually saying that he was sorry for the fire. 
 
     Investigator Brewster interviewed Johnny's mother Beverly.  Beverly stated 
that she was a single parent with six children.  She has to work 12 hours a day, 
six days a week to support her family and she only gets paid minimum wage.  
She says that her mother lives with them and helps her raise the children 
because she is never home.  Beverly also stated that this is the first time that 
Johnny has set a fire and that he is usually a very good boy and gives them no 
trouble.  Beverly was very concerned that they would be evicted for this fire and 
have nowhere to go.  She was relieved to find out that the Red Cross would be 
assisting them with another place to live.   
 
     Investigator Brewster related that the damage to the apartment was $10,000 
and three other families would have to be relocated because of smoke damage 
and no electricity.  No further information. 
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Firesetting Case History 
 

Youth Firesetter's Name:  John Patrick 
 

Incident Number: 02-00101 
 

Location of Incident: 100 W. Saturn Drive Bugaboo, Arizona 
 

     On October 5, 2001 at 1600 hours I received a telephone call from John 
Patrick's mother saying she had just caught John and a friend sitting in the 
middle of John's bed lighting matches.  Mrs. Patrick said that she had smelled 
something burning and walked into John's bedroom and saw a burned mark in 
the middle of his bedspread and John and his friend hiding matches behind their 
backs.  Mrs. Patrick stated that she wanted John to learn how dangerous fire is 
and she also wanted him to learn fire safety.  Mrs. Patrick stated that there was 
no large fire and the fire department did not have to respond.  I made an 
appointment with John's mother for her to bring John to the fire department for an 
interview and educational intervention. 
 
     On October 7, 2001 at 1600 hours, John and his mother arrived at the fire 
department for their interviews and educational intervention.  I first interviewed 
John's mother Helen.  Helen told me that she has never before caught John 
playing with any type of fire.  She stated that there are lighters and matches in 
the house because John's father smokes, but that John has never showed an 
interest in them before.  She said that John's older brother never showed an 
interest in fire either and she can't understand what got into John.  She said that 
he is an A and B student in the third grade at Sunset Elementary School and 
loves school.  She also stated that John has never been a behavior problem at 
home or at school until about 2 weeks ago when he started playing with a boy 
who just moved into the neighborhood.  She told me that last week the neighbors 
caught John and the new boy, David, pulling up flowers in the neighbor's yard 
and throwing rocks at cars.  She stated that after this fire incident, David is no 
longer welcome in their home and John is forbidden to play with him.  She also 
told me that She was very disappointed in John and that she and her husband 
punished him by taking away his TV and computer privileges for two weeks.  
When asked if John suffers from any medical conditions, she replied that he is a 
happy and healthy child. 
 
     I then talked with John.  John is an 8 year-old multi-racial boy born on July 
4th, 1993.  He told me that he lives at 100 W. Saturn Drive in Bugaboo, Arizona.  
John said that after school he and David went upstairs to his bedroom to play 
with Hotwheel cars.  He stated that David told him that cars were boring and that 
they should have some "real fun!" He said that David took out a pack of matches 
that he said he swiped from John's father's desk.  David told him that they were 
going to play a "dare" game and see who could hold onto a lit match the longest.  
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John told me that David dared him to go first and when he lit the match it got hot 
and he dropped onto the bedspread, which caught fire.  He said that he 
immediately put blankets on the bedspread to put out the fire.  John said that is 
when his mother walked in and caught them.  John started to cry and told me he 
would never play with fire again because it made his mother and father lose trust 
in him and he has learned how dangerous it is.  He said that he is never allowed 
to play with David again and that's OK with him. 
 
     There was no further information provided by John or his mother and the 
interviews were concluded.  
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Firesetting Case History 
 

Youth Firesetter's Name:  James Madison 
 

Incident Number: 02-001006 
 

Location of Incident: 103 W. Noah's Ark Dr.  Animal, New York 
00032 

 
     On February 16, 2002 at approximately 1658 hours, the Animal New York 
Fire Department responded to 103 W. Noah's Ark Drive Telephone number 800-
665-4444 in reference to a house fire.  Upon their arrival they found the 
residence back steps fully engulfed in flames.  During the process of 
extinguishing the house fire a 9 year- old white male by the name of James 
Madison came up to one of the firefighters and told him that he did not set the 
fire.  Fire damage was estimated at $150.00 
 
     Fire investigators Cindy Hydrant and Ralph Bunker responded to this fire to 
complete the fire scene investigation and determine this fires cause and origin.    
During their initial interview with James, he told the investigators how the fire 
started but that he did not start the fire.  James stated that three boys started the 
fire but he was unable to give the boys' names to either fire investigator.  
 
     Approximately two weeks after the fire James confessed that he had started 
the fire.  He stated that he was playing with a friend and his younger brother 
David when his mother yelled at him for stealing cigarettes.  After his mother 
yelled at him James became angry and suggested to his friend that they set the 
house on fire.  They walked around the back of this three-story wood tri-plex to 
an area under the stairs.  He stated that they put rags and a can of "Heet" under 
the steps and then used a lighter to set the stuff on fire.  James said the fire got 
really big really fast and they could not put it out so they ran away.     
 
     James showed no remorse for setting this fire or the previous fifty fires he has 
set since age four.  At age four he set David's crib on fire.  Since that time he has 
set his residence on fire on numerous occasions sometimes using accelerants 
such as gasoline, aerosol cans and Heet, he has set numerous grass fires and 
he also set David's hair on fire once while David was sleeping.     
 
     During his interview James related that he hates school, hates his family, and 
hates his brother David.  He said that he was in the third grade at Camelback 
Elementary School and was getting all F's.  He told the investigators that he lives 
with his mother and her boyfriend Ted, which is David's real father.  He said that 
his real father once tried to drown him by holding his head under hot water and 
he hates him too. 
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     James' mother Mary was interviewed and she stated that James has been a 
problem child since he was born.  He has hit her, her boyfriend and David on 
many occasions and also has tried to burn David with a lighter and matches.  
She stated that when he was 4 years old, he set David's crib on fire and David 
almost died.  She said that James is scheduled for a court hearing on February 
28th, 2002 and he may be placed in a halfway house or foster care because he 
is so out of control.  Mary went on to say that James has problems in school and 
that he is being tested for learning disabilities, however besides being unable to 
read, he is a very healthy child.  
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Firesetting Case History 
 

Youth Firesetter's Name:  Jilli Jones 
 

Incident Number: 02-00100 
 

Location of Incident: 1000 W. Macgregor Drive Panel, Wisconsin 
 

     On January 4, 2002 at 1530 hours Jilli Jones an 8 year-old white female was 
playing with her friend Melissa at Melissa's house located at 1000 W. Macgregor 
Drive Panel, Wisconsin 54806, when Jilli decided to light a fire.  She found 
gasoline in her friend's garage and poured the gasoline from the sidewalk up to 
the garage.  She then told Melissa to stand by the garage while she lit a match 
and placed it on the gasoline on the sidewalk.  The sidewalk caught fire and 
followed the gasoline path to the garage door trapping Melissa between the 
sidewalk and the garage.  Melissa received 2nd and 3rd degree burns to her 
hands trying to escape the fire.  The garage door caught on fire and Melissa's 
mother put the fire out with a garden hose.  The Panel Fire Department Arson 
Investigator Captain Ed Nelson responded to the scene and interviewed Jilli, 
Melissa and Melissa's mother and investigated the fire.  He determined the fire 
damage to be approximately $1,000 dollars. 
 
    Captain Nelson interviewed Jilli and she initially told him that Melissa was 
responsible for the fire and that she had nothing to do with it.   After further 
interviewing, Jilli finally told Captain Nelson the truth.  She told him that this was 
the third fire she has set this month because she likes to watch fire.  She stated 
that in the first fire she just lit a pack of matches and watched them burn on the 
sidewalk, the second fire she lit some paper on fire and watched it burn and then 
she lit this fire with matches she took from her parents without permission.  She 
stated that her mom and dad both smoke, so she had easy access to matches 
and lighters.  She said that she lit the fire because she just likes to watch fire, 
however she never intended for Melissa to get hurt.   She said fire was pretty, 
and interesting the way it dances around, that is why she did not run away from 
this fire after she lit it.  During her interview with Captain Nelson she told him that 
she was in an accelerated program at school receiving straight A's and has never 
been in trouble before.  She told him that she lives with her mom and dad at 
1015 W. Macgregor Street Panel, Wisconsin telephone number 715-111-2222 
and that she has no brothers or sisters, but has a dog named Apple and a cat 
named Orange.   She stated that she loves her mom and dad because they go 
on family outings every weekend.  She said that she does not get to see them 
much during the week because they both work.  When asked if she would be 
punished for setting this fire, she stated that she would probably be grounded 
from her computer and lectured to about the dangers of fire.  
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      On January 4, 2002 at 1800 hours, Captain Nelson interviewed Jilli's parents, 
George and Linda Jones.  They stated that they had no idea about Jilli's interest 
in fire or that she took matches from their home.  They confirmed that Jilli is in an 
accelerated class at school, receives straight A's, is in the 3rd grade at Panel 
Elementary School, has no known medical or psychological problems and is a 
very loving child.  They also stated that she has never been in trouble with the 
law, before this incident.  George and Linda both described their relationship with 
their daughter as good, with very few arguments or disagreements.  They stated 
that they have a "happy family" and they can't understand why she did this.  
When asked about how they will deal with this firesetting incident, they stated 
that they will punish her by grounding her, taking away her computer privileges, 
requiring her to pay for the damage and anything else Captain Nelson requires. 
 
     Captain Nelson required Jilli to attend a juvenile firesetter program through 
the fire department and the burn center and required her mother and father to 
attend a parenting and fire safety education program.  Jilli was not arrested for 
this fire.   

 
 
 



INTERVENTION STRATEGIES 

SM 5-95 

Firesetting Case History 
 

Youth Firesetter's Name:  Megan Simpson 
 

Incident Number: 02-00107 
 

Location of Incident: 2525 Tangerine Dr.  Cumquat, Florida 
25555 

 
     On October 15, 2000 at 0700 hours Megan Simpson, a 10 year-old white 
female was brought into the emergency unit of the Cumquat Psychiatric Hospital 
by her parents Fred and Georgia Simpson.  On October 14, 2000 at 
approximately 2200 hours, Megan attempted to burn the family house down.  
(The family residence is located at 2525 Tangerine Dr. Cumquat, Florida 25555 
telephone number 888-777-3333).  Megan  waited until all family members were 
asleep and then left her bedroom in search of her mother's lighter.  Once she 
found the lighter, Megan made a trail of all of the family member's dirty clothes 
from her parent's bedroom door down the stairs to the kerosene heater.  She 
then stuffed the clothes with crumpled paper.  She ignited the crumpled paper 
inside the clothes with her mother's lighter, (near her parent's bedroom door) and 
left the house.  Once outside, Megan sat down in the driveway and waited for the 
house to burn down. 
 
     After a few minutes of the paper burning, the smoke from the burning paper 
triggered the smoke alarm, which awoke Megan's mother Georgia, who put out 
the fire by stomping on the clothes.  Georgia then checked the house and found 
Megan missing from her bedroom.  Georgia went outside and found Megan 
sitting in the driveway.  Georgia reported no fire damage to the residence. 
 
     Georgia woke all of the sleeping family members and told them what Megan 
had done.  The family then left the residence and went to Megan's maternal 
grandmother's house until morning, at which time they took Megan to the 
emergency unit of the Cumquat Psychiatric Hospital.   
 
     During Megan's initial intake interview she stated that she understood what 
she had done and knew the consequences of her actions.  Megan related that 
she was hopeful her family had died in the fire because she hates her mom, dad, 
and brother.  She also told the intake nurse that she had planned the fire for over 
a week.  During other interviews Megan stated that she attended Naval Orange 
Elementary School, was in the fifth grade and hated school.  Megan had no 
previous criminal, match or lighter play, or firesetting history. 
 
     Megan's medical history revealed no previous diagnosis of mental illness, 
however she did have a history of anxiety and behavior problems.  Megan had 
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been hospitalized several times in the past for bowel impactions and had a 
history of encopresis. 
 
     Megan was admitted to the locked children's psychiatric ward of Cumquat 
Hospital.  During counseling sessions Megan refused to discuss why she set the 
fire, but kept telling hospital staff that she had a secret.  When pressed about her 
secret all she would say was that she was so disgusted with the condition of the 
house, she wanted to burn it down.  When Megan was asked again about the 
motivation for her fire play, she walked out of her counseling session.  Later, prior 
to Megan leaving the hospital, she told the staff that there was a 25% chance she 
would try to burn the house down again. 
 
     Georgia was interviewed on several occasions during Megan's stay in the 
hospital.  Georgia related that Megan had been going through a few stressful 
situations; Her parents were in the midst of separating, her maternal 
grandmother had recently been hospitalized, her maternal grandfather had died 
the previous year and the family was planning to move to another town.  Georgia 
went on to say that Megan had some behavior problems at home and at school, 
but had never used lighters, matches or anything else to set a fire.  Georgia was 
extremely upset about this incident and wanted Megan to receive the help that 
she needed. 
 
     The hospital social worker notified the Cumquat Fire Department's Juvenile 
Fire Prevention Officer of this incident and fire department, police department, 
and child protective service reports were made regarding this incident.  
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Firesetting Case History 
 

Youth Firesetter's Name:  Tim Burr 
 

Incident Number: 02-00108 
 

Location of Incident: 2000 N. Talking Stick Ln.  Flash, Colorado 
55555 

 
     On September 15, 1999 at approximately 1700 hours the Flash Fire 
Department received a telephone call from Scott Burr in reference to a fire 
incident that his 5 year- old son Tim had been involved in.  Mr. Burr related that 
on September 14, 1999 at about 1000 hours he was in the basement doing 
laundry when he smelled something burning and came up the stairs.  Mr. Burr 
asked Tim what he was doing and Tim denied doing anything.  Scott looked 
around the kitchen and found a burned piece of paper towel.  Scott again asked 
Tim what he was doing and Tim admitted to using the gas stove to light the paper 
towel on fire.  Tim told Scott that when the paper started to burn he quickly put 
the fire out by using a bowl of water that was sitting near him.  Scott also 
discovered a scorch mark on the floor near the bowl of water.  Scott then 
punished Tim by smacking him on the rear end and making him stand in the 
corner. 
 
    The fire department invited the family to an assessment interview and a 
firesetter education program.  During the assessment interview it was discovered 
that this was Tim's first incident with fire however there were many other 
problems in Tim's past.  Tim was born in jail to a drug-addicted mother who was 
in jail on drug charges.  He was born showing positive signs for cocaine 
addiction.  He was placed in the custody of his maternal grandmother who was 
addicted to prescription medication.  When Tim was 3 years old he awoke to find 
his 48 year-old grandmother dead from a drug overdose.  Tim was then given to 
his maternal uncle who was also a drug user and had past arrests for DUI and 
drug possession.  Shortly after Tim's grandmother died he was given a kitten as 
a pet.  The uncle turned his pit bull on the kitten and made Tim watch the kitten 
being mauled to death.  The uncle would frequently take Tim with him and leave 
him in the car when he went to drug houses to purchase drugs.  Tim's uncle 
would also assist Tim in lighting and setting off fireworks.  Shortly after these 
incidents, Tim was removed from his uncle's care and given to Burrs who would 
eventually adopt him. 
 
     After the fire play incident, Mr. and Mrs. Burr were questioning whether or not 
they should have adopted Tim and were looking for ways to "void" the adoption.  
The fire department was able to find many services for this family through 
support groups, hospitals and other social service agencies. 
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     During the interview with Tim, it was found that Tim was a highly energetic 
Puerto Rican 5 year-old.  He smiled a lot and asked a lot of questions.  Tim 
stated that he liked school and really liked his adoptive parents because they 
were nice to him and didn't use "bad" medicine.  He said that he had to take 
medicine because his doctor said so, because it made him behave better.  Tim 
was very excited about learning fire safety and left the fire department telling his 
mom and dad everything he learned.  
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Firesetting Case History 
 

Youth Firesetter's Name:  Jerry Smith 
 

Incident Number: 02-00103 
 

Location of Incident: 1004 Railroad Street  Bearcat, Georgia  
62345 

 
     On October 28, 1999 at about 1555 hours, there was a fire at a warehouse 
located at 1004 Railroad Street Bearcat, Georgia.  This fire spread quickly and 
every piece of fire equipment from eight fire stations was used to help contain 
this warehouse fire.  The warehouse was located near a gasoline tank farm, a 
wrecking yard and other industrial buildings.  Once extinguished, this fire did 
approximately $2,000,000 dollars of damage to this 100 year-old warehouse.  
Fire Investigator Jay Torch responded to investigate the fire and was advised by 
witnesses that three unidentified boys were seen leaving the warehouse minutes 
before the fire was spotted.  Investigator Torch did not have any leads as to the 
individuals who started this fire until approximately three days after the fire.  Two 
boys walked into the police station and admitted that they were involved in the 
fire and wanted to admit their guilt and tell on the third boy, Jerry Smith.   All 
three boys were arrested.   
 
     On October 31, 1999, Jerry was arrested for the fire and interviewed by 
Investigator Torch. During his interview, Jerry, a fourteen year-old Native 
American male who resides at 1516 Keri Street Bearcat, Georgia, took full blame 
for the fire and stated that the other two boys had nothing to do with it.  He told 
investigators that he had been arrested in the past for shoplifting and theft, but 
had never been caught or arrested for previous fires he had set.  He stated that 
he used matches he brought with him and paper and wood scraps found in the 
warehouse to start the fire.  He stated that he has been setting fires for a long 
time because he hunts with his family and learned to build campfires when he 
was four years old.  He also stated that he believes that he can control fire and 
did not realize how fast fire could spread.  When asked why he set the fire, he did 
not have an answer.  Jerry did not show any remorse for the fire and thought it 
was "no big deal" because it was an abandoned warehouse.   
 
     On November 2, 1999, Jerry's mother Martha Smith, contacted Investigator 
Torch by telephone and requested a meeting regarding Jerry.  She and her 
common-law husband William met with Investigator Torch on November 3, 1999.  
Martha stated that she was at "wits-end" with Jerry.  She stated that he was very 
intelligent but always in trouble.  She told Investigator Torch that Jerry had been 
arrested for shoplifting and theft, was truant from school, had used marijuana on 
numerous occasions, had killed animals with a screw driver, made bombs with 
information from the internet and drew pictures of decapitated bodies on a 
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railroad track.   She went on to say that Jerry's natural father had committed 
suicide in 1997 and that Jerry was very close to his father prior to his death.  
Martha said that Jerry has two sisters, one younger and one older and the 
younger sibling had begun to use marijuana and regress since their father's 
suicide.  She stated that the older sibling was doing OK.  When asked if she had 
attempted to get help for the family following the father's suicide, she stated that 
she had gotten counseling for Jerry and his sisters, however, Jerry refused to 
participate in counseling. She related that he has been getting into trouble ever 
since his father's suicide. 
 
     Martha Smith did not know what she would do with Jerry.  He had been 
released to her custody pending the court process and she was afraid of him.  He 
had assaulted her in the past, severely damaged the family home and was very 
angry and abusive.  Last night he had left a note saying he was going to run 
away to Canada and that he could handle himself and for her not to worry.   
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Firesetting Case History 
 

Youth Firesetter's Name:  Dolly Madison 
 

Incident Number: 02-001014 
 

Location of Incident: 123 E. Lake Street  O'Dowd, Oregon 
 

     In January of 2000, Fire Investigator George Matcher received a telephone 
call from Kim Madison in reference to her 11 year-old daughter, Dolly, playing 
with matches.  Mrs. Madison stated that she had caught Dolly playing with 
matches in her bedroom closet and in her bedroom, playing with fire in the 
fireplace and also playing with candles.  Mrs. Madison related that Dolly suffered 
from a brain tumor as an infant and had undergone brain surgery however there 
did not appear to be any handicaps as a result of the tumor or the surgery.  Mrs. 
Madison did say that Dolly had been diagnosed with Obsessive-Compulsive 
Disorder and was taking medication prescribed by her pediatrician but was not in 
counseling.   
 
     Dolly was enrolled in the O'Dowd Fire Department's Juvenile Firesetter 
Program and received only one session of intervention due to the fact that they 
were moving to Kansas.  Dolly stated that the reason she liked to light fires was 
to watch the flame.  She related that the flame really intrigued her.  Dolly went on 
to say that she knew playing with fire was dangerous, but she just had to watch 
the flame.  She said that she had a happy family life and that she had an older 
brother and younger sister and a mom and dad.  She also stated that she loved 
school and was a very good student and never got into trouble.  She promised 
Fire Investigator Matcher that she would never play with fire again because of 
how dangerous it was. 
 
     On October 15, 2002 at approximately 2127 hours, Investigator Matcher 
received a report of a fire at 123 E. Lake Street O'Dowd, Oregon.  When he 
responded to this fire he realized that this was the same address that he had 
been to in 2000 when he worked with Dolly Madison.  When he arrived he 
contacted Kim Madison in the driveway of her residence.  She stated that they 
had returned from Kansas to paint and fix up the home, for sale.  She said that 
Dolly had been in the garage right before the fire started, but would not admit to 
starting the fire.  After about fifteen minutes of conversation, Dolly stated that she 
had gotten a candle and some matches from the kitchen drawer and went out to 
the garage and lit the candle so she would have light in the garage.  She left the 
garage a few minutes later to help her mother and she forgot to extinguish the 
candle.  About 15 minutes later her brother discovered that the garage was on 
fire.  The fire did approximately $3,000 worth of damage.  Dolly was extremely 
upset by the fire because she had been so good in Kansas about staying away 
from matches and lighters and had not set any fires. 
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Phoenix Fire Department 
Youth Firesetter Parent Group 

 
 
________________________________________________ 
 
Goal: To raise the awareness of parents and caregivers regarding the 
issues and consequences of youth firesetting. 
 
LESSON PLAN 

 
I. Introduction 

 
A. Parent Group Facilitator 

1. Who am I? 
2. Program Goals 

a. To provide parents with fire safety information 
b. To provide parents with information on Arizona Arson and 

Fireworks Laws 
c. To provide parents with information on the consequences of 

youth firesetting 
d. To provide parents with parenting tips 
e. To provide referral and resource information on assistance 

available to families of youth firesetters 
 

B. Parents 
1. Parents introduce themselves 
2. Why are they here? 
3. Was the fire department, police, or school involved? 

 
II. Fire Statistics, Myths and Facts, Reasons Children Set Fires, What 

To Do If A Child Is Setting Fires, ADD/ADHD and Firesetting 
 

A. Fire Statistics 
1. Child curiosity fires are the leading cause of residential fire-related  

death and injury among children ages 9 and under. (National Safe 
Kids Campaign) 

2. Fire and burns remain the third-leading cause of unintentional  
injury-related death among children ages 14 and under. (National 
Safe Kids Campaign)  

3. A working smoke alarm is not present in two-thirds of the residential 
fires where a child is injured or killed. (National Safe Kids 
Campaign) 
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4. Since 1997, over 1,500 youth and 1,000 parents have attended the 

Phoenix Fire Department's Youth Firesetter Intervention Program. 
5. Since 1997, over 300 families have been referred to mental health  

providers for counseling services. 
6. In 1998, 2 people died as a result of a youth set fire, 1 so far in  

2000. 
7. So far in 2000, over 2.7 million dollars of property loss has occurred 

because of investigated youth set fires. 
  

B. Fire myths and facts 
1.  Myth: A child can control a small fire 

Fact: All fires start small and can quickly become uncontrollable. 
A fire doubles in size every 30 seconds. 

2. Myth: It is normal for children to play with fire. 
Fact: It is not normal for children to play with fire.  Curiosity about 
fire is common.  Use of fire without a parent's knowledge is 
dangerous. 

3. Myth: Firesetting is a phase children will outgrow. 
Fact: Firesetting is not a phase.  If children are not taught fire 
safety, firesetting can get out of control. 

4. Myth: If you burn a child's hand he will stop setting fires. 
Fact: Purposely burning a child's hand is child abuse and is against 
the law.  
 

C. Why children set fires 
1. Fire curiosity/experimentation 
2. Imitating behavior 
3. Crisis firesetting 
4. Delinquent firesetting 
5. Strategic firesetting 
6. Pathological firesetting 

 
D. What to do if a child is setting fires 

1. Keep matches and lighters locked up 
2. Explain the dangers of fire to your child 
3. Supervise your children when they are around candles, campfires, 

fireplace fires, barbecues, etc. 
4. Keep lighter fluid, gasoline, and propane locked up. 
5. Take your child's fire curiosity/ experimentation and setting, 

seriously. 
6. If there is a fire, leave your residence and call 9-1-1. 



INTERVENTION STRATEGIES 

SM 5-107 

LESSON PLAN 
PARENT GROUP 
PAGE 3 

 
7. Take advantage of counseling services available, if you feel the 

problem is continuing. 
 

E. ADD/ADHD and firesetting 
1. 3-5% of the juvenile population nation-wide has been identified as 

ADD/ADHD 
2. 20% of firesetter referrals are ADD/ADHD 
3. ADD/ADHD characteristics 

a. Inattention 
b. Impulsivity 
c. Hyperactivity  

4. What to do 
a. Talk with your child's teacher 
b. Consult with the school psychologist 
c. Make an appointment with your child's physcian 

 
F.  Video " Prime Time Live Florida" 

 
III. The Phoenix Fire Department's Youth Firesetter Program 

 
A. Introduction to program 

1. History 
2. Where referrals come from 

a. Fire investigators 
b. Fire companies 
c. Schools 
d. Parents/family 
e. Police 
f. Other fire departments 
g. Social service agencies 
h. The juvenile court 

 
B. Fire safety education classes 

1. Age groups 
2. Who teaches 
3. Parent group 
4. What is taught 

 
C. Parent group 

1. Who facilitates 
2. What is discussed 
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D. Counseling services  
1. Available to all City of Phoenix residents 
2. Up to 7 sessions free of charge 
3. 7 Psychologists and 1 Social Worker 
4. 2 Psychologists are Spanish speaking 
5. Locations are throughout the valley 
6. Hand out counseling referral forms 

 
IV. Arizona Arson And Fireworks Laws 

 
A. Arizona Arson Laws (ARS Title 13) 

1. Reckless Burning 
2. Arson Laws 

   
B. Arizona Fireworks Laws (ARS Title 13) 
 
C. Video " Just a Firecracker" 

 
D. Minimum age to be arrested 

 
E. Video "Make the Right Choice" 

 
V. Home Fire Safety 

 
A. The importance of smoke alarms 

1. Does your family have one? 
2. Placement and location of smoke alarms 

a. One on every level, if possible one in every room 
b. Look at installation instructions 

3. Maintenance and operation 
a. Test once a month 
b. Change the battery once a year 
c. After 10 years, get a new one 
 

B. Fire safety behaviors 
1. Stop, drop, cover your face, and roll 
2. Crawl low under smoke 
3. Cool a burn 
4. Home escape plan 
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VI. Parent Information 

 
A. Stability factors identified in children, by Dr. S. Anthony Baron San 

Diego, CA 
 Genuine love and respect between parents 
 Consistent discipline without punishment 
 Academic success 
 Belongs to socially accepted, law-abiding groups, friends 
 Balanced religious faith/philosophy 
 Intact family 
 Positive role models in family 
 Future oriented, sense of hope 
 Self-activating 
 Cooperative and independent 
 Long-standing, good relationships 
 Accepts appropriate responsibility 
 Ability to become empathetic 
 History of social/legal compliance 
 Little pre-occupation with weapons 
 No history of drug/alcohol abuse 
 No history of serious psychopathology 
 Able to adapt to moderate change 

 
B. Risk factors identified in children, by Dr. S. Anthony Baron 

 Recurring preoccupation with themes of violence, hopelessness, 
despair in word, writings, or artwork 

 Easily angered, insulted, and/or hurt 
 Rejected or humiliated from a love relationship 
 Narcissism or paranoia 
 Alienated and dehumanizes others 
 Exaggerated sense of entitlement 
 Attitude of superiority 
 Externalizes blame 
 Anger management problems 
 Intolerance (racial or religious) 
 Macabre, insulting, or mean humor 
 Seeks to manipulate others 
 Closed social group 
 Changes in behavior 
 Negative role models 
 Rigid, opinionated, and judgmental 
 Unusual interest in sensational violenceFascination with violence 

filled entertainment 



INTERVENTION STRATEGIES 

SM 5-110 

LESSON PLAN 
PARENT GROUP 
PAGE 6 

 
VII. Conclusion 

 
A. Questions or comments 

 
B. Any family's interested in counseling? 

 
C. What will happen next 

1. Courts, school or person who referred your child will be advised of 
your child's participation in this class. 

2. You now will return to the classroom and be asked to fill out any 
evaluation 

3. Thank you for participating 
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PHOENIX FIRE DEPARTMENT 
YOUTH FIRE SAFETY CLASS 

(AGES 3-7) 
 

 
GOAL:  Stop youth fire experimentation and firesetting 

 
LESSON PLAN 

 
I. Introduction 

 
  A. Instructor 
    1. Who am I?  (Establish credibility) 
    2. Introduce assistants/guests 
 
  B. Students 
    1. Have them answer the following questions: 
      a. Why are you here? 
      b. What happened? 
      c. Reasons for the firesetting? 
      d. What did you use to set the fire? 
      e. Where did you get the lighter/matches? 
      f. Were you alone or with friends? 
      g. Did you learn anything? 
      h. Are you required to be here? 
 
  C. Set ground rules for the class 
    1. Raise hand to speak 
    2. Listen 
    3. Remain in your seat unless asked to get involved 
 
  D. Explain goals of the class 
    1. Each child will be able to demonstrate the key fire safety behaviors 
    2. Briefly discuss consequences of firesetting 
    3. Discuss why kids set fires 
      a. Curiosity 
      b. Crisis 
      c. Delinquent 
      d. Strategic 

e. Pathological 
 
   

  ********Parents leave to attend Parent Group********** 
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II. Class with the Student 
 

A. View " Fanny Flame" (Massachusetts Property Ins. Underwriting  
Association) 

    1. Discuss video 
      a. What did you learn? 
      b. Big fires start small 
      c. Give matches to a grown-up 
      d. A tool has a special purpose 
      e. Some special tools are only safe for grown-ups 
 
  B. Fire Safety Key Behaviors 
    1. Tools and Toys 
      a. Use Tools and Toys flannel board or tool kit    
      b. Have students distinguish between tools and toys 
       Example:  lighters/matches are tools 
    2. Stop, Drop, and Roll 
      a. Have student demonstrate: 
       i. Stop where you are 
       ii. Drop to the ground 
       iii. Cover your face and roll until the fire is out 
    3. Cool a burn 

a. Burn treatment - use only cool water 
b. Call 9-1-1 for serious burns 

    4. Smoke Alarm 
      a. Do you have one? 
      b. Why do you need one? 
      c. Placement / location - one on every level 
      d. Maintenance and operation 
       i. Test once a month 
       ii. Change battery once a year 
      e. Battery/Electrical smoke alarms 
       i. Pros/Cons 
       ii. Have battery-operated smoke alarm as a back-up 
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    5. Exit Drills In The Home (E.D.I.T.H.) 
      a. Sleep with door closed 
      b. Feel door with back of hand 
       i. If warm go to second exit 
       ii. If not warm: 
  Open slowly 
  Check for smoke 
  If smoke is present close door, go to second exit 
  If no sign of smoke go to primary exit 
      c. Discuss second exit 
       i. How to get out: 
         Discuss types of windows, security bars, doors 
      d. What to do if trapped? 
       i. Don't hide under bed, closet, in showers, or toy box 
       ii. Block crack under door 
       iii. Stay low next to window 
    6. Meeting place 

a. Out front, away from house.  Examples: Tree, streetlight,  
Mailbox 

b. Make sure everyone is accounted for 
c. Designate person to make 9-1-1 call from neighbor's house and 

return to meeting place  
            7. Crawl Low Under Smoke 
      a. Explain "bad" air 
      b. Four children hold "smoke" (gray fabric or blanket) 
      c. Children crawl under blanket of "smoke" 
      d. Each child takes turn holding the blanket 
      e. Praise and encourage child as they "crawl low" 
 
III. Break 
 
IV. View Video 

 
  A. "Sparky's ABC's of Fire Safety" (National Fire Protection Assoc.) OR 
    "Be Cool About Fire Safety" (All State Insurance) 
 
  B. Review fire safety tips 
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V.   Parents Return 
 

  A. Students demonstrate newly acquired fire safety skills 
1. They will use props for demonstration (door, window, tree, and  
      blanket 

 
VI. View "Fire Power" Video (National Fire Protection Assoc.) 

 
  A. Discuss lessons learned from video 
    1. How fast fire spreads 
    2. Sleep with bedroom doors closed 
    3. Importance of an escape plan 

 
VII. Home Escape Plan 

 
  A. Draw and discuss the plan 
 
  B. Take home and practice 

 
VIII. Fire Safety Packet 
 
  A. Distribute at end of class 
    1. Funotimes Fire Safety 
    2. Urban Survival 9-1-1 Coloring Book (PFD) 
    3. Home Escape Plan (PFD) 

4. 9-1-1 Book Mark (PFD) 
5. Fire Department Trading Cards 
6. JR. Firefighter Badge (PFD) 
7. 9-1-1 Pencil (PFD) 
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IX.      Parent Packet 
 

A. Distribute at the end of class 
1. Youth Firesetter Parent Guide (PFD) 
2. 40 Developmental Assets (Search Institute) 
3. Home Safety Tool List (PFD) 
4. Escape Plan Newspaper Article (Arizona Republic 10/08/00) 
5. Smoke Alarm Battery 
6. 9-1-1 Magnet (PFD) 
7. 10 Tips for Fire Safety (NFPA) 
8.  Latchkey Safety (PFD) 
9. Use a Home Escape Plan (PFD) 
10.  Smoke Detectors Save Lives (PFD) 
11.  Home Safety Inspection (PFD) 
12.  Fire Extinguishers (PFD) 
13.  9-1-1 Stickers (3) (PFD) 

 
X.    Evaluation 

 
  A. Parents and children complete an evaluation form (page 49) 

 
XI. Give out Certificates to the Students for Completing Class 

(page 51) 
 

XII. Class Dismissed 
 

A.  Remind parents to continue the fire safety education at home 
 
B.  Thank you 
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PHOENIX FIRE DEPARTMENT 
YOUTH FIRE SAFETY CLASS 

(AGES 8-12) 
 

 
GOAL:  Stop youth fire experimentation and firesetting 

 
LESSON PLAN 

 
I. Introduction 

 
A.  Show "Bret Tarver" video 
 

           B.  Instructor 
    1. Who am I? (Establish credibility) 

2. Introduce assistants/guests 
   

C. Students 
    1. Have them answer the following questions: 
      a. Why are you here? 
      b. What happened? 
      c. Reasons for the firesetting? 
      d. What did you use to set the fire? 
      e. Where did you get the lighter/matches? 
      f. Were you alone or with friends? 
      g. Did you learn anything? 

h. Are you required to be here? 
 

D. Set ground rules for the class 
1.  Raise hand to speak 
2. Listen 
3. Participate 
4. Stay seated 
 

       E.  Explain goals of the class 
1. Increase awareness about fire safety 
2. Discuss the consequences of firesetting 
3. Explain why youth set fires 
4. Understand how firesetting affects the community 
5. Explain Arizona arson laws 

      a. Define arson 
      b. Minimum age to be arrested 

6. Explain court process when a youth is arrested 
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II. View "Prime Time Live" Video  

 
A. Discuss lessons learned from video 

   1. Stages of fire 
      a. Time frame 
      b. Temperature 
      c.  Sleep with bedroom doors closed 
 
  B. Explain the importance of smoke alarms 
    1. Do you have one? 
    2. Why do you need one? 

a. Explain the dangers of smoke 
3. Placement / location - one on every level 
4. Maintenance and operation 

    a. Test once a month 
      b. Change battery once a year 
    5. Battery/Electrical smoke alarms 
      a. Pros/Cons 
      b. Have battery-operated smoke alarm as a back-up 
 
  C. Importance of an escape plan 

 
II. Break 
    
III. View "Urban Survival" Video (Phoenix Fire Department) 

 
   A. Discuss other services provided by the Fire Department 
 
   B. Draw a map of a neighborhood where a youth set a fire 

1. Discuss how this fire affects other Fire Department services 
a. Response time 
b. Companies out of service 
c. Consequences 

i. Heart attack victim 
ii. Response time means life/death 
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IV. View "Fire Facts" Video (Phoenix Fire Department) 
 
   A. Fireworks are illegal in Arizona 
 
   B. Arson arrest 
 
V. View "In an Instant" 10-minute burn video 

 
   A. Discuss properties of gasoline and other flammable liquids (aerosols,  
     etc.) 
 
   B. Discuss burn injuries and treatment 
    1. Cool a burn 

 
      C.  Stop, Drop, cover your face and roll 

 
 
    Parents Return 

   
VI.    View "Make the Right Choice" video 
  

A. Parents and youth complete an evaluation form  
 

B. Youth complete the Peer Relations Questionnaire 
 
C. Handout certificates and packets 

    
VII. Class Dismissed 

 
  A. Remind parents to practice fire safety at home 
 
   B. Thank you 
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Phoenix Fire Department 
Youth Fire Safety Class 

(Ages 13-17) 
 

 
GOAL:  Stop firesetting behavior, understand consequences of firesetting           
and identify ways to make better choices. 

 
 

LESSON PLAN  
 

I.       Introduction 
 

A. Show "Bret Tarver" Video 
 
B. Instructor and Parent Group Facilitator 

1. Who am I? (Establish credibility) 
 

C. Students 
1. Have them answer the following questions: 

a. Who are you? 
b. Why are you here? 
c. What happened? 
d. Why did it happen? 
e. What was used to start the fire? 
f. Were you alone or with friends when the fire was started? 
g. Were you arrested by the police or fire investigator? 
h. How did you get caught? 
 

D. Set ground rules for class 
1. Raise hand to speak 
2. Listen 
3. Participate 
4. Be courteous 

 
E. Explain the class objectives: 

1. To understand the properties of fire 
2. To learn Arizona Arson and Fireworks Laws 
3. To learn the consequences of firesetting 
4. To learn how fire affects the entire community 
5. To understand the meaning of choices 
6. To learn fire safety 
 
 

  ******** Parents leave to attend Parent Group ******** 
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II. The Properties of Fire 

 
III. Arizona Arson and Fireworks Laws 

 
A. Arizona Arson Laws (handout) 

1. Pick a student to read each one out loud 
2. Reckless burning: A person commits reckless burning by recklessly 

causing a fire or explosion which results in damage to an occupied 
structure, a structure, wildland or property.  Class 1 misdemeanor 

3. Arson of a structure or property: A person commits arson of a 
structure or property by knowingly and unlawfully damaging a 
structure or property by knowingly causing a fire or explosion.  
Class 4 felony 

4. Arson of an occupied structure: A person commits arson of an 
occupied structure by knowingly and unlawfully damaging an 
occupied structure by knowingly causing a fire or explosion.  Class 
2 felony 

5. Ask the students if they know what a misdemeanor or felony is? 
6. Misdemeanor defined: An offense for which a sentence to a term of 

imprisonment other than to the custody of the state department of 
corrections is authorized by any law of this state.  Class 1, 2 and 3 
misdemeanors. 1 is most severe. 

7. Felony defined: An offense for which a sentence to a term of 
imprisonment in the custody of the state department of corrections 
is authorized by any law of this state.  Class 1-6 of felonies.  Class 
1 is most severe.   

8. Ask the students where the crime of arson falls? 
9. The minimum age you can be arrested in the state of Arizona is 8! 

 
B. Arizona Fireworks Laws (handout) 

1. Pick one student to read the fireworks law out loud 
2. Fireworks prohibited: Except as provided by this article, it is 

unlawful to sell, offer or expose for sale, use, explode or possess 
any fireworks.  In the city of Phoenix it is a class 1 misdemeanor 

 
C. Show Roman Candle and PFD Fireworks Video  

1. Answer any questions 
2. Show fireworks poster board and explain that everything on the 

board is illegal in the state of Arizona 
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IV. Consequences of Firesetting 
 

A. Define consequences: The result of something you do or choose not to 
do. 
1. Consequences can be both good and bad 

 Good consequences: Studying for a test 
 Good consequences: Helping the community 
 Bad consequences: Stealing from a store 
 Bad consequences: Setting a fire 

2. Have each student give a different example of a consequence of 
setting a fire.  Write their responses on the white board.  Make sure 
the responses include: 

 Property damage or loss 
 Injury to self or others 
 Fines and restitution 
 Incarceration 
 Death to self or others 

3. Pass out the 2 newspaper articles 
a. The instructor will read the first article out loud 
b. Pick a student to read the second article out loud 
c. Discuss the consequences learned from the articles 
 

B. View the video "In a Flash: The Consequences of Youth Firesetting." 
 
C. View new burn video " In an Instant" Show 10- minute segment, the 

tape is where it needs to be to start it. 
 
         

***Break for 10 Minutes*** 
 
 

V. How Firesetting Affects the Community 
 

A. Use the table-top map  
 

B. Use example of them setting a fire in a dumpster near fire station 
number 4, engine 4 responds, an elderly man has a heart attack near 
station 4 and engine 9 has to respond.  The response time is 6 minutes 
away.  A person's brain begins to die in 4 minutes 

 
 



INTERVENTION STRATEGIES 

SM 5-124 

Lesson Plan 
Ages 13-17 
Page 4 
 
 

C. Explain how their setting a fire can take precious minutes and seconds 
away from someone who truly needs the fire department 
1. Slower response time 
2. Could mean the difference between saving and not saving 

possessions 
3. Could mean the difference between life and death 

 
VI.      Choices 

  
A. Choices defined: The act of making a selection, an option. 

 
B. Have each student give a different CHOICE of activities, other than 

setting a fire 
1. List the choices on the white-board next to consequences 

  
C. Discuss answers 

 
VII. Fire Safety 

 
A. Smoke alarms 

1. Smoke alarms are your nose at night 
2. You should have at least one on every level of your home 
3. Test the smoke alarm once a month: Demonstrate 
4. Change the smoke alarm battery once a year 
5. If you have electrical wired smoke alarms, make sure at least one 

has a battery back-up 
6. Replace smoke alarm after 10 years 

 
B. If your clothes catch on fire 

1. Stop, do not run 
2. Drop to the ground 
3. Cover your face 
4. Roll over and over until you smother the fire out 
5. Pick someone in the class to demonstrate 

 
C. If there is smoke in your house/demonstrate 

1. Remember, the clean air is near the floor 
2. Hot smokey air is near the ceiling 
3. Crawl to the nearest exit 
4. If that exit is a door and the door is closed, feel the door with the 

back of your hand 
5. If the door is hot, do not open it/use another exit to leave the 

building 



INTERVENTION STRATEGIES 

SM 5-125 

Lesson Plan 
Ages 13-17 
Page 5 

 
 

D. COOL A BURN 
1. If you burn yourself 
2. Pour cool water over the burn and seek medical attention 
3. Do not use ice, butter or creams 

 
E. Home escape plan 

1. Know two ways out of every room 
2. Know where your smoke alarms are located 
3. Have smoke alarms in or near sleeping areas 
4. If your smoke alarm goes off, leave your residence 
5. Once out of the house, go to your families meeting place 
6.  Call 9-1-1 from a safe location such as a neighbors house 
7. Never ever go back into a burning building 

 
F. View "Prime Time Live"  
 
G. Handout home escape plan 

1. Have students draw a diagram of their residence 
2. Have list items of importance in the rooms 
3. Have them draw the 2 exits out of every room 
4. Have them label their family's meeting place 

 
H.  View "Make the Right Choice" video 

 
VIII. Parents Return 

 
A. Have parent and child complete evaluation 
 
B. Have child complete the Peer Relations Questionnaire 
 
C. Handout out youth firesetter contracts and have student and parent 

sign them 
 
D. Give students education packet 

 
E. Let student and parent know that whoever referred them to this class 

will be notified of their attendance 
 

F. This class is a one-time opportunity 
 

G. Thank you for attending and please leave the evaluations on the table 
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APPENDIX C 
 

OREGON OFFICE OF STATE  
FIRE MARSHAL CURIOSITY AND 

ADOLESCENT FIRESETTERS 
EDUCATION 
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Psychological and Educational Services 
Reduce Children's Involvement with Fire 

  
April 2001 - New research from the University of Pittsburgh suggests that structured 
treatments designed specifically to intervene with children who set fires are more 
effective in the long term than a brief service in which a firefighter visits the child's 
home, a commonly used intervention for child fire setters.  
 
Cognitive behavioral therapy (CBT) and fire safety education (FSE) were found to 
significantly curtail firesetting and matchplay behaviors up to a year after intervention. 
More fires were set by children who received a home visit by a firefighter (HVF) by this 
one-year follow-up period.  
 
Results of the study were published in the March 2001 issue of the Journal of Child 
Psychology and Psychiatry.  
 
``Our results show that children who set fires are less likely to exhibit either firesetting or 
matchplay by 12-month follow-up if they receive CBT or FSE, rather than HVF,'' said 
David J. Kolko, Ph.D., associate professor of child psychiatry, psychology and pediatrics 
at the University of Pittsburgh School of Medicine. ``Our research shows that using these 
two alternative approaches can reduce the number of repeat occurrences of these 
behaviors.''  
 
Dr. Kolko cautioned that because children set fires for different reasons, including 
curiosity and behavior problems, researchers need to determine how best to apply each 
intervention -- for example, CBT may work better for kids with behavioral problems and 
FSE may work better for children who are just curious about fire. Those interventions 
would then need to be refined to achieve the best results.  
 
For the study, Dr. Kolko assessed a total of 70 children who had set a recent fire. Of the 
54 children who entered the study, 38 were assigned to receive either CBT or FSE and 16 
received HVF. At the conclusion of the intervention period, all three interventions were 
associated with a marked decrease in fire-related activities.  
 
Initially, out of 13 children who received HVF, four (28.6 percent) had set another fire by 
the time they had completed the intervention. Only three out of 17 children receiving 
CBT (17.6 percent) and two out of 13 who received FSE (14.3 percent) repeated the 
behavior.  
 
During a follow-up assessment one year later, children who received CBT or FSE had 
been less involved with fire and had fewer other problems related to fire than children 
who received HVF only. According to Dr. Kolko, only 15.4 percent of children in the 
study who received FSE and 23.5 percent of children treated with CBT had set fires in 
the 12 months after treatment, whereas 50 percent of the children who received HVF had 
set another fire.  
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CBT and FSE were also better at reducing other activities associated with firesetting, 
such as playing with matches and being seen with matches or lighters. Whereas 57 
percent of the children in a group being counseled with HVF for playing with matches 
repeated within a year, 35 percent of the CBT group and only 7 percent of FSE group did. 
Significantly, while all three types of interventions showed at least some decrease in the 
number of children seen with matches or a lighter a year after treatment, none of the 12 
children in the CBT group was seen with them.  
 
``In light of this study, it is our hope that CBT and FSE can become a more integral part 
of the standard services available for child firesetters,'' said Dr. Kolko. ``These results 
also give us a base upon which to expand our research to find out what types of 
alterations can be made to CBT and FSE to make those interventions more effective.''  
 
Statistics from the National Fire Prevention Association indicate that children playing 
with fire were responsible for more than 98,000 fires in the United States that cost 408 
civilian deaths, 3,130 injuries and more than $300.7 million in direct property damages in 
one year (1994). Research conducted by Dr. Kolko over the past 15 years shows that, in 
some cases, more than half of all child firesetters will repeat the activity over a two-year 
period.  
 
Some form of home visit from a fighter, according to Dr. Kolko, is a common method of 
helping child firesetters and was never meant to be a long- term service. It usually 
involves a firefighter going to the home of a child who has set a fire, reviewing with the 
child and parents some ways to avoid using fire, and handing out some educational 
materials. Even though this brief home visit may not have been as effective as the other 
two, more intensive interventions, it was associated with a significant reduction in the 
number of fires that were set by those children and may be a cost-effective alternative 
service.  
 
Cognitive-behavioral therapy for child firesetters involves the application of 
psychological strategies to enhance the child's self-control, assertion, and problem-
solving and parents' use of effective discipline and communication, whereas fire safety 
education involves training in several fire safety principles and prevention activities.  
 
 
 
 
 
 
 
 
 
 
 
 
 
Used with permission - Craig Dunhoff, University of Pittsburgh Medical Center
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